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Internal Assessment Resource

Drama Level 2

	This resource supports assessment against:

Achievement Standard 91213 version 2
Apply drama techniques in a scripted context

	Resource title: What are you saying?

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 2
To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number: A-A-02-2015-91213-02-5453

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource
Achievement Standard Drama 91213: Apply drama techniques in a scripted context 

Resource reference: Drama 2.1B v2
Resource title: What are you saying?
Credits: 4
Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 91213. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it

Context/setting:

This activity requires students to select and use voice, body, movement and use of space to interpret and present a script working within a group of 2-4 people. The performance should be sustained, truthful and convincing. Students should endeavour to use drama techniques to enhance the performance of the scripted context and communicate the interpretation with impact.

They will be required to support their performance through the provision of a statement of context and an annotated script. These documents should provide an indication of role, situation and relationships within the scene as well what the student intends to communicate (such as subtext and character motivation) and how they intend to do so ( stage directions and justified technique choices). 

Students should be made aware of specific variations of voice, body, movement and use of space and how these may be combined to interpret a script and interact with others.  See Appendix A for a basic list from the Explanatory Note of the standard.

Sample practice scripts may be used during the pre teaching process but for the final performance teachers supply a Pinter (or other published) extract 

Pinters ‘Review Sketches’ provide useful scripts of an appropriate length for this activity. Extracts from longer works are also appropriate. 
Extracts or short works from a range of authors are appropriate in the assessment of this standard. If there is a specific style of performance associated with the given text, it is suggested that students would benefit from some exploration of the performance requirements of the form as part of their preparatory exploration into the use of drama techniques, for example – if extracts from Sophocles  are used, it is supportive of the students ability to utilise techniques appropriately to make them aware of the heightened restraint  and presentational mode that characterises the delivery style of Greek Theatre. It is also appropriate for students to perform such extracts in a more contemporary style.. It is noted that they are not being assessed on the knowledge of a form but on the use of techniques.

It is suggested that open scripts, while acceptable to the standard, potentially add another layer of difficulty for students, asking them to create a context rather than simply interpret what is there, and might not be the best vehicle to support achievement at all levels. Those undertaking the use of Open Scripts need to be particularly vigilant as they guide the development of a context for these scripts, to ensure they provide the best opportunities for success.
Conditions:

The students will be expected to complete some of their work out of class.   Each student must complete and submit their supporting evidence. This information provides the intention which is the benchmark for the appropriateness of student choices and is, consequently, required in order for students to achieve the standard. It also serves to support and clarify the students thinking prior to performance.

Students will present their work to the class.

For assessment, students need to develop their own interpretation and independently select appropriate techniques. This means that teachers or other student directors are not permitted to direct the students in this work.

Resource requirements: 

· A range of scripts for interpretation

· Glossary of voice, body, movement and space techniques

· Individual student selected props.

It is important that voice, body, movement and use of space are seen as the most important tools a student uses to convey meaning.  However, within the meaning of the text it may be necessary to create levels and to introduce basic costume. An appropriate prop or costume as an acting aid is required. 

Teachers will need a suitable preparation and performance space.

Additional information:

The script used and the performance presented for assessment in this achievement standard must be different from that used for assessment of AS 91218 (Drama 2.6) Perform a substantial acting role in a scripted production.

The script should be supplied by the teacher and allow adequate opportunity for each student to achieve the standard at the level of Excellence. Explanatory Note 4 of the standard provides guidance for this as do the conditions of assessment for this Achievement Standard.

Internal Assessment Resource
Achievement Standard Drama 91213: Apply drama techniques in a scripted context 

Resource reference: Drama 2.1B v2
Resource title: What are you saying?
Credits: 4
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Apply drama techniques in a scripted context.
	Apply drama techniques skilfully in a scripted context.
	Apply drama techniques effectively in a scripted context.


Student instructions 
Introduction 
In this assessment activity you are required to apply (select and use) drama techniques to communicate an intention for a scripted context. You will need to communicate role, relationships and situation and explore character motivation and subtext.
Your teacher will have introduced you to a range of ways to use drama techniques to convey the intention of an open script You will participate in a range of development exercises that will help you interpret your chosen script before you rehearse and present your final performance. Your teacher will tell you when your performance deadline is at the beginning of this process.

You will work in a group of 2-4 and your performance should be approximately 3-6 minutes in length, depending on the number of people in your presentation.  Your scene should provide the opportunity for everyone to demonstrate the application of drama techniques in a sustained, truthful and convincing manner. You will work in and out of class to develop your performance, and will present your performance to the class. Within your group, you must develop your own interpretation and independently select appropriate techniques, which means that your teacher or other student directors are not permitted to direct you in this work. While you will need to work co-operatively to rehearse the script, you will be assessed individually on your performance.
You will be assessed on your ability to select and use voice, body, movement and use of space to convey the intention of the script through the interpretation of your role, relationships and situation.  In addition to your performance you will need to submit an annotated script and a brief statement of context in order to support and clarify your application of drama techniques that convey your interpretation of the script.
Preparation task instructions

As you prepare for assessment, you will explore the guidance available to you within your given script by considering such things as subtext, character conflict, playing against meaning and inner / outer action. You should use the information you discover to inform your choices about how you will use drama techniques to communicate your intention for the script.
Choosing a Role and Developing your Character
Your teacher will guide you in your selection of a script from which you can select your roles. They will also provide you with a synopsis of the larger play to support your understanding of the scene you will interpret.
If you are using an open script you will need to decide on a possible scenario for the text and establish roles within that context 

Answer the following questions in order to create specific   circumstances for your character:

· Who are you? Make a profile of your character - age, sex, occupation, education, health…..

· Where are you?

· Why are you here?

· What do you see and hear in your immediate and also in your more distant environment?

· What time of day or night is it?  What season of the year and in what country?

· What is your ‘journey’ and how do you change in the course of the text?

Read your script aloud with your partner or group, keeping these ideas in mind.  Then explore other possibilities.  Allow aspects of your character to change if you need to as you work your way through the process and you find new things in the script or discover new possibilities in the text. Make any changes to the ideas you had about your character’s circumstances.
Subtextual strands
The subtext is the meaning of the text that lies behind what is said.  Sometimes people do not say exactly what they mean. Often they take responses for granted by assuming something about the other person. 
Read the script through carefully and discuss any possible subtext with your group. Who seems to be saying one thing but really meaning something else? How does that effect what is happening in the scene? 
Rehearse the scene focusing on your chosen subtext.

Note your discoveries and decisions on your working script.

The next step is to explore a range of acting techniques that you will be able to select from to convey your interpretation to an audience.

Use of Breath

Read through your script with your partner or group and work out where pauses or breathing takes place to express a particular emotion e.g. surprise, fright, delight, having an idea, displeasure, amazement, excitement.  These will sometimes be caused by an external happening, e.g. something your partner says or does, or they may be triggered by your own inner thoughts. In either case you will need to think how you can most clearly show this to an audience. 

Use a pencil to mark the exact place where the intake of the breath occurs on your working script.  Beside this mark, write the name of the emotion you will use.  Rehearse the script, practising the use of breath.

Inner and Outer Action
Answer the following questions:

· What does your character want?  (This should be described as an active verb e.g. to push, to cajole, to twist, to seek.) 

· You need to repeat the questions several times throughout the script as the character’s “wants” change.  Mark in pencil on your working script where this happens.  Write the new verb that best describes this new “want”. This will help you to develop “outer action playing” appropriate to the character’s motivations.

To help you convey inner action, find one prop that best suits the context so that you can sign your inner thoughts and feelings by the way you use it.  This will help the audience to understand your character.

Rehearse the script with your group or partner, practising the connection of inner and outer action playing.

Conflict Between Characters

This is the meeting of two inner actions or different points of view or “wants”.  Find likely points of conflict in the text and mark them. 

Rehearse the script so that you emphasise these points of conflict e.g. develop a build-up to one angry and explosive line. The way you respond to this conflict will be important evidence of your ability to use drama techniques to enhance the performance, but of course your chosen character may not be openly demonstrative, so that you will need to find subtle ways to show tension and record your intentions fully.
The next task is an example of the way in which some depth of characterisation and interpretation can be shown through the use of drama techniques.

Play Against Meaning

This happens when a character says one thing, but means another.  E.g. A: “You’re angry with me”.  B: “No I’m not”.  B in fact may well be exceedingly angry and this is expressed in a guarded tone of voice because of other ‘wants’ e.g. for some reason wants to keep the atmosphere positive.

Find suitable lines to try out the “play against”.  Rehearse and perform the whole script including the “play against” lines.

Record your decisions on your working script.

Rehearsal

Rehearse your scene, taking into account all of the things that you have explored in your interpretation.

Consider how you will use, voice, body, movement and space to show your character’s successes, failures, tensions, happiness’s in key moments in the script. Note your decisions (including stage directions) on your working script.
Keep exploring the techniques in the Student Resource and check that the way you perform your role fits with what you know about your character, his/her relationships and the situation he/she is in.  Modify your working script as required.
Remember that it is your use of drama techniques that is being assessed. Do not make things harder by becoming overly reliant on technology in this assessment.

Task

Part One:
Statement of context

Write your own title to capture the essence of your interpretation of the script.

Below this title, use the understanding you have developed as the result of your preparation process to create a brief statement of context for your performance. This should contain information about your role, situation, relationships and what you want your audience to understand from the scene in performance.
This material may be provided in written or oral form. Oral statements should be negotiated prior to the performance date.
Part Two:
Finalise your annotated script  

As you have prepared for this assessment you have noted your intentions on your working script. Take time to clarify and review this script. Does it reflect your performance intentions and choices? 

The following list outlines the exercises you have explored.  You only need to include those ideas that exist in the performance you will do; not all of the ideas that you explored in the process.

Your annotations could include:

· Points of subtext, as identified in step 2

· Where you will use breath and or pauses, as identified in task 3

· The verbs that convey your inner and outer actions as explored in task 4

· The points of conflict you found in task 5

· Any plays against meaning as explored in task 6

· How you will use voice, body, movement or space to convey these things

· Entrances, exits or any stage directions.

Make sure the document is legible and submit it, along with your statement of context, to your teacher prior to performance.

Part Three: Perform your script 

Perform your scene for an audience of your class mates. Apply the choices about the use of drama techniques that you have made through the preparation process. Focus on communicating a convincing, sustained performance that captures the essence of your dramatic context with impact

.

Student Resource A: Drama Techniques

Examples of voice, body, movement and use of space techniques:

	Voice
	pitch

pace

pause

projection

volume

tone

phrasing

response to cues
	· the highness or lowness of a sound

· the rate at which words are spoken(also the overall rhythm of a scene)

· where sound stops, how often and for how long

· enables audience to hear the voice

· how loudly/softly the words are spoken

· the modulation of voice to convey meaning   

· the grouping of words and how they are broken through pause or breath to convey rhythm and/or meaning

· the way the actor listens in order to build an appropriate response via pause, tone etc

	Body
	posture

gesture

body language

eye contact

facial expression

recognising and maintaining focus


	· stance

· movement of any part of the body

· non-verbal communication through conscious or unconscious gestures and movements
· the choice to look directly at someone or not at all in order to create a bond or refuse the potentials for one.

· Using facial muscles to express emotion

· How you create focus on the most important person in the scene in a moment; how you remain ‘in the moment’ as an actor.

	Movement
	timing

direction

energy
	· when you move or respond

· where you are going

· how you move



	Space
	levels

personal

general
	· low, medium, high

· own space

· all the other space


Assessment schedule: Drama 91213 What are you saying?
	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has selected and used the techniques of voice, body, movement and space to convey an intention for the script through the interpretation of role relationship and situation.

For example:

The student playing Wilkes in ‘Trouble in the Works’ by Samuel Beckett enters the space hesitantly, with his head lowered to indicate his lower status. He stutters a little in response to Mr Phipps questions and stands nervously. He looks down and answers the first round of questions with little emotional response but on the second round of questions his eyes connect with Mr Phipps and he makes small shuffles to show that he is nervous.  As the scene progresses, he gains confidence, moving closer to Mr Phipps desk,  raising his voice somewhat and using less hesitations when he is speaking. This growing confidence is reinforced in the last moment when, as he delivers the line ‘Brandyballs’, Wilkes leans over the desk into Mr Phipps space.   

The student has submitted an annotated script and statement of context that supports their interpretation and application of techniques.

For example:

The student’s annotated script includes details of how they use specific examples of voice, body, movement and space at key moments.  Entrances, exits and stage directions are included, along with interpretive aspects such as subtext.  
The statement of context includes statements such as “Our intention is to show the shift in power between Phipps and Wilkes. As I work my way through the scene I become more and more confident, realising that I am not just facing the boss on my own, I have all of the men behind me. We want to show how much power the workers really have.
	The student has selected and used the techniques of voice, body, movement and space to skilfully convey an intention for the script through the interpretation of role relationship and situation. The student’s performance is competent, controlled and has a sense of purpose The use of drama techniques shows dexterity. The student sustains a credible character and situation for the duration of the performed text.

For example;

The student playing Wilkes in ‘Trouble in the Works’ enters the space hesitantly, his hands clutching his cloth cap. He shuffles to the seat he is directed to but perches uncomfortably on the edge of it  As he delivers the ‘bad news’ of the men’s dissatisfaction, he looks down but glances up under his fringe to gauge his employers response. He fiddles with his cap, which is on the chair beside him. He sustains a credible Yorkshire accent that is at first subdued and hesitant but grows in volume and confidence as the scene progresses. This is mirrored in the student’s physicality and use of space. He ‘unfolds’ and stands with confidence as Mr Phipps is undermined by the news of the men's dissatisfaction. As Mr Phipps moves to escape the reality of the problem, during the ‘not the…’ section, Wilkes purposefully pursues him, driving home his increased status. Wilkes traps Phipps behind his desk in the last moments, leaning in to intimidate him. As he delivers the line ‘Brandyballs’, Wilkes turns out to the audience, puts his hands behind his suspender straps, pulls them forward while rolling on the balls of his feet before firmly announcing ‘Brandyballs’.
The student has submitted an annotated script and statement of context that supports their interpretation and application of techniques.

For example:

The student’s annotated script includes details of how they use specific examples of voice, body, movement and space at key moments.  Entrances, exits and stage directions are included, along with interpretive aspects such as subtext.  
The statement of context includes statements such as “Our intention is to show the shift in power between Phipps and Wilkes. As I work my way through the scene I become more and more confident, realising that I am not just facing the boss on my own, I have all of the men behind me. We want to show how much power the workers really have.
	The student has selected and used the techniques of voice, body, movement and space to effectively convey an intention for the script through the interpretation of role relationship and situation. The student’s performance is sustained, truthful and convincing. The work presented has impact.  Drama techniques are used to enhance the performance of the scripted context.

For example:

The student playing Wilkes in ‘Trouble in the Works’ enters the space hesitantly, his hands wringing the edges of his cloth cap. He shuffles to the seat he is directed to but perches uncomfortably on the edge of it  As he delivers the ‘bad news’ of the men’s dissatisfaction, he looks down but glances up under his fringe to gauge his employers response. He fiddles with his cap, which is on the chair beside him. His use of pause draws out a sense of the characters extreme discomfort. He sustains a convincing Yorkshire accent that is at first subdued and hesitant but grows in volume and confidence as the scene progresses. This is mirrored in the student’s physicality and use of space. He ‘unfolds’ and stands with confidence as Mr Phipps is undermined by the news of the men’s dissatisfaction. Wilkes moves across the room to Mr Phipps desk, casually playing with his pens and spinning the chair before sitting back in it, and resting his hands behind his head. He has effectively changed ‘roles’ by taking his bosses seat and forcing Phipps to perch on the chair. As he delivers the line ‘Brandyballs’, Wilkes leans across the desk , fixes Mr Phipps in his gaze and delivers the line forcefully, giving the sense that this is not a suggestion but an order.
The student has submitted an annotated script and statement of context that supports their interpretation and application of techniques.

For example:

The student’s annotated script includes details of how they use specific examples of voice, body, movement and space at key moments.  Entrances, exits and stage directions are included, along with interpretive aspects such as subtext.  
The statement of context includes statements such as “Our intention is to show the shift in power between Phipps and Wilkes. As I work my way through the scene I become more and more confident, realising that I am not just facing the boss on my own, I have all of the men behind me. We want to show how much power the workers really have.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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