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Internal Assessment Resource

Drama Level 2

	This resource supports assessment against:

Achievement Standard 91217 version 2
Examine the work of a playwright

	Resource title: Step into My Shoes

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 2
To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number: A-A-02-2015-91217-02-5459

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Drama 91217: Examine the work of a playwright

Resource reference: Drama 2.5B v2
Resource title: Step into My Shoes
Credits: 4
Teacher guidelines

The following guidelines are designed to ensure that teachers can carry out valid and consistent assessment using this internal assessment resource. 

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 91217. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.

Context/setting

This activity requires students to examine the work of a playwright through exploration of extracts from two or more texts. Students will work individually and present the evidence of their examination of the plays to an audience. 

It is expected that students will have been introduced to the playwright prior to beginning the assessment task – see Resource A.

The student will perform in role to present their examination of the playwright’s work. However, it is the quality of their analysis, rather than their performance skills, that will be assessed.

The presentation should be 5–8 minutes long, sufficient to demonstrate detailed, informed, and perceptive understanding of: 

· the connections between the world of the play and the social and historical world of the playwright

· the ideas and concerns of the playwright

· the style and structure of the plays.

Conditions

It is suggested that this assessment task will take place over 6 weeks of in and out-of-class time. Adjust this to suit your students.

Initial exploration of the work could be done in groups, but the task and presentation must be undertaken by the individual student.

The presentations should take place in front of an invited audience. (This could comprise other members of the class.)

Resource requirements

· Copies for each student of extracts from two or more plays by a playwright.

· DVD or Internet access to performances of the plays or scenes from the plays.
· Access to books, websites, and other resources about the world of the playwright.

· Resources such as data projectors and props.

Additional information

You will need to consider carefully the choice of playwright and plays. Plays that do not clearly reflect a playwright’s social and historical world, for example, may restrict the student’s opportunity to show an informed and perceptive understanding of the connections between the world of the play and the playwright’s world. If possible, you should include your students in making decisions about topics, playwrights, and plays.

If possible, select plays that students are able to see in live performance, particularly if they are not involved in performance of the plays themselves.

If possible, provide an authentic context for your students’ presentations. For example, the presentations may be used to introduce junior students to the work of a playwright.

Internal Assessment Resource

Achievement Standard Drama 91217: Examine the work of a playwright

Resource reference: Drama 2.5B v2
Resource title: Step into My Shoes
Credits: 4
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Examine the work of a playwright.
	Examine the work of a playwright showing an informed understanding.
	Examine the work of a playwright showing a perceptive understanding.


Student instructions 

Introduction

This assessment activity requires you to examine the work of a playwright and present your analysis in role to an audience. You will examine:

· the connections between the world of the play and the world of the playwright

· the ideas and concerns of the playwright as revealed in the plays

· the way the playwright has put the play together (its style and structure).

To prepare for your presentation, you will: 
· Read or view extracts from at least two texts from your chosen playwright. These may include written, filmed, or live sources
· explore and/or workshop the historical and social world in which the playwright wrote

· explore the ideas and concerns of the playwright that are presented in the plays

· examine the style and structure of the plays.

Your teacher will provide you with further instructions to help you with this process.

Your presentation should be 5–8 minutes in length and clearly explain and illustrate the points that you make.

This assessment task and the preparation for it will take place over 6 weeks of in and out-of-class time. 

Keep a journal to record your thoughts, insights, responses, and feelings about the plays as you examine them. Your journal will not be assessed. 

Teacher Note: You should adapt the task to meet the learning needs of your students. For example, this assessment task could form part of a larger teaching unit based on a topic such as theatre for change, society in New Zealand, the legacy of Bertolt Brecht, or social awareness.

Task

Use your reflections from the activities you have already done to prepare a presentation that shows an informed and detailed understanding of the social and historical world of the plays and the playwright, the ideas and concerns of the playwright as revealed in the plays, and the style and structure of the plays. 

To present the results of your examination, you will take on the role of a character drawn from your knowledge of the playwright, their work and/or the context.
Try to make insightful connections between the worlds of the plays and the world of the playwright. 

Make sure you compare and contrast the ideas and concerns evident in the plays, noting where and how they are expressed in the plays. Use quotations from the play to illustrate the points you make.

Describe the style of your playwright and compare and contrast the plays’ stylistic similarities and differences. You should incorporate quotations from your characters into your presentation to illustrate the points you make.

Describe how the playwright has selected and arranged (structured) the events within their work. 
Perform your presentation to an audience (this may be your class members). Stay in role throughout your presentation (you may elect to introduce other “cameo” roles).

You may use resources such as data projectors, cue cards, and props to support your performance. For example, you could use a data projector to project images that increase the impact of your presentation or to sum up your main points. You could use a symbolic item of clothing or a hand prop to help differentiate between your two roles in performance, or you could use a set prop to symbolise a main point.

Resource A – Prior learning

Activities such as the following can be used to help students to prepare for the assessment task. They are not, however, part of the assessment.

Throughout these instructions, you will find annotations for teachers. You should delete these before giving out the instructions.

Meet some plays

· Working with another student or as part of a group, read an example of the playwright’s work aloud. (Most plays were written to be voiced, not to be read silently.) Alternatively, you may view the plays in performance.
· In your groups, summarise the story of the first play, in performance, in two minutes. Repeat this in one minute, and again in thirty seconds. Discuss what key moments and actions in the play remained as you tightened the time frame. 

· Repeat this process with the second script.
· Note any ideas, concerns, and themes identified, so that you can refer to them later on in the process.
Explore the world of the playwright 

· Research the world of your playwright. Your teacher will provide focus questions relevant to the era in which your playwright lived.

Teacher Note: Provide students with questions. For example:

In your study of the social and historical world of Ibsen, explore Darwin’s discoveries (in science), Marx’s writings (in politics), Freud’s insights (in psychology), the development of Realism (in theatre), and the concept of women’s place in society. How are these contemporary concerns evident in your plays?
· In your groups, assign specific roles from the first play to each member. Improvise a brief monologue in role, explaining how the social and historical world of the playwright has affected what has happened to you in your play. Present your improvisation to your group and observe others’ improvisations. Make brief notes in your journal about the impact of the playwright’s world on the experience of each character.

· Repeat this process for the second play.

· Choose three or four short quotations from each play that connect the play with the social and historical world of the playwright. Use your journal to reflect on why you have chosen these phrases and what they reveal about the playwright’s world. 

Teacher Note: Add opportunities for the students to enact the phrases and to explore their connection with the playwright’s world. 

Explore the playwright’s ideas and concerns 

· Investigate your playwright’s ideas and concerns. Your teacher will provide activities (based around extracts from two or more texts that explore key concepts) to guide your investigation. These may be practical or text based activities but it is assumed that a range of approaches will be considered.
For example, for Ibsen, key concepts could include social status, relationships between men and women, greed and corruption, and influence of families on the individual.

· Consider how these extracts indicate where the ideas and concerns of the playwright are expressed most strongly. (These may connect to the social and historical world of the playwright, but they may be different. Your chosen playwright may be deeply concerned with aspects of personality, for example, or the way different personalities interact.) Note these in your journal for later reference.
· Choose three or four quotations from within the extracts that express the playwright’s ideas and concerns most vividly. Use your journal to reflect on why you have chosen these phrases and what they reveal about the playwright’s ideas and concerns. It is also appropriate to consider extracts from whole texts if you have accessed this information.
· In your groups, select different roles from a range of texts. Hot-seat each other’s characters to explore the playwright’s ideas and concerns. Note in your journal any important ideas and discoveries that are uncovered in the process. Your considerations might include your own hot-seating and the ideas that come from the hot-seating of group members. 
Teacher Note: You may add further opportunities for the students to enact the phrases and to explore what they reveal about the playwright’s ideas and concerns. For example, working in pairs and in role, they could use one of their phrases as the basis for an improvised argument based on one of the playwright’s ideas or concerns. 

Examine the style of the plays

· Research the style of the playwright’s work – your teacher will provide extracts and activities that will guide your research. Consider how your research links to prior knowledge. For example, what impact does the socio-historical context have on the style of the playwright’s work?
Teacher Note: You may guide your students’ research by providing extracts that display styles and genres, guiding students to appropriate websites, and providing keywords to focus the students’ thinking. For example, keywords to help students examine the work of Brecht might include modernism, alienation, and epic theatre.
· Choose three or four quotations from the given extracts that express the playwright’s style most vividly. Use your journal to reflect on why you have chosen these phrases and what they reveal about the playwright’s style.

Teacher Note: Provide opportunities for your students to enact the quotations and to explore what those phrases reveal about the playwright’s style. 

If students are examining the works of different playwrights, enact chosen quotations in groups or as a whole class activity and discuss the differing styles.

Examine the structure of the plays 
· The playwright has selected and arranged (structured) the events of their play. Consider how each play is structured. 

Teacher Note: You could guide your students’ research by discussing the ways in which playwright’s structure plays and by providing keywords to focus the students’ thinking. For example, keywords to help students examine structure might include backstory, acts and scenes, crisis, and climax.
You might provide a scene summary of several plays in the form of a jigsaw puzzle. Pairs could work on individual puzzles.  After completing their puzzle, students could label key structural features and then compare and contrast with another pair, whose puzzle refers to a different play. 
· In your group or pair, create five freeze-frame images of key moments in the plot of a play. Record these as diagrams in your journal. Add a direct quote from the play beneath each image that sums up that particular moment. Identify the function of those key moments in the play. Label them with the appropriate word to describe their purpose (for example, crisis, climax, denouement). Compare and contrast this with the work of another group and note your findings in your journal.
Step into a character’s shoes 

· Choose a suitable character to help you share your discoveries about the connections between the world of the play and the world of the playwright, the ideas and concerns of the playwright, and the style and structure of the plays.

Teacher Note: You should help the student choose an appropriate character.

King Duncan, for example, would provide a suitable character to explore the world of Shakespeare and the world of Macbeth. In the role of Duncan, the student could explain the Elizabethan view of the divine right of kings and the “chain of being”, the death of Elizabeth I and accession to the English throne of James VI of Scotland, religious beliefs and belief in the supernatural, and refer to the historical figures of Duncan and Macbeth and how their story differs from Shakespeare’s version of it. Duncan could be presented as a ghost, reflecting on the events of the play from the afterlife. This discussion could be extended into comparative discussion of some other aspects of Shakespeare’s work.
Students should be encouraged to use their characters freely as vehicles to comment on any aspects of the plays. 

· Choose three or four short phrases spoken by your chosen character that strongly express their opinions about the world of the play.

· Enact the phrases to help you get to know your character. You may use your characters as a vehicle to express your understanding of the work of your playwright to your audience.

Teacher Note: Silent reading will not enable students to move into role. You should add specific teaching and learning activities that encourage students to work out loud and on their feet. For example: 
· All students enact their chosen phrases simultaneously and repeatedly in the classroom, using movement, body, voice, and space to move into role effectively.
· Students move freely around the classroom and greet each other in role, delivering their phrases as conversation.
· Students work in pairs or in groups, presenting their chosen phrases to their partner or the rest of the group.
· Working in small groups, students hot-seat each character.
You could add specific teaching and learning activities to the task. For example: 

· Working in pairs, step into your role and describe the world of your play to your partner.
· Working in pairs, step into role and improvise a conversation about something that upsets or annoys you in the world of your play.
· Working in pairs, step into role and discuss your opinion of the playwright’s work, how their ideas and concerns have impacted on the way you are portrayed compared to other characters.
Assessment schedule: Drama 91217 Step into My Shoes
	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has examined the work of a playwright. 

To do this, they have given a presentation in role that:

· examines aspects of the playwright’s social and historical world that are relevant to the play

For example, in the role of King Duncan (Macbeth), the student explains the Elizabethan view of the divine right of kings and the “chain of being”. This is linked to examples in the work of the playwright.
· examines, compares, and contrasts the ideas and concerns of the playwright as revealed in the plays

For example, in the role of King Duncan, the student draws attention to Shakespeare’s concern with history.This is linked to examples in the work of the playwright.
· examines the style of the plays and this is linked to examples in the work of the playwright

For example, in role as King Duncan, the student notes that he speaks in iambic pentameter and verse.
· examines the structure of the plays and this is linked to examples in the work of the playwright.

For example, in role as King Duncan, the student notes that there are comic interludes integrated into all of Shakespeare’s work and links this to the Porter’s monologue.
	The student has examined the work of a playwright showing an informed understanding. 

To do this, they have given a presentation in role that:

· gives a detailed, clear, and informed explanation of aspects of the playwright’s social and historical world that are relevant to the play

For example, in the role of King Duncan (Macbeth), the student gives a detailed, clear, and informed explanation of the Elizabethan view of the divine right of kings and the “chain of being”, relating the concepts to relevant historical events such as the death of Elizabeth I and accession to the English throne of James VI of Scotland. The student selects quotations that illustrate the points made.

· examines, compares, and contrasts the ideas and concerns of the playwright as revealed in the plays, providing detailed, clear, and informed explanations

For example, in the role of King Duncan, the student draws attention to Shakespeare’s concern with history and compares how the historical figures of Duncan and Macbeth differ from Shakespeare’s version. The student selects quotations that  illustrate the points made. 

· examines the style of the plays, giving detailed, clear, and informed explanations and selecting quotations that illustrate the points made

For example, in role as King Duncan, the student notes that the he speaks in iambic pentameter and verse. He links this to the quote “So well thy words become thee as thy wounds”.
· examines the structure of the plays, giving detailed, clear, and informed explanations and selecting quotations that illustrate the points made.

For example, in role as King Duncan, the student notes that there are comic interludes integrated into all of Shakespeare’s work to divert the less educated palate of the groundlings. He links this to the Porter’s monologue and supports it by including the “rude” quote “and drink, sir, is a great
provoker of three things …”.
	The student has examined the work of a playwright showing a perceptive understanding. 

To do this, they have given a presentation in role that:
· gives a clear, informed, and perceptive explanation of aspects of the playwright’s social and historical world that are relevant to the play

For example, in the role of King Duncan, (Macbeth), the student gives a detailed, clear, informed, and perceptive explanation of the Elizabethan view of the divine right of kings and the “chain of being”, relating the concepts to relevant historical events such as the death of Elizabeth I and accession to the English throne of James VI of Scotland. The student shows insight into the way that the murder of Duncan represents a violation of the Elizabethan world-view but also shows insight into the strengths of Macbeth’s character and the weakness of Duncan’s. The student selects quotations that aptly illustrate the points made.
· examines, compares, and contrasts the ideas and concerns of the playwright as revealed in the plays, providing detailed, clear, informed, and perceptive explanations

For example, in the role of King Duncan, the student examines Shakespeare’s concern with the theme of ambition and explains how its consequences affect individuals, societies, and historical events in the play. The student selects quotations that aptly illustrate the points made.

· examines the style of the plays, giving detailed, clear, informed, and perceptive explanations and selecting quotations that aptly illustrate the points made

For example, in role as King Duncan, the student notes that he speaks in iambic pentameter and verse. However, he notes that iambic pentameter can often be split between speakers and supports this with the quote: MACBETH: When?

LADY MACBETH: Now.

MACBETH: As I descended?

· examines the structure of the plays, giving detailed, clear, informed, and perceptive explanations and selecting quotations that aptly illustrate the points made
For example, in role as King Duncan, the student notes that there are comic interludes integrated into all of Shakespeare’s work to divert the less educated palate of the groundlings. He links this to the Porter’s monologue and supports it by including the “rude” quote “and drink, sir, is a great
provoker of three things …”. He suggests that  this is deliberately placed after the murder of King Duncan because the killing of a king is so contrary to the belief of the divine right of kings that Shakespeare is trying to lighten the mood before moving on.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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