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	This resource supports assessment against:
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	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
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	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number: A-A-02-2017-91220-03-5781

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Drama 91220: Script a scene suitable for drama performance

Resource reference: Drama 2.8A v3
Resource title: Combining the Elements
Credits: 4
Teacher guidelines

The following guidelines are designed to ensure that teachers can carry out valid and consistent assessment using this internal assessment resource. 

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 91220. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.

Context/setting

This task requires the student to script a realistic, character-based, dramatic scene of between six and ten minutes. (The quality of the scripting is more important than the quantity.)

It is to be written individually, not as a group.

Students are required to present two forms of evidence for assessment:

· one formatted final copy of the script, which must also include information about the background to the play and information about the setting

· one rehearsed, enacted play reading that is recorded for moderation purposes. 
You can adapt the task to meet the needs of your students. For example, you could adapt it to support scripting in the style of selective realism, which provides opportunities to use conventions such as narration, monologue, slow motion, and flashback.

Prior learning

Before beginning the assessment task, ensure that the students are familiar with the elements of drama (role, space, time, tension, action, symbol, and focus). 

Students also need to be familiar with the elements of realistic drama (see Additional information below).

You should also provide opportunities for students to compare realistic and non-realistic theatre forms (for example, late nineteenth-century realism versus music theatre), learn the process conventions of role on the wall, hot seating, visualisation, and speaking in role, and become familiar with the accepted textual conventions for formatting the script.

Conditions

The formatted copy of the script should be presented using accepted scripting conventions. 

The rehearsed, enacted reading should take place in a space that is suitable for performance.

This assessment task will take place over X weeks of in and out-of-class time. 

Resource requirements

None.

Additional information

Realistic drama

Although the students will most likely be familiar with realistic drama, you should draw their attention to the elements of realism – possibly with reference to late nineteenth-century realism as exemplified in the plays of Ibsen, Chekhov, and Strindberg. 

Students need to know that: 

· realism is based on events that could happen in real life 

· the performers portray people as they behave in real life and wear clothes they would wear in real life

· time passes normally (not distorted by conventions such as flashback). 

Examples of specific contexts may be helpful: the audience of Chekhov’s realistic play A Doll’s House, for example, will respond to Nora Helmer as if she were a real woman because she behaves and speaks like a real woman. On the other hand, Shakespeare’s Juliet is compelling but not realistic because she speaks in poetry. Using examples of specific contexts already familiar to students will be most helpful.
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	Achievement
	Achievement with Merit
	Achievement with Excellence

	Script a scene suitable for drama performance.
	Script a coherent scene suitable for drama performance.
	Script an effective scene suitable for drama performance.


Student instructions 

Introduction

This assessment activity requires you to script a scene suitable for performance. 

The assessment task has two parts:

· to develop and write a script of a scene between six and ten minutes long, for two or three characters

· to present it in a rehearsed, enacted reading, which will be recorded.

You will create and script your scene individually – this is not a group task.

Task 

Develop and write a script

You will work with the elements and conventions of drama to create a coherent and effective scene. Your scene must have flow and dramatic unity. You should aim to present your ideas with impact and originality. See Resource A for information on how to go about developing and writing the script.

You should present your script, formatted according to accepted textual conventions and supported by information about the setting and the background to the play. (You will use a journal to jot down your ideas, but this will not be assessed. Include a statement of dramatic intention for your script. This should consider what you are trying to communicate to your audience through your drama.
Your scene should be realistic in style and must take place in only one space and time (setting). You may include some props as part of your set or for your characters to use. 

Present a rehearsed, enacted reading of your scene

Rehearse and present an enacted reading (performance) of your scene. You may identify the need for further refinement when you see the enacted reading. You can make changes to your script after seeing the enacted reading.
Your final, formatted script will provide the evidence for assessment of this standard. 

Resource A: Developing your script
In developing your script, you may find the following process helpful.

Build roles (create your characters) 

· Start by observing and imagining. Look at people around you or at characters in films and books and imagine them as the source for your characters. Don’t rush this initial creative phase. Use a journal (a notebook will do) and jot down anything you notice about people that could be interesting to use, such as what they say or how they say it. Notice how their culture and the groups and communities they belong to influence how they talk, what they do, and what motivates them. 

· Brainstorm to create a range of characters and then choose two or three that you find most interesting and distinctive. 

· Your chosen characters should have contrasting likes, dislikes, beliefs, and behaviours so that they clash in some way when they interact. This will help you to create dramatic tension. You could contrast between your characters by giving the personal behaviours you most like in a friend to one of your characters and the behaviours you most dislike in a friend to the other. 

· Create a ‘role on the wall’ for each of your chosen characters. Include your characters’ clothes (costumes) on your roles on the wall – this will help you to reveal their personalities. 

You will need to introduce the process convention of role on the wall if students have not used it before. Encourage students to take this convention seriously, using the opportunity to visualise their characters as vividly as they can. For information on this and other process conventions, see the Arts Online glossary at http://artsonline.tki.org.nz/engageinarts/drama/glossary.php
· Give your characters names. This will help you visualise them and get to know them.

The process convention of hot seating could be used at this point to strengthen and deepen the students’ development of character.

Put roles in space and time

All drama takes place in space and time. Create one setting and situation where your characters will be forced to interact. Your setting (both space and time) will affect your characters’ moods, what they say, and how they say it. 

· In your journal, brainstorm a number of settings that your characters cannot easily leave so that they are forced to interact. For example, if your characters are both waiting outside the principal’s office, they cannot easily leave your scene, whereas if they are in a shop, either of them can leave the scene easily when conflict arises. Choose the setting that most interests you and that allows possibilities for tension to develop between your characters.

· Your setting must give your characters a reason to talk or something to talk about.

· Make sure your setting is suitable for realisation on stage. Two characters lost in the bush and sitting beside their tent, for example, may be more effective on stage than two characters tramping through the bush.

· Add a specific time to your setting that affects your characters. For example, your characters will probably react strongly if they are lost in the bush on a cold winter Sunday at 4 p.m., just as darkness starts to fall.

Build tension 

All drama involves tension or conflict. Give each of your characters motivation (something that they want to get or achieve). You will create dramatic tension by giving your characters different motivations.

· In your journal, brainstorm lots of different motivations for your characters. Choose the ones that seem most appropriate to your characters and most interesting to you.

· Make sure your characters have different motivations.

· Give one or both of your characters a secret motivation – something they don’t want anybody else to know. For example, one of the characters sitting outside the principal’s office may want to hide what he knows (his mate has stolen money from the French teacher’s desk) while the other character may want to hide her real feelings (she has just been dumped by her boyfriend and is attracted to the first character).

· Don’t confuse conflict with having a physical or verbal fight. Characters may be in conflict in many subtle ways with other people, with other social groups, with inanimate objects, and even with themselves. 

Focus your drama 

Now put your chosen characters in the situation that forces them to interact. 

Drama is not real life – in real life, events may take years to unfold. It is your job as playwright to select and arrange what you want the audience to see and hear in a scene that is only six to ten minutes long. Select and structure the most important moments and events to focus your scene. 

· Create a title for your scene. This will help you (and your audience) to focus on the most important aspects of your scene.

· Select one moment or event early in the scene to trigger the action. The trigger could be something that happens or something that a character says or does that changes the situation, introduces tension, and sets your characters on their path of conflict. 

· Select a moment or event near the end, when the tension reaches its highest point. End your scene by resolving your characters’ conflict.

· In between, you can select one or two important moments or events where your characters face obstacles that seem to prevent them getting what they want or achieving their purpose.

Introduce symbols 

Use symbols to help the audience engage with the focus of your drama.

· Select one or two symbolic props to put in your space. The objects should help the audience to understand the most important aspects of your characters or situation (for example, a coat stand with a black academic gown outside the principal’s door could be a symbol of authority, conservatism, and serious intentions).

· Give each character a symbolic hand prop or costume item that represents a significant aspect of his or her character. (For example, a skateboard could symbolise a dislike of confinement and a desire for freedom.)

· The performance of your scene will be a rehearsed, enacted reading, so make choices that will be easy to organise and use.

Introduce action 

Start to draft your script by writing a short opening dialogue to set your scene. This should show your audience who your characters are, their relationship, why they are in their current situation, and what they want to get or achieve. See the list of scripting conventions below.

· Scenes usually (but not always) begin with an empty space. Your characters enter the empty space. This may give you a chance to introduce their names as they greet each other.

· You need to grab your audience’s attention at the beginning. (This may be done without dialogue. For example, a clumsy character may enter and fall over a chair. You will have grabbed the audience’s attention and shown them something about your character.)

· Remember to script physical action by adding stage directions.

· Slip information (for example, your characters’ names) into the dialogue unobtrusively, but don’t make the information the point of the dialogue.

· Show – don’t tell! For example, if your character has a bad temper, show him or her responding angrily to a small event. If your character has a broken arm, show the bandaged arm. You don’t need to explain everything in dialogue. 

· Script body language as well as verbal language. Write body language into your dialogue as stage directions for your actors (in italics). You can create dramatic possibilities by giving your character words that say one thing but body language that shows they are thinking something different. Body language helps you to “show, not tell”.

· Use each character’s speech to reveal their personality, mood, and response to the situation.

· Each character should have an individual way of speaking. For example, a self-centred character may begin sentences with “I” and a bossy character may speak in short sentences that begin with “You”.

· Include all your characters in the dialogue. Avoid leaving any character silent for too long.

· Try to write as if you are the characters.

· Don’t waste dialogue on unnecessary words or unnecessary actions. 

· Vary the pace of your dialogue – keep most speeches short (less than three lines) but vary the length (for example, one character could be talkative and the other reply in monosyllables). A series of short speeches (increasing the pace) can help build tension. If you want a pause, write it as a stage direction (pause).

Refine your script

When you have drafted the beginning of your scene, refine it (re-work it) until you think it is realistic, believable, and interesting.

Work in groups to perform each other’s scenes. Ensure that some members of the group sit out and watch each performance. They are acting as your critical friend and will give feedback on what they see.
Ask them questions such as:
· Do the characters seem real, believable, and convincing to you and your critical friend?

· Are your characters clearly differentiated and interesting?

· Is my idea clearly expressed? 

· Is the scene coherent – does it make sense?

· Is the scene interesting?

If the answer to any question is no, listen carefully to the advice of your actors and critical friend and continue to refine your draft dialogue. Read the above hints again and apply them. Keep trialling your dialogue with actors until your characters seem real, believable, convincing, and interesting.

Complete your draft script 

Have your characters face the obstacles you have planned for them (the important moments) and build tension until they are under the most pressure – the moment near the end when the tension is greatest. End your scene with the resolution of tension – tie up the loose ends for the audience. Make sure that the resolution is realistic rather than too convenient.

Format your script 

Formatting is an important aspect of script writing. Format your script according to accepted scripting conventions. Your script should be typeset if possible. 

Textual conventions you need to follow include: 

· using only one side of the page

· numbering the pages

· using wide margins to allow for notes

· including the title and the playwright’s name

· providing a character list with brief character descriptions

· providing brief descriptions of the set and props

· providing instructions about attitude or emotional states

· providing directions for pausing and silence

· including brief technical directions for lighting and sound

· using upper case for speakers’ names 

· setting the speakers’ names down the left side of the page

· using italics for stage directions

· placing stage directions within a speech in brackets (stage directions between speeches are not placed in brackets)

· placing a double space between each speech and between speeches and stage directions. 

Ensure that your script includes information about the background to the play and the setting as well as character notes. As you write these, you should consider what you want the audience to understand about the scene you have written and the characters in it. This information represents your dramatic intention and is essential in the clarification of your dramatic context.
Assessment schedule: Drama 91220 Combining the Elements

	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has scripted a scene suitable for drama performance.

To do this, they have:
· enabled the scene to be enacted believably in a performance space. scripted an original and realistic scene for two or three characters that combines the elements of drama (role, space, time, tension, action, symbol, focus) in a way that is suitable for stage performance 

· presented a realistic script of a scene for two or three characters that combines the elements of drama (role, space, time, tension, action, symbol, focus) in a way that is suitable for stage performance. 

For example, if a train passes characters on stage, this is conveyed by stage directions for a sound effect – the student does not suggest that a train will cross the stage

· given the script a clear beginning, middle, and end

For example, the opening scene introduces the characters and provides the back-story, the middle of the scene builds tension towards a climactic moment, and the end resolves the tension

· formatted the script using accepted scripting conventions.
For example, the script includes:

– the title of the scene and the playwright’s name

– a character list with brief character descriptions

– brief descriptions and directions for set, props, lighting, and sound.
	The student has scripted a coherent scene suitable for drama performance.

To do this, they have:

· enabled the scene to be enacted believably in a performance space.
· scripted an original and realistic scene for two or three characters that combines the elements of drama (role, space, time, tension, action, symbol, focus) coherently in a way that is suitable for stage performance. 

For example, if a train passes characters on stage, this is conveyed by stage directions for a sound effect – the student does not suggest that a train will cross the stage. The dialogue and stage directions show the characters’ response to the train so that the reason for including the train is clear to the audience.

· given the script a clear beginning, middle, and end and structured it to have flow and dramatic unity
For example, the opening scene introduces the characters and provides the back-story unobtrusively, the middle of the scene builds tension towards a climactic moment, and the end resolves the tension. The characters’ responses are consistent and believable – a timid character might show anxiety when a train passes close by, but an arrogant character might use the opportunity to make a joke at the timid character’s expense. The joke relates to other action in the scene, and its meaning is clear to the audience.

· formatted the script using accepted scripting conventions.
For example, the script includes:

– the title of the scene and the playwright’s name

– a character list with brief character descriptions

– brief descriptions and directions for set, props, lighting, and sound.


	The student has scripted an effective scene suitable for drama performance.

To do this, they have:

· enabled the scene to be enacted believably in a performance space.
· scripted an original and realistic scene for two or three characters that combines the elements of drama (role, space, time, tension, action, symbol, focus) coherently and effectively in a way that is suitable for stage performance. 
For example, if a train passes characters on stage, this is conveyed by stage directions for a sound effect – the student does not suggest that a train will cross the stage. The dialogue and stage directions show the characters’ response to the train so that the reason for including the train is clear to the audience. The train is used in a dramatically effective way, for example, to heighten tension or provide commentary on an important aspect of character.

· given the script  a highly engaging plotline, structuring it to have flow and dramatic unity and supporting the communication of the essence of the dramatic context with impact and originality 
For example, the opening scene introduces the characters and provides the back-story in a subtle way that prefigures aspects of the action, the middle of the scene builds tension towards a climactic moment, and the end resolves the tension. The characters’ responses are consistent and believable – a timid character might show anxiety when a train passes close by, but an arrogant character might use the opportunity to make a joke at the timid character’s expense. The joke relates to other action in the scene, adds to its meaning, and prefigures the climax of the scene.

· formed characters who are strongly differentiated and believable; developed the conflict naturally out of the revealed personalities; and written dialogue that carries the action forward, expresses the differing personalities and moods of the characters, and is varied in pace to maintain interest and build tension 
· formatted the script using accepted scripting conventions.
For example, the script includes:

– the title of the scene and the playwright’s name

– a character list with brief character descriptions

– brief descriptions and directions for set, props, lighting, and sound.




Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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