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	This resource supports assessment against:

Achievement Standard 91271 version 2
Compose two substantial pieces of music

	Resource title: In the Mood

	6 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 2
To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number: A-A-02-2015-91271-02-5571

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.
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Teacher guidelines

The following guidelines are designed to ensure that teachers can carry out valid and consistent assessment using this internal assessment resource. 

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Making Music 91271. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.

Context/setting 

This activity requires students to compose collaboratively. Students will collaboratively develop and structure two substantial original pieces of music in response to poetry. Groups comprising two to five composers/players will be appropriate for this task.

The task can be adapted for use by individual students. (A student may compose either two compositions as an individual, or two compositions as a member of a group/s, or one of each.)

This activity should take place at the end of a unit of teaching and learning about compositional techniques and devices. Teaching and learning should include study of music works that demonstrate specific compositional techniques and should provide opportunities for students to gain feedback on their progress in composition. Reference to examples of programme music will assist the student with this composition task.

The students’ finished compositions are performed in a concert that explores a variety of moods through the poetry and the music composed in response to it. The concert could take place in the school or the community. The concert performance is not an essential part of the composition task, but may provide an occasion to make the required audio visual recording of the compositions. The quality of composition, not the quality of performance, is the focus of assessment for this standard. 

Conditions 

This activity will take approximately 60 hours of in- and out-of-class time.

This standard requires students to present two forms of evidence for assessment of each collaborative composition.
Resource requirements 

· Appropriate spaces, such as practice rooms, for collaborative composition;

· Computers and/or paper to prepare a visual representation;

· A venue for recording;

· Audio-visual recording equipment;

· A venue for performance of the pieces of music.

Additional information

Where necessary, give the students guidance to ensure their choices are appropriate.
The poems may be chosen in a variety of ways. For example, you could provide a selection of poems based on a theme appropriate to the school, class, or community. The poems could be read and discussed in class, with students making their choices accordingly. Several groups of students could compose in response to the same poem.

Alternatively, students could use poems they have written themselves or poems they are studying in another class. The activity could be undertaken in conjunction with a poetry study by one or more English classes. 

The activity may be adapted if students wish to write a song using their chosen poem as lyrics. 

Make sure that the performance of poetry complies with New Zealand copyright laws.

The students need to be familiar with compositional techniques and devices, such as repetition, sequence, extension, melodic and rhythmic manipulation, decoration, fragmentation, diminution, augmentation, layering, inversion, and variation of timbre, texture, and harmony. 
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Achievement Standard Making Music 91271: Compose two substantial pieces of music
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	Achievement
	Achievement with Merit
	Achievement with Excellence

	Compose two substantial pieces of music.
	Compose two effective substantial pieces of music.
	Compose two convincing substantial pieces of music.


Student instructions
Introduction 
This activity requires you to compose two substantial original pieces of music as a member of a group. The music should express moods or ideas sparked in you by two poems that you select. (You may work with the same group to compose both pieces, or work with different groups.)
You will have 60 hours of in- and out-of-class time to complete this activity.
Teacher Note: You may wish to insert a different time period here.
Before you begin this task, you will have studied how other composers have developed and structured substantial musical compositions in response to ideas or moods. You will have learnt to use some of the compositional devices you discovered in their music. 

As evidence for assessment for each of your two compositions, your group(s) will present:

· A visual representation conveying compositional content as appropriate to the style/genre e.g. standard music notation, lyric and chord chart, lead sheet, tab with rhythmic indications, graphic notation, narrative description, or a combination of these

· An audio visual recording of the composers performing their composition. For moderation purposes, each performer must be clearly identifiable.

Your chosen poems will be read and your group(s) will perform your compositions at a concert called In the Mood. (The quality of your composition will be assessed, not the quality of your playing.)

Preparatory activities

Select two poems that you and your group find meaningful and that evoke a strong emotional reaction in you. Choose poems that evoke different moods, so you can compose two pieces of music that are strongly contrasting.

Read your poems out loud many times in your group. Repeat the words that you find especially meaningful. Some words may help you generate your first musical ideas. Aim to express your musical responses to the poems purposefully and compose music that communicates with character and flair. Your music should make sense to listeners and make them want to listen to what your music is communicating. 

Teacher Note: Provide opportunities for students to share their work in pairs, groups, or as a class, as they generate, develop, and structure musical ideas. 

Task

Compose two substantial pieces of music. Each piece should express the mood(s) or communicate the idea(s) sparked in your group(s) by each poem. See Resource 1 for advice about the characteristics of a quality composition.

All members of the group must perform the finished composition. Express your musical ideas in ways that are best suited to the instruments played by members of your group. Take care to compose idiomatically for the instruments (so that your music suits the instrument, and that you stay within the range of the instrument).

See Resource 2 for ideas about how to structure your ideas and create contrasting moods.
You are composing collaboratively, but you will be assessed individually. Your teacher will regularly check your contribution to your group’s compositions. 

Take responsibility for the part you will play when you perform the piece – make sure it is sufficiently substantial to achieve the standard.

Teacher Note: Keep a log monitoring each student’s contribution to the collaborative composition process. You can monitor progress in a variety of ways: for example, observation, individual or group interviews (video these if appropriate), providing students with progress sheets to complete, or a combination of these.

Prepare drafts of your compositions in visual form using standard music notation, lead sheet, tab with rhythmic indications, graphic notation, narrative description or a combination of these. Use either paper or a computer notation programme for this. 

Refine your drafts (rework them) until you think your compositions are effective and convincing.

Ask another group to listen to a rehearsal of your composition(s). Read your chosen poem out loud before your play each composition. Ask your audience whether they feel a meaningful link between your chosen poem and your music, and if they have suggestions to make your composition communicate mood with more impact.

Listen carefully to the advice of your audience, and then further refine your draft. Repeat the refining process until you feel your composition is as effective and convincing as you can make it.

Make a good-quality audio visual recording of you and your group playing your compositions. (You may choose to make the recording at the concert event.)

As evidence for assessment for your compositions, you must submit:

· The audio visual recording of you and your group(s) playing each composition (make sure you clearly identify each player/composer)

· A visual representation conveying compositional content as appropriate to the style/genre e.g. standard music notation, lyric and chord chart, lead sheet, tab with rhythmic indications, graphic notation, narrative description, or a combination of these.

You are now ready for In the Mood – a concert event that creates a variety of moods as poems are read and pieces of music are performed in response to the poems. 

Resources

Resource 1: Characteristics of a quality composition

Your compositions need to be substantial enough for this level of assessment. This means that each composition is likely to be at least two minutes in length, and be of some complexity. Musical ideas should be skilfully developed and structured. 

A quality composition at this level should show:

· understanding of idiomatic writing for specific instruments
· effective use of scales and/or modes, such as major, minor, Dorian, Lydian, or personally devised mode(s)
· development or manipulation of musical ideas using compositional devices such as sequence, decoration, extension, inversion, ostinato, diminution, augmentation, layering, fragmentation, and variation of texture, timbre, and harmony
· use of subtle variation to avoid literal repetition
· ability to structure ideas into a coherent whole (for example, the music has an appropriate balance of repetition and variety, a clear beginning, middle, and end, and a sense of shape and progression)
· ability to create and/or maintain a sense of style.

Resource 2: Structuring your ideas and creating contrasting moods 

Structure your ideas to create your substantial music compositions. Ways to structure your ideas include:

· using ostinato as a structural device
· using ABA or rondo form, with each section marked by a shift in tonal centre
· drawing a visual image, for example, an arch that helps you structure your composition into a satisfying shape.

Your group’s second composition will express a different mood, as you are responding to a different poem. You can create contrasting mood by using different:

· melodic shapes and rhythmic character
· harmonic language
· time signature and tempo
· modes
· instruments and timbres
· compositional devices
· textures
· style
· form.

Assessment schedule: Making Music 91271 In the Mood

	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student collaboratively composes two substantial pieces of music in response to two selected poems and provides an audio visual recording of the group performing each composition, as well as a visual representation that conveys compositional intent appropriate to the style/genre genre of the compositions.

In their compositions, the student has generated musical ideas, developed those ideas, structured the ideas into musical forms, and represented the compositions visually to convey the compositional intent. 
For example:

The student’s collaborative composition for clarinet and piano is approximately two minutes in length and creates a sombre mood appropriate to a war poem.

For example, a clarinet melody using the Dorian mode is generated and then varied, using the compositional devices of extension and decoration. 

The music sits within the range of the clarinet and piano, and the players can perform both parts. 

The piano part shows some harmonic control – the chord progressions made sense although changes of register make the harmony clumsy at times.

A second section, with contrasting tempo and mood, creates a binary structure. 


	The student collaboratively composes two effective substantial pieces of music, in response to two selected poems and provides an audio visual recording of the group performing each composition, as well as a visual representation that conveys compositional intent appropriate to the style/genre genre of the compositions.

In their compositions, the student has generated musical ideas, purposefully developed those ideas, structured the ideas into coherent musical forms, and represented the composition visually to convey the compositional intent. The compositions demonstrate style and character. 
For example:

The student’s composition for clarinet and piano is approximately two minutes in length and creates a sombre mood appropriate to the selected war poem.

A clarinet melody is generated from a personally developed mode (major scale with raised 4th and flattened 7th), which conveys the mood of the poem effectively. 

The clarinet line is idiomatically appropriate and deliberately exploits the rich, breathy quality of the low register to express haunting moments in the poem. 

The piano part shows harmonic control and some well-managed, idiomatic figuration such as broken chords. 

The original melody is developed using diminution. This creates a sense of gathering tension. 

A contrasting section creates a binary structure. This effectively conveys the state of peace achieved at the end of the poem. This is achieved by using a different tonal centre, texture, and tempo. Motifs from the first section are used, so that the whole piece has an appropriate balance of repetition and variety.

Although the clarinet and piano lines are developed in interesting ways, the piece maintains a sense of stylistic consistency. Transitions between the two main sections are smoothly managed, and some features, such as the piano broken chords, are used to ensure stylistic consistency.

The players/composers feel comfortable performing the music because the piano and clarinet parts are appropriate for their instruments.


	The student collaboratively composes two convincing substantial pieces of music in response to two selected poems and provides an audio visual recording of the group performing each composition, as well as a visual representation that conveys compositional intent appropriate to the style/genre genre of the compositions.

In their compositions, the student has generated musical ideas, purposefully and skilfully developed those ideas, structured the ideas skilfully into coherent musical forms, and represented the composition visually to convey the compositional intent. The compositions demonstrate stylistic assurance and flair and communicate with impact. 
For example:

The student’s composition for clarinet and piano is approximately two minutes in length and creates a sombre mood appropriate to the selected war poem.

Musical ideas are generated from two personally developed modes – one for the piano, and one for the clarinet. The different modes are deliberately juxtaposed to represent different outlooks expressed in the poem.

The clarinet line is idiomatically appropriate and deliberately exploits the rich, breathy quality of the low register to express haunting moments in the poem. A series of quick arpeggios exploits the characteristic agility of the clarinet. These are carefully placed for dramatic effect.

The piano part shows harmonic control and uses a variety of sophisticated idiomatic figuration, such as broken chords and running figuration passed between right and left hands. The figuration is consistently stylistically appropriate and expressive.

The original idea is developed with skilful use of fragmentation (tossing the fragmented ideas between clarinet and piano, sometimes overlapping and sometimes in inverted forms). The breaking down of the melody reflects the sense of increasing destruction conveyed by the poem. 

The piece includes a contrasting section using contrasting time signatures, texture, and rhythmic patterns and an effective shift of tonal centre. This creates a binary structure that reflects the increasing depth of emotion in the poem. The second section is characterised by a shift to polyphonic texture, with the clarinet line weaving between two independent piano lines. A coda of block chords and a virtuosic clarinet figure that refers to the opening motif is both dramatic and effective. 

Although the clarinet and piano lines are developed in interesting ways, the piece maintains a sense of stylistic consistency. Transitions between the two main sections are smoothly managed, and some features, such as the piano broken chords, are used to ensure stylistic consistency.

The players/composers feel comfortable performing the music because the piano and clarinet parts are both appropriate and expressive for their instruments.

All harmonic progressions are smoothly managed, and polyphonic sections show sophisticated understanding of voice leading.

The overall effect of the piece is dramatic, engaging the players and drawing the audience into the mood of the poem.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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