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Internal Assessment Resource

History Level 2

	This resource supports assessment against:

Achievement Standard 91229 version 2
Carry out an inquiry of an historical event or place that is of significance to New Zealanders

	Resource title: The impact of tragedy

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 2

To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number: A-A-02-2015-91229-02-5542

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard History 91229: Carry out an inquiry of an historical event or place that is of significance to New Zealanders 
Resource reference: History 2.1B v2
Resource title: The impact of tragedy
Credits: 4
Teacher guidelines

The following guidelines are designed to ensure that teachers can carry out valid and consistent assessment using this internal assessment resource. 

Teachers need to be very familiar with the outcome being assessed by Achievement Standard History 91229. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.

Context/setting

This assessment activity requires students to carry out a comprehensive inquiry of an historical event that involves a tragedy that is of significance to New Zealanders. The event can be researched in a personal, local, national, or international context. Students choose one tragedy on which to base their investigation.
This activity has an open-ended form so that you can determine the tragedy that students will research. It provides a structure for you to use for a range of events and modes of assessment. These can be changed from year to year. You can offer one, several, or many tragedies from which students can choose and change these each year to avoid repetition. Having a variety of topics to choose from avoids resource depletion and enhances student interest as they are able to choose a topic that may be of particular interest to them. It may also help to ensure the authenticity of the students’ evidence.
Refer to the Resource for a list of possible tragic historical events to investigate.

Conditions

This activity takes place over three to four weeks of in-class and out-of-class time. It is recommended that the students planning and evaluation be completed in class. Students will be assessed individually.

Monitor your students’ research, ensuring authenticity throughout. 

Resource requirements

You can assist students by providing access to a mixture of both primary and secondary resources. These should contain written and visual or statistical evidence for research into the tragic historical event or place of significance to New Zealanders.

Sources include, but are not limited to: 

· library books

· CD-ROMs

· Websites

· newspapers and magazines

· artefacts
· historical sites

· graphs

· cartoons
· films or TV documentaries.

You may also wish to supply students with customised templates that will guide their planning and evaluation of the inquiry.

Additional information

New Zealand or international tragedies of significance to New Zealanders may be included. Add or delete topics as appropriate. 

Many of the suggested events that included tragedy are recent enough that an oral history component may be included in the research process. You could encourage students to conduct an interview/s to gain evidence and insight about the tragedy. Before they undertake interviews, guide students on interview techniques and recording options.

You need to ensure that the teaching and learning programme has included:

· how to locate and identify relevant evidence

· how to develop relevant and realistic focusing questions

· how to create a research plan

· methods of indicating which evidence is relevant to focusing questions

· source details that must be recorded

· how to create perceptive annotations. See Explanatory Note 5 

· how to write perceptive evaluative comments. See Explanatory Note 7.
Internal Assessment Resource

Achievement Standard History 91229: Carry out an inquiry of an historical event or place that is of significance to New Zealanders
Resource reference: History 2.1B v2
Resource title: The impact of tragedy
Credits: 4

	Achievement
	Achievement with Merit
	Achievement with Excellence

	Carry out an inquiry of an historical event or place that is of significance to New Zealanders.
	Carry out, in-depth, an inquiry of an historical event or place that is of significance to New Zealanders.
	Comprehensively carry out an inquiry of an historical event or place that is of significance to New Zealanders.


Student instructions 
Introduction

This assessment activity requires you to carry out a comprehensive inquiry of an historical event that involves a tragedy that is of significance to New Zealanders. 
From the following list, select one tragic event or place. 
· Boston massacre (United States), 1770

· Parihaka (New Zealand), 1881

· St Petersburg – Bloody Sunday (Russia), 1905

· Amritsar massacre (India), 1919

· Hiroshima and Nagasaki (Japan), 1945

· My Lai massacre (Vietnam), 1968

You have four weeks of in-class and out-of-class time to complete this assessment. Your teacher will specify a deadline.

You will be assessed individually.

Teacher note: Adjust the time so that your students have every reasonable opportunity to complete a comprehensive inquiry.

Task 

Plan your inquiry

· Choose a tragic event. Check its suitability with your teacher.
· Conduct preliminary reading about your topic in order to help you to identify sources of relevant evidence and to develop feasible focusing questions.

· Identify at least six potentially useful sources from which you could gather evidence about the tragic event. Your sources must provide you with a balanced coverage of the inquiry and enable the focusing questions to be answered with comprehensive breadth and depth. State what kind of evidence you expect to find from each source. 

· With your teacher’s guidance, develop three focusing questions that provide a pathway for your inquiry into the tragic event.

· Make a research plan which includes a list of actions to be carried out through to completion of this inquiry.

Carry out your inquiry

· Select sufficient evidence about your tragic event to provide balanced coverage and to enable the focusing questions to be answered.
· Indicate specifically which evidence is relevant, for example by highlighting or underlining text or using lines in the margins, or by using annotations.
· Write perceptive annotations.
· Organise your evidence.
· Record all source details.
Evaluate your inquiry

Write a perceptive evaluation of your research process. You could comment on matters such as:

· evaluating strengths and weaknesses and/or successes and difficulties in the inquiry process

· comparing the usefulness of sources

· discussing the reliability or otherwise of particular sources and pieces of evidence
· identifying issues that affected the inquiry process as a whole.

Resource: Events that involved tragedy
Suggestions for topics that involved some tragic circumstances that could be used with this activity include the following:

New Zealand
Wairau Incident, 1843

Te Kooti’s attack on Matawhero, 1868

Parihaka movement, 1881

Experiences of the Māori Battalion 

Waterfront Strike, 1951 

Land March to Parliament, 1975

Bastion Point Occupation, 1977–8

Springbok Rugby Tour, 1981

Bombing of the Rainbow Warrior, 1985

World War I (1914–18) and World War II (1939–45)

Origins of World War I
Outbreak of World War I – the Western Front, Passchendaele, 1917
Search for Security in the Nuclear Age, 1945–present
Hiroshima and Nagasaki, 1945 

The Berlin Wall, 1945–1989

The Cuban Missile Crisis, 1962

The American Revolution and the Making of the Republic (1774–1791) 

Boston Tea Party, 1773

US Declaration of Independence, 1776
Revolution in Russia 

Russian Revolution, 1917

Russian Civil War, 1917–21
The Weimar Republic and the Nazi State 
The rise of Adolf Hitler

World War II, (1939–45)
Gandhi and his Contribution to the Independence of India 

Amritsar Massacre, 1919

Partition of India, 1947

Assassination of Gandhi, 1948
Vietnam and the Conflict in Indo-China 1945–1975 

Dien Bien Phu, 1954

Gulf of Tonkin Incident, 1964

My Lai Massacre, 1968
Suggestions for historical places that involved tragedy that could be used with this activity include the following:

Rangiriri Pā
Te Porere Redoubt
Ruapekapeka Pā
Parihaka

Bastion Point
Auckland War Memorial Museum
Kauaeranga Kauri
Karangahake Gorge
Waihi Goldmine
Matiu/Somes Island
Rippa Island
Arrowtown Chinese Settlement
Brunner Mine
For further guidance on acceptable historical events or places of significance to New Zealanders, refer to Explanatory Notes 3–6 of the Achievement Standard. 

Assessment schedule: History 91229 The impact of tragedy
	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	An inquiry into a historical event or place that is of significance to New Zealanders has been carried out. The student has:
· identified a tragic event. For example: 1981 Springbok Tour

· identified potentially useful sources of evidence. For example:
Batons and Barbed Wire, Smith, p34
http://www.nzhistory.net.nz/culture/1981-springbok-tour
· developed focusing questions. For example: 
· What was the background to the Springbok tour of 1981?

· What actions were taken by individual and groups?

· What were the local and national consequences of the anti-tour protests in the years following the actions?

· In what ways was the Springbok tour significant to New Zealanders at the time and since?

· developed a plan that identifies activities to be carried out. For example: 
· dates on which specific sources will be accessed

· focusing questions that will be researched at a particular time and place

· steps towards final submission of the evidence.
· selected sufficient evidence about the tragic event to provide balanced coverage of the inquiry and enable the focusing questions to be answered. For example, relevant evidence is identified by the use of different coloured highlighters that relate to each focusing question. Note: what is ‘sufficient’ is appropriate to the complexity of the chosen context.
· annotated the evidence, for example with comments about links between the evidence and the focusing questions. For example, relevant to FQ2 because shows evidence of results of use of batons in Molesworth St.
· recorded the details of the sources of selected evidence. For example, Books: author, title, publisher, place of publication, date of publication; Websites: full URL; CDs: Title, publisher, date.

· evaluated the inquiry by commenting on such aspects as:

· successes and difficulties in conducting the inquiry

· how successfully particular items of evidence helped to address the focusing questions

· why the line of inquiry may have changed as evidence was accumulated

· the reliability and sufficiency of evidence

· issues to consider for future inquiries into this topic. 
For example:
It was difficult to find relevant evidence about focusing question two on the consequences of the event. I looked through the school library, but the librarian said the best sources were out. I couldn’t find much about consequences on the Internet apart from what happened to some participants. I was only able to get a brief comment from Encyclopaedia Britannica and a paragraph from our history textbook. If I had found more sources I would have been better able to complete my research.

	An in-depth inquiry into a historical event or place that is of significance to New Zealanders has been carried out. The student has:
· identified a tragic event. For example: 1981 Springbok Tour

· identified potentially useful sources of evidence. For example:
Batons and Barbed Wire, Smith, p34
http://www.nzhistory.net.nz/culture/1981-springbok-tour
· developed focusing questions. For example: 
· What was the background to the Springbok tour of 1981?

· What actions were taken by individual and groups?

· What were the local and national consequences of the anti-tour protests in the years following the actions?

· In what ways was the Springbok tour significant to New Zealanders at the time and since?

· developed a plan that identifies activities to be carried out. For example: 
· dates on which specific sources will be accessed

· focusing questions that will be researched at a particular time and place

· steps towards final submission of the evidence.
· selected sufficient evidence about the tragic event to provide balanced coverage of the inquiry and enable the focusing questions to be answered. For example, relevant evidence is identified by the use of different coloured highlighters that relate to each focusing question. Note: what is ‘sufficient’ is appropriate to the complexity of the chosen context.
· provided detailed annotations, for example with comments about links between the evidence and the focusing questions and commenting on the usefulness or limitation of a piece of evidence. For example, relevant to FQ2 because shows evidence of results of use of batons in Molesworth St. But further photos required to show whether this was a common result.

· recorded the details of the sources of selected evidence. For example, Books: author, title, publisher, place of publication, date of publication; Websites: full URL; CDs: Title, publisher, date.
· evaluated the inquiry in a coherent way by commenting on such aspects as:

· successes and difficulties in conducting the inquiry

· how successfully particular items of evidence helped to address the focusing questions

· why the line of inquiry may have changed as evidence was accumulated

· the reliability and sufficiency of evidence

· issues to consider for future inquiries into this topic.

For example:
Collecting a wide range of evidence really paid off. The primary evidence was my uncle’s diary. His opinions and the newspaper accounts allowed me to see the event from different viewpoints and understand the motivations of some of the participants. Whereas, the secondary sources, especially Batons and Barbed Wire work, were valuable for a detailed overview of what happened and the short and long term reaction of New Zealanders. The bibliographies also enabled me to link through to further information sources.
	A comprehensive inquiry into a historical event or place that is of significance to New Zealanders has been carried out. The student has:
· identified a tragic event. For example: 1981 Springbok Tour

· identified potentially useful sources of evidence. For example:
Batons and Barbed Wire, Smith, p34
http://www.nzhistory.net.nz/culture/1981-springbok-tour
· developed focusing questions. For example: 
· What was the background to the Springbok tour of 1981?

· What actions were taken by individual and groups?

· What were the local and national consequences of the anti-tour protests in the years following the actions?

· In what ways was the Springbok tour significant to New Zealanders at the time and since?

· developed a plan that identifies activities to be carried out. For example: 
· dates on which specific sources will be accessed

· focusing questions that will be researched at a particular time and place

· steps towards final submission of the evidence.
· selected sufficient evidence about the tragic event to provide balanced coverage of the inquiry and enable the focusing questions to be answered. For example, relevant evidence is identified by the use of different coloured highlighters that relate to each focusing question. Note: what is ‘sufficient’ is appropriate to the complexity of the chosen context.
· provided perceptive annotations, for example with comments about links between the evidence and the focusing questions and commenting on the usefulness or limitation of a piece of evidence. For example, this is by far my best evidence because, as it includes comments from four different sides: a NZ rugby player, Muldoon, HART, Sth African govt. It is therefore quite balanced. Muldoon’s view supports Source 6, HART’s view supports Source 2.
· recorded the details of the sources of selected evidence. For example, Books: author, title, publisher, place of publication, date of publication; Websites: full URL; CDs: Title, publisher, date.

· evaluated the inquiry in a perceptive by commenting on such aspects as:

· successes and difficulties in conducting the inquiry

· how successfully particular items of evidence helped to address the focusing questions

· why the line of inquiry may have changed as evidence was accumulated

· the reliability and sufficiency of evidence

· issues to consider for future inquiries into this topic.

For example:
I realised it was very important to use a variety of sources when examining the Tour. The more I researched, the more I noticed contradictions in my source material. I think this is because of the different perspectives and biases of differing sides. For example, protest groups tended to provide only one side of the argument and used more emotive language and photographs. Explanations from the New Zealand and South African governments often used un-credited data refuting the impact of the Tour. I managed to find a lot of relevant primary information from the National Archives in Dunedin. Staff there were very helpful in assisting with my research. The ODT research library also helped me find relevant newspaper articles. My best source for my first focusing question was an interview with Dan Hunter. He gave me first hand viewpoints and evidence, and helped me understand the beginnings and development of this tragic event.  He was clearly still feeling very emotional about it all 30 years after the events.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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