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Internal Assessment Resource

History Level 2

	This resource supports assessment against:

Achievement Standard 91232 version 2
Interpret different perspectives of people in an historical event that is of significance to New Zealanders

	Resource title: Perspectives of an event

	5 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 2

To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number: A-A-02-2015-91232-02-5546

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard History 91232: Interpret different perspectives of people in an historical event that is of significance to New Zealanders 

Resource reference: History 2.4B v2
Resource title: Perspectives of an event
Credits: 5
Teacher guidelines

The following guidelines are designed to ensure that teachers can carry out valid and consistent assessment using this internal assessment resource. 

Teachers need to be very familiar with the outcome being assessed by Achievement Standard History 91232. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.

Context/setting

This assessment activity requires students to comprehensively interpret the different perspectives of people involved in an historical event of significance to New Zealanders.
Students will produce a performance or a written presentation that shows that they have comprehensively interpreted the different perspectives of people who were involved in an historical event, or the perspectives of historians looking back at this event. Their work might take the form of:

· a written script of a dramatic reconstruction

· diary or memoir entries

· letters

· pamphlets

· a written transcript of a speech

· a written transcript of an interview 

· a written transcript of a defence given “before the bar of history”

· a sound or video recording of a performance such as a role play or play

· a written explanation of a historian’s interpretation of different perspectives on the historical event.

For suggestions for possible historical contexts see the Additional information section. 

Before using this resource, select or negotiate a historical context that will engage your students, work out exactly how the process will be applied to this context, create or finalise any student pages that are needed, and ensure that the assessment schedule aligns with the activity in its final form.

The challenge involved in meeting this standard may vary according to the complexity of the selected historical event; therefore, use your professional judgment when choosing contexts for this activity. Some contexts are broader, narrower, more straightforward or more complex than others. Ensure that the historical event will allow students the opportunity to demonstrate an interpretation of perspectives at all levels of achievement. 

The event that you select must be of significance to New Zealanders. To be of significance to New Zealanders, an historical event does not have to be located in New Zealand, but needs to be significant and relevant to New Zealand students living in the 21st century.
Conditions

This is an individual activity. It is expected that students will undertake the activity both in class and at home. Ensure that you provide details of due dates, in-class and out-of-class times, and the overall time allowed. Assess students on the basis of their individual written work or performance. 

A performance (for example, a dramatic reconstruction) may require group work, but all students will be assessed individually. Ensure that you closely supervise the investigation stage of a student’s interpretation process in order to help to ensure authenticity of the work submitted for assessment. 

Note that this standard assesses the historical interpretation of different perspectives, not the quality of a performance.

Resource requirements

Provide some resources for students to investigate the perspectives of people involved in the historical event.  Students should also be expected to locate relevant evidence from their own sources.

You may also wish to supply students with templates or examples for the format of their written presentation or performance.

If students choose to present their evidence in the form of a live performance, for assessment and moderation purposes there will need to be a record made of what was presented.  A requirement for students to submit their notes or scripts could fulfil this requirement, or alternatively a form of oral or video recording will be needed.  

Please note: for the purposes of meeting the requirements of this standard, the quality of a live performance, or the standard of presentation of written materials does not form part of the assessment judgement. Only the quality of the students’ interpretation of different perspectives is to be assessed.

Additional information

Discernment

As the Achievement Standard for Excellence requires students to show discernment in their interpretations, the teaching and learning programme may need to include discussion and practise of this skill.

Historical events

Suggestions for historical events that could be used with this activity include the following:
New Zealand
· Te Rauparaha – Wairau Incident, 1843

· Hone Heke cutting down the flagpole, 1845 

· Te Kooti’s attack on Matawhero, 1868

· Parihaka movement, 1881

· Rutherford Waddell and the “sin of cheapness”, 1888

· Women’s Suffrage Petition, 1893

· Waterfront Strike, 1951 

· Land March to Parliament, 1975

· Bastion Point Occupation, 1977–8

· Springbok Rugby Tour, 1981

· Bombing of the Rainbow Warrior, 1985

· World War I (1914–18) and World War II (1939–45)

Origins of World War I
· Outbreak of World War I – the Western Front, Passchendaele, 1917
Search for Security in the Nuclear Age, 1945–present
· Hiroshima and Nagasaki, 1945 
· The Berlin Wall, 1961–1989

· The Cuban Missile Crisis, 1962 

· Gulf of Tonkin Incident, 1964

The American Revolution and the Making of the Republic (1774–1791) 

· Boston Tea Party, 1773

· US Declaration of Independence, 1776
Revolution in Russia 

· Russian Revolution, 1917

· Russian Civil War, 1917–21
The Weimar Republic and the Nazi State 
· The rise of Adolf Hitler

· World War II (1939–45)
Gandhi and his Contribution to the Independence of India 

· Amritsar Massacre, 1919

· Salt March, 1930

· Partition of India, 1947 

· Dien Bien Phu, 1954

· My Lai Massacre, 1968.

Internal Assessment Resource

Achievement Standard History 91232: Interpret different perspectives of people in an historical event that is of significance to New Zealanders 

Resource reference: History 2.4B v2
Resource title: Perspectives of an event
Credits: 5
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Interpret different perspectives of people in an historical event that is of significance to New Zealanders.
	Interpret in-depth different perspectives of people in an historical event that is of significance to New Zealanders.
	Comprehensively interpret different perspectives of people in an historical event that is of significance to New Zealanders.


Student instructions 
Introduction

This assessment activity requires you to comprehensively interpret the different perspectives of people who were involved in an historical event, or the perspectives of historians looking back at this event. A perspective includes point of view, attitudes, and beliefs.

· Produce your work as either a written presentation or a performance. You can use brief quotations of the actual words of individuals. Ensure that you reference these quotations. The interpretation itself is to be your own work. 

You will do this activity both in class and at home. 

Note that this standard assesses your historical interpretation of different perspectives, not the quality of the format (written presentation or performance) that you use.

Your teacher will specify a due dates.

Task

This task has two stages.

Investigating the perspectives

Your task is to comprehensively interpret the different perspectives of TWO people who were involved in this historical event. 

These people may be actual or imagined people, or you may interpret the perspectives of historians.  

If you create a character to represent historical perspectives of the time that evidence needs to refer to actual, not invented or imagined specific historical people, events and details.

Teacher note: you may choose to include a variety of different options below. The examples are kept in pairs to provide two differing perspectives.  
Investigate the points of view, attitudes, and beliefs of two people associated with the historical event. 

Presentation

For each of the two people you have selected, produce a performance or a written presentation. 

For each of the two people you have selected, produce ONE of the following:

· a written account of that person’s role in the historical event

· their diary or memoir entries 

· letter(s) from the person 

· a pamphlet produced by the person 

· a written transcript of a speech that they gave at a public gathering or debate

· a written transcript of an interview with the person

· their written defence transcript given when on trial

· a sound or video recording of a performance (e.g. dramatic reconstruction) that shows the person’s involvement in the historical event
· a written explanation of an historian’s interpretation of the person’s perspective.

Your performance or written presentation must give your own comprehensive interpretation of the person’s perspective or a historian’s point of view on their perspective.

Using your chosen format for each person: 

· describe events

· identify people by their names, positions, and other relevant details 

· describe and explain, using historically accurate reasons, the person’s point/s of view, attitudes, and beliefs about your chosen event

· provide historically accurate and detailed reasons why that person holds that perspective/s

· describe and explain the person’s action/s or response/s to an incident in your chosen event

· provide historically accurate reasons why the person acted in that way 

· include throughout the diary entries significant supporting evidence.

Please note: For Excellence you must interpret perspectives in a manner that shows depth of understanding, and discernment, with significant relevant supporting evidence.
You will not be assessed on the quality of your presentation but on your ability to interpret the perspectives of different people.

Assessment schedule: History 91232 Perspectives of an event
	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has interpreted the different perspectives of people in an historical event of significance to New Zealanders. This means that the student has: 

· investigated and explained the different perspectives of actual or imagined people during the chosen event

· provided reasons for those perspectives in relation to people’s points of view, attitudes, and beliefs

· described the action(s) or response(s) according to the perspectives of actual or imagined participants during the chosen event, providing reasons

· used evidence to support perspectives and explanations.
For example (context, formation of the Maori battalion):

Apirana Ngata (partial extract from a speech): 

In the past month, the government has received a flood of telegrams from Māori leaders and organisations offering men for both home defence and overseas service. I urge the government to respond by forming a Māori military unit. 

Maoridom requests its own infantry battalion to serve as combatant troops in this war either within or beyond New Zealand. As British subjects, Māori today are prepared to pay the price of citizenship and serve to defend the Empire. Our forefathers accepted British citizenship and this has given Māori people rights. We are of one house, and if our Pākehā brothers fall, we fall with them. Otherwise, how can we hold up our heads when the struggle is over?

Enlistment should remain voluntary to demonstrate the willingness of Māori to serve. I will encourage our tribal authorities to see that the battalion will never be short of replacements... 

 
	The student has interpreted, in detail, the different perspectives of people in an historical event of significance to New Zealanders. This means that the student has: 
· investigated and explained the different perspectives of actual or imagined people during the chosen event
· provided reasons for those perspectives in relation to people’s points of view, attitudes, and beliefs
· described the action(s) or response(s) according to their perspectives of an actual or imagined participants during the chosen event, providing reasons
· demonstrated depth of understanding in their responses
· included relevant supporting evidence to support perspectives and explanations.
For example (context, formation of the Maori battalion): 

Apirana Ngata (partial extract from a speech):  

In the past month, the government has received a flood of telegrams from Māori leaders and organisations offering men for both home defence and overseas service. I urge the government to respond by forming a Māori military unit following the precedent of the Māori Pioneer Battalion of 1914–18. 

Māoridom requests its own infantry battalion to serve as combatant troops in this war either within or beyond New Zealand. Māori accept that the Treaty of Waitangi imposed on them certain obligations and duties – this is the price of citizenship. As British subjects, Māori today are prepared to pay that price and serve to defend the Empire. Our forefathers accepted British citizenship and that has given the Māori people rights. We are participants in a great Commonwealth, and defending it means that we cannot hesitate to contribute. We are of one house, and if our Pākehā brothers fall, we fall with them. Otherwise, how can we hold up our heads when the struggle is over and answer the question, ‘Where were you when New Zealand was at war?’ 

Enlistment should remain voluntary. This will demonstrate the willingness of Māori to serve. I will encourage our tribal authorities to see that the battalion will never be short of replacements. 

We understand that the government would want to reserve key command positions to Europeans, but this Māori Battalion should be officered entirely by Māori with the companies organised along tribal lines. Pioneer Battalion veterans from the Great War, Territorial’s, young men with college and university training, as well as others, have outstanding ability as well as Māori blood.
	The student has comprehensively interpreted the different perspectives of people in an historical event of significance to New Zealanders. This means that the student has: 

· investigated and explained the different perspectives of actual or imagined people during the chosen event

· provided reasons for those perspectives in relation to people’s point of view, attitudes, and beliefs 

· described the action(s) or response(s) according to their perspectives of actual or imagined participants during the chosen event, providing reasons 
· demonstrated depth of understanding, and discernment, in their responses
· included significant relevant evidence to support perspectives and explanations. 
For example (context, formation of the Maori battalion): 

Apirana Ngata (partial extract from a speech): 

In the past month, the Labour government has received a flood of telegrams from Māori MPs, leaders, and organisations offering men for both home defence and overseas service. We urge the government to respond to this patriotic outpouring by forming a Māori military unit following the precedent of the Māori Pioneer Battalion of 1914–18. 

Māoridom requests its own infantry battalion to serve as combatant troops in this war either within or beyond New Zealand. Some propose naming the battalion ‘Treaty of Waitangi’ to draw attention to our obligations under Article Three which imparted the rights of British citizenship to Māori. In accepting those rights, Māori agreed that the Treaty imposed on them certain obligations and duties – the price of citizenship. As British subjects, Māori today should be prepared to pay that price and serve to defend the Empire. Our fathers accepted British sovereignty, and this has given the Māori people rights that they would not have been accorded under any conqueror. We are participants in a great Commonwealth, to the defence of which we cannot hesitate to contribute our blood and our lives. If Māori are to have a say in shaping the future of the nation after the war, we need to participate fully during it. We are of one house, and if our Pākehā brothers fall, we will fall with them. Otherwise, how can we ever hold up our heads when the struggle is over, to the question ‘Where were you when New Zealand was at war?’ 

Enlistment should remain voluntary to demonstrate the willingness of Māori to serve. Our tribal authorities will see that the battalion will never be short of replacements. Our young men will come, accompanied by their chiefs, tribal elders, and relatives who will consider themselves recruiters for the battalion.

We understand that the government will want to reserve key command positions to Europeans, but this Māori Battalion should be officered entirely by Māori with the companies organised along tribal lines. There are Pioneer Battalion veterans from the First World War, territorials, young men with college and university training, as well as others of outstanding ability as well as Māori blood.

Our plea is not anti-Pākehā, it is pro-Māori. It is the manifestation of the urge in all self-respecting peoples not to accept any suggestion of racial inferiority. For Māori, this is particularly so in regard to warlike activities.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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