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Internal Assessment Resource

Classical Studies Level 3

	This resource supports assessment against:

Achievement Standard 91397

Demonstrate understanding of significant ideology(ies) in the classical world 

	Resource title: Republic to Empire: “But Dad, don’t you see?” 

	6 credits

	This resource:

· Clarifies the requirements of the Standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	December 2012

To support internal assessment from 2013

	Quality assurance status
	These materials have been quality assured by NZQA. NZQA Approved number A-A-12-2012-91397-01-6043

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Classical Studies 91397: Demonstrate understanding of significant ideology(ies) in the classical world 

Resource reference: Classical Studies 3.4B
Resource title: Republic to Empire: “But Dad, don’t you see?” 
Credits: 6 
Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Classical Studies 91397. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it. 

Context/setting 

This activity requires students to write the dialogue for a scene in a play in which a Roman senator argues with his son about Augustus’ claim in the Res Gestae that he “restored the Republic”. 

Developing this dialogue will enable students to demonstrate perceptive understanding of aspects of Augustus’ political ideology.

Conditions 

This assessment task will take approximately three weeks of in-class and out-of-class time. You can change this to suit your class programme and your students.

Students may work in groups to gather evidence and develop their ideas. However, they will need to submit their own work for assessment and will be assessed individually. 

Ensure that they carry out sufficient work under supervision to allow monitoring of progress and authentication of work.

Students should submit an accurate reference list or bibliography that includes all sources they have used in this activity. It will not be assessed, but will be used for authentication purposes.
Resource requirements 
While using secondary source material to support points is not a requirement of the standard at any level of achievement, students are strongly encouraged to do so. This may allow students to demonstrate perceptive understanding of significant ideology(ies) in the classical world. Note that:

· primary sources include evidence surviving from the classical world, including written material in translation and artefacts of all kinds 

· secondary sources include evidence drawn from later commentaries, for example, books, websites, encyclopaedias, and later works of art and architecture. 

Some resources that are suitable for examining political ideology in the time of Augustus are:

· David Shotter, Augustus Caesar 

· Chris Scarre, Chronicle of the Roman Emperors: The Reign-by-Reign Record of the Rulers of Imperial Rome (The Chronicles Series) 

· H. H. Scullard, From the Gracchi to Nero: A History of Rome from 133 BC to AD 68 (Chapters 8–12) 

· Augustus Caesar, P. A. Brunt and J. M. Moore (eds), Res Gestae Divi Augusti: The Achievements of the Divine Augustus 

· Susan Walker and Andrew Burnett, The Image of Augustus 

· Ronald Syme, The Roman Revolution 

· Michael Grant, The Twelve Caesars
· Paul Artus, Augustus Study Notes.
You may find helpful material on the following websites: 

· Livius: Articles on Ancient History http://www.livius.org
· Perseus Digital Library http://www.perseus.tufts.edu/hopper
· Vroma: A Virtual Community for Teaching and Learning Classics http://www.vroma.org
Additional information 

This resource gives one way to assess students’ perceptive understanding of significant ideology(ies) in the classical world. Examples of some other ways you could assess this understanding are given below:

· students write and perform their own Socratic dialogue to demonstrate understanding of the Socratic method of inquiry

· students examine the ideologies of ancient peoples involved in conflict in the ancient world, for example, by writing a defence or prosecution speech for an ancient Greek or Roman military leader

· students compare the ideology behind the administration of justice in 5th century BCE Athens with that driving the administration of justice in 1st century BCE Rome, possibly with reference to the works of Demosthenes and Cicero

· students compare two religious ideologies, for example, Stoicism and Epicureanism, by applying the ideology to a given or chosen situation to demonstrate differences in approach.

Students will use a medium of their choice to present their perceptive understanding. Formats of presentation could include, but are not limited to, a computer-assisted presentation, a photo-booklet, an essay with annotated images, or a brochure. Discuss with students the suitability of their chosen mode.

Internal Assessment Resource

Achievement Standard Classical Studies 91397: Demonstrate understanding of significant ideology(ies) in the classical world
Resource reference: Classical Studies 3.4B
Resource title: Republic to Empire: “But Dad, don’t you see?” 

Credits: 6
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Demonstrate understanding of significant ideology(ies) in the classical world.
	Demonstrate in-depth understanding of significant ideology(ies) in the classical world.
	Demonstrate perceptive understanding of significant ideology(ies) in the classical world.


Student instructions 
Introduction 
This activity requires you to write the dialogue for a scene in a historical drama set in the 1st century CE. In your scene, show a Roman senator and his adult son discussing the accuracy of Augustus’ claim in the Res Gestae that he “restored the Republic”. 

You will be assessed on how perceptively you demonstrate understanding of the effects of ideological changes between 27 BCE and 14 CE on the administration of Rome.
You may work in groups to gather evidence and develop your ideas. However, you will need to submit your own work for assessment and it will be assessed individually.

You will write and submit a bibliography that includes all of the sources you have used. (This is required but not assessed.)

At all times the quality of your ideas and writing is more important than the quantity.

You have three weeks of in-class and out-of-class time for this task.

Teacher note: Adjust the time period to suit your class programme and your students.

Task 
Write the dialogue between a father and son who feel differently about the accuracy of Augustus’ claim that he restored the Roman Republic. 

You might like to start your dialogue with one of the men saying, “Rome’s system of government now is nothing like it was when Julius Caesar was removed.”

In the course of the dialogue demonstrate that you understand the changes in political ideology that took place between 27 BCE and 14 CE, and the effects of those changes on the administration of Rome. 

You could include the two men’s opinions of, and attitudes to, aspects such as:

· the powers held by the senate, the chief magistrates, and the emperor

· the roles of senators, equites, and plebeians

· the use of political propaganda

· the relationship between those governing and the army

· social reforms and judicial changes. 

You may include other relevant aspects. Check with your teacher that your aspects are appropriate.

Have the two men quote from primary sources where appropriate to support their opinions. 

In your dialogue, make sure you show insight into the political ideologies of the Roman Empire by including sufficient detail and evidence for each character’s points.

A dialogue that shows insight could include:

· reasons for similarities and differences in the Republic and Empire

· themes and patterns

· links to cultural expectations and/or codes of behaviour

· limitations of sources of evidence.

Assessment schedule: Classical Studies 91397 Republic to Empire: “But Dad, don’t you see?”

	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has used a father-and-son dialogue to analyse Augustus’ claim that he restored the Republic. In their dialogue, they demonstrate understanding of the effects of ideological changes on the administration of Rome during the transition of the city from Republic to Empire.

The student has included references to primary evidence.

An example of analysis of one aspect (the effects of changes in ideology on the role of the senate) is:

Son: “But Dad, don’t you see? Augustus said he transferred the Republic from his own power to the control of the senate and people of Rome. Doesn’t that mean we have Republican government?”

Father: “No, son, it does not mean that at all. Augustus wanted to keep the senate on his side, so he was careful not to offend them. He let them think that he was restoring their power, but he knew that as they were desperate for Rome to have some leadership out of the mess it was in following the civil war, they would decline to allow Augustus to renounce his powers. His action in offering to hand back power seemed to prove to them that he was not power hungry, and could be trusted.”

The examples above relate to only part of what is required, and are just indicative.


	The student has used a father-and-son dialogue to give informed analysis of Augustus’ claim that he restored the Republic. In their dialogue, they demonstrate in-depth understanding of a range of effects of ideological changes on the administration of Rome during the transition of the city from Republic to Empire.

The student has included references to primary evidence of specific relevance to the context. 

An example of informed analysis of one aspect (the effects of changes in ideology on the role of the senate) is:

Son: “But Dad, don’t you see? Augustus wrote in the Res Gestae that he transferred the Republic from his own power to the control of the senate and people of Rome. So the senate and people have had their authority recognised again from that time.”

Father: “Son, the senate now has no experience of true Republican rule. Since Augustus made his first settlement (in 27 BCE), the senate has started to be full of ‘new men’ who have no experience of service in the old Republic. Augustus has repeatedly revised the senate roll. Granted, he has achieved a constitutional government rather than a military one, but can it be said to be Republican when we senators do not feel that we can withhold our approval of anything he asks? Besides Augustus as princeps holds office for life, whereas the senior magistrates hold office for one year or less.”

The examples above relate to only part of what is required, and are just indicative.


	The student has used a father-and-son dialogue to show insight into Augustus’ claim that he restored the Republic. In their dialogue, they demonstrate perceptive understanding of a range of effects of ideological changes on the administration of Rome during the transition of the city from Republic to Empire.

The student has included references to primary evidence of specific relevance to the context.

The student has shown perceptive understanding by providing insight into features such as: 

· reasons for similarities and differences in the Republic and Empire

· themes and patterns

· cultural expectations and codes of behaviour

· limitations of sources of evidence.

An example of informed analysis showing insight into one aspect (the effects of changes in ideology on the role of the senate) is:

Son: “But Dad, don’t you see? Augustus recorded in paragraph 34.1 of his Res Gestae that in his sixth and seventh consulships (in 27 BCE) he transferred the Republic from his own power to the control of the senate and people of Rome. So Augustus was prepared to give the senate respect as the sole permanent legal source of authority.”

Father: “Son, you don’t seem to realise that the senate needs military power to enforce its wishes, and significantly it was Augustus who was controlling that military power! After Augustus made his first settlement (in 27 BCE) hardly any of the men who had been part of the true Republican administration were still alive. Augustus revised the senate roll three times, expelling those he did not approve of. The senate is now increasingly composed of ‘new men’ who have come from all over Italy, who have no experience of the traditions of service in the senate, but who can satisfy Augustus’ one million sesterces of property qualification. What he has achieved, I grant you, is a constitutional government rather than a military one, but can he rightly claim that it is Republican when we senators do not feel that we can withhold our approval of anything he asks? Augustus has been able to get away with founding a principate while claiming to be restoring the Republic, simply because the people of Rome, after two civil wars, have been so desperate for peace!”

The examples above relate to only part of what is required, and are just indicative.




Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.

NZQA Approved
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