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Internal Assessment Resource

Dance Level 3

	This resource supports assessment against:

Achievement Standard 91589
Choreograph a dance to develop and resolve ideas

	Resource title: Two time

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	December 2012

To support internal assessment from 2013

	Quality assurance status
	These materials have been quality assured by NZQA. NZQA Approved number A-A-12-2012-91589-01-6049

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.




Internal Assessment Resource

Achievement Standard Dance 91589: Choreograph a dance to develop and resolve ideas 

Resource reference: Dance 3.2B
Resource title: Two time
Credits: 44 
Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Dance 91589. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.
Context/setting 

This activity requires students to choreograph a duet using stimulus cards that include a movement challenge, a personal relationship, and a theme or mood. Students will be assessed on their ability to develop and progress ideas to an effective resolution or conclusion in the dance. Students will also hand in a creative journal as supplementary evidence to support the development of movement and thematic ideas to resolution.
This assessment task could be altered in order to allow for the development of a solo or group dance, as specified in the standard.
Conditions 

The assessment activity will be at least two minutes long, and it will take place over four weeks of in-class and out-of-class time.

Students may work collaboratively to choreograph the dance. There must be clear evidence of each student’s contribution to the development of the dance.
Students are required to use at least one production technology. If students choose to use music, they need to ensure that it will support communication of the ideas in the dance. Instrumental music is encouraged. Students are discouraged from using music as a stimulus or driver of the movement as it may not support the development and resolution of ideas that are being assessed.
Students may perform in their own compositions. The dance will be assessed in normal class time in the dance studio during a series of live performances to show how the choreography has developed.
The performance will be filmed for moderation purposes. The student should also supply a short statement of the ways in which they have attempted to answer the dance question or challenges in a written, visual, or oral form at each stage of the assessment.
Resource requirements 
· a video camera and tripod

· access to production technologies
· kete or ‘grab bags’ with stimulus cards as per Resource A.
Additional information 

Before giving students the assessment task, you will need to facilitate a range of choreographic workshops to explore the use of elements, devices, structures, contrast, and climax. Of particular relevance to this activity are relationships between dancers, support, connection, energy qualities, focus, speed, level, direction, and proximity. Your workshops could also include trust, counterbalance, support/lifting techniques, and contact improvisation.

Internal Assessment Resource

Achievement Standard Dance 91589: Choreograph a dance to develop and resolve ideas
Resource reference: Dance 3.2B
Resource title: Two time
Credits: 4
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Choreograph a dance to develop and resolve ideas.
	Choreograph a dance to effectively develop and resolve ideas.
	Choreograph a dance to fully develop and resolve ideas.


Student instructions 
Introduction 
This assessment activity requires you to choreograph a duet and develop and resolve ideas to a conclusion in the dance. You will be assessed on how effectively and fully you develop and resolve these ideas through your dance. 
The finished dance work will be at least two minutes long. The task will take four weeks to complete. Your dance will be observed by the assessor as it is developed. The final dance will be presented in the dance studio or classroom, and it will be videoed for moderation purposes. You will use at least one production technology. 

You will be assessed on your ability to develop ideas in the dance and resolve them in an appropriate conclusion. To ‘develop’ a dance means to use dance elements, devices, and structures to progress the idea and present new perspectives of it through your choreography. An ‘idea’ may be a motif, phrase, or concept/theme. To ‘resolve’ implies there is a conclusion or ‘wrapping up’ of ideas/concepts in the dance, which may include a climax in the dance.
You may choose whether to perform in your duet. If you do perform in it, film it so that you can reflect on your movement explorations and develop your ideas. You can work collaboratively with your partner to create the work.
Throughout this process, you will keep a creative journal to record, reflect on, and evaluate movement choices and how well your ideas are developed and resolved. This journal will be handed in prior to presenting your dance. It will not be assessed, but will help your teacher see how you have developed and resolved your ideas.

Teacher note: <teacher to insert time and conditions here>.
Task 
Use the process outlined below to choreograph a duet that develops and resolves ideas based on stimuli including a movement challenge, a relationship, and a theme.

· Randomly select three stimuli from the kete or ‘grab bags’ your teacher will provide. You may swap or discard either the theme or the personal relationships stimulus, if it is inappropriate.

Teacher note: See Resource A for movement challenge, relationship, and theme stimulus cards. You will need to copy these, cut them out, and offer them to students in three separate kete or ‘grab bags’.

· Interpret the stimuli to formulate an initial idea or concept for the duet and record your ideas for the dance.
· Use the movement challenge to explore movement ideas. Improvise with your partner around your movement challenge. Gather movement ideas from your improvisations. 

· Select movements to create a motif and/or phrase.
· Record ideas and themes arising from the movement exploration and finalise your idea or concept.

· Apply dance elements, choreographic devices, and a structure to develop your idea. 
· Consider and select the dynamic qualities that will best communicate your choreographic intention. 

· Explore and incorporate effective use of contrast (for example, contrasts in tempo, relationships, duration, levels, directions etc). 

· Incorporate a climax into your choreography.
· Explore the use of symbolic movements and/or abstraction.

· Include effective use of repetition to emphasise key ideas and provide flow and unity to your dance.
· Choose the most appropriate structure to create a sense of unity and logical sequencing in your dance.

· Find a resolution to the idea that provides an effective conclusion to the duet. 

· Rehearse and refine the dance work for performance. Choose and apply a production technology that enhances your idea.

· Show your dance to others (for example, your teacher) during the rehearsal period to gain feedback and in order to show how the dance and the ideas are developing.
· Perform the dance.
Resource A
Stimuli cards – copy these, cut out, and put in three kete, one for each category. 

Movement challenges
	Dancer A needs Dancer B for support. Dancer A cannot stay standing or travel alone. 

	Maintain constant connection between two dancers while keeping as much space as possible between them. Explore these spaces opening, closing, and having multiple spaces concurrently. For example, how far away can you move your pelvis from your partner while connected at two other points of your body? Use body parts different from your partner’s to connect to them, for example, connecting hand to ankle or shoulder to hip.


	Dancer B is limiting Dancer A’s freedom of movement. Explore a range of ways to limit A. How does A respond? You may choose to use a prop to assist.

	Maintain as much physical contact across your body with your partner as possible. Maintaining this contact, explore what movements are possible. How does this affect your range of movement? How much movement is possible? Are you able to change level? Travel? Are you able to move independently?


Personal relationships
	Parent and child

	Best friends

	Lovers

	Sisters and brothers

	Strangers

	Acquaintances

	Twins


Themes and moods
	Conflict

	Support

	Competition

	Rescue

	Co-operation

	Co-dependence

	Independence

	Joy


Assessment schedule: Dance 91589 Two time 

	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has choreographed a duet to develop and resolve ideas.

To do this, they have:

· developed a duet that communicates an idea:
for example, the duet communicates ideas about the changing relationship between mother and daughter.
· manipulated dance elements, making appropriate use of shape and space, including level, direction, and proximity:
for example, the student uses space and touch to symbolise intimacy and distance in the mother/daughter relationship. At the beginning of the dance, the mother and daughter are in close proximity, with the daughter using movement to show she is trapped. Later in the dance, the dancers move away and towards each other, opening and closing the spaces between them while maintaining the hand-to-hand (same body part) connection. Later, the daughter performs a repeated movement motif of throwing her arms sideways and back in an effort to represent that she is free. 
· used choreographic devices simply:
for example, the student augments an embracing phrase to show the intensity of the mother’s love.
· used an appropriate structure and resolved the ideas:
for example, the dance shows a progression in the mother/daughter relationship from nurturing to independence. The dance resolves the ideas about the relationship by ending with the dancers in a connected shape with dancers on different levels (the daughter above and the mother below and under) in a kind of reversal of roles.
· used appropriate production technologies:
for example, the student has used a slow pop song and used a chair as a prop to symbolise the genesis of their relationship.

The examples above relate to only part of what is required, and are just indicative.


	The student has choreographed a duet to effectively develop and resolve ideas.

To do this, they have:

· developed a duet that clearly communicates, refines, and orders ideas:
for example, the duet communicates and orders ideas about a mother’s care for her teenage daughter and the daughter’s desire for freedom and independence.
· manipulated a variety of dance elements, using a range of dance relationships between dancers, with appropriate use of speed, transitions, and duration to communicate the ideas:
for example, the student uses space and touch to symbolise intimacy and distance in the mother/daughter relationship. At the beginning of the dance, the mother and daughter are in close proximity, with the daughter using movement to show she is trapped. The mother performs a reasonably slow phrase of reaching, embracing and cradling gestures to communicate her love and protection. Later, the mother uses connection of her foot to the daughter’s knee and foot to gently yet firmly guide the daughter’s movement and cause her to move, representing control. This idea is pursued and refined to some extent. There is contrast in speed, size of movement, use of space, and energy quality between mother and daughter, highlighting tension between the two.
· used choreographic devices to refine movement ideas with repetition to add impact:
for example, the student augments an embracing phrase to show the intensity of the mother’s love. The daughter repeats her trapped phrase, developing it by turning and moving faster to effectively communicate her frustration, while the mother repeats her nurturing gestures phrase, then develops it by augmenting it twice to represent the strength and intensity of her love.
· used a structure that makes appropriate use of phrasing and sequencing to order ideas and resolve or conclude the dance:
for example, the dance shows a clear progression in the mother/daughter relationship from nurturing to independence. The climax of the dance partially resolves the tension and theme. The dance ends with the daughter seated on the chair, with the mother beneath the chair in a reversal of roles. The ideas are ordered. The dance has a clear and appropriate ending. 

· communicated and developed ideas: 

for example, the music is flowing and lyrical with a regular driving beat that supports the mood and speed of the movement. The student has used a chair as a prop to symbolise the genesis of the mother/daughter relationship.
The examples above relate to only part of what is required, and are just indicative.


	The student has choreographed a duet to fully develop and resolve ideas.

To do this, they have:

· developed a duet that clearly and deeply communicates, refines, and synthesises abstract ideas: 

for example, the duet communicates and synthesises ideas about a mother’s love for her teenage daughter and the daughter’s desire for freedom and independence, with Martha Graham references.

· combined different ideas into a new whole with a sense of unity and cohesion:
for example, the student seamlessly incorporates Martha Graham references into their dance. The mother repeats a series of still shapes in a fast tempo with a sharp, staccato energy quality, in a reference to Martha Graham’s strong emotional style.

· manipulated a wide variety of dance elements, using a clear selection of dynamic qualities and focus to communicate the ideas, with transitions integrated into the dance:
for example, the student uses space and touch to symbolise intimacy and distance in the mother/daughter relationship and smoothly moves the focus of the audience between the mother and daughter. At the beginning of the dance, the mother and daughter share a point of contact, with the mother’s hand over the daughter’s on the chair. The daughter uses movement to show she is trapped and tries to emerge from the chair. The mother connects her foot to the daughter’s shin, blocking her. The daughter lifts her pelvis up off the floor, reaching and arcing it sideways. The movement becomes more violent until the daughter breaks free and escapes by rolling quickly downstage. She performs a phrase of turning leaps and jumps, showing freedom of movement and expression. There is a sharp contrast in speed, size of movement, use of space, and energy quality between mother and daughter, highlighting the tension between the two.
· used choreographic devices to achieve a progression of movement and ideas and present new perspectives: 

for example, the daughter repeats a trapped phrase with increasing tension, thrashing and turning while the mother performs her nurturing gestures phrase, each time augmented larger, to effectively represent the strength and intensity of her love. Later, the daughter uses instrumentation to repeat a reaching phrase using her legs, then fragments arms and legs reaching together, thus progressing and fully developing the idea.

· used a structure that makes effective use of contrast, climax, and sequencing and gives a satisfying resolution or conclusion to the duet:
for example, the dance shows a complex progression in the mother/daughter relationship from nurturing to independence. The climax of the dance resolves the tension with a satisfying conclusion. The daughter is poised in a balance, independent and open to the possibilities of the unknown, while the mother is wrapped around the chair cradling it as if it is the daughter she has lost.
· used production technologies effectively to support communication and development of ideas: 
for example, the music is a string arrangement, at times sparse and moody, at times staccato and discordant or swelling in a crescendo, according to the narrative of the dance. A chair is used to represent the stifling, limiting and restricting effect of the mother’s care on the daughter’s growth and independence. 

The examples above relate to only part of what is required, and are just indicative.




Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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