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Internal Assessment Resource

Drama Level 3

	This resource supports assessment against:

Achievement Standard 91512
Interpret scripted text to integrate drama techniques in performance

	Resource title: Modern magic

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	December 2012

To support internal assessment from 2013

	Quality assurance status
	These materials have been quality assured by NZQA. NZQA Approved number A-A-12-2012-91512-01-6064

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Drama 91512: Interpret scripted text to integrate drama techniques in performance 

Resource reference: Drama 3.1B
Resource title: Modern magic
Credits: 4
Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 91512. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.
Context/setting

This activity requires students to perform an extract from a play. They do this either as a monologue or in a group (2-4 people). The length of performance should be approximately 3-5 minutes, depending on group size.

Students are assessed individually on their ability to perform their scene by effectively integrating drama techniques to portray one or multiple characters. In doing this, they will communicate an interpretation that is consistent with the themes of the whole play.

Each student will also submit a statement of intention and an annotated script to support their interpretation and integration of techniques.

Before using this resource, you will need to select a variety of scripts that will engage your students, work out exactly how the assessment will be applied to these scripts, create or finalise any student pages that are needed, and ensure that the assessment schedule aligns with the activity in its final form.

Conditions

The preparatory activities and assessment tasks will take place over approximately 4-6 weeks of in-class and out-of-class time.

Before beginning these activities, lead practical workshops on how to use drama techniques to find and show meaning in a script.

Students work individually or in a group (2-4 people) but are assessed individually.

Resource requirements
This standard assesses how well the student uses techniques to communicate their interpretation. It is not necessary to provide lighting or elaborate sets/costumes for students to use in their performance. It is, however, helpful for them to have a basic set (such as a chair, table, or rostrum) to help them vary and create ideas in the performance space.

Students should have access to resources that will aid them in their interpretations. This could include information about the key ideas and/or theatre forms that influenced the playwright.

Students will need space in which to rehearse and perform.

Access to flipcams, video cameras, or cellphones for students to record their rehearsals at different stages may be helpful for self-reflection.

For a list of suggested scripts, see Resource B.

Additional information

None.

Internal Assessment Resource 

Achievement Standard Drama 91512: Interpret scripted text to integrate drama techniques in performance
Resource reference: Drama 3.1B
Resource title: Modern magic
Credits: 4
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Interpret scripted text to integrate drama techniques in performance.
	Interpret scripted text to integrate drama techniques skilfully in performance.
	Interpret scripted text to integrate drama techniques effectively in performance.


Student instructions
Introduction
This assessment activity requires you to perform an extract from a play. You will do this either as a monologue or as part of a group (2-4 people). Your performance should be between 3-5 minutes long, depending upon the number of people in your group.

You will also submit a statement of intention and an annotated script to support your interpretation and integration of techniques.
You will be assessed individually on your ability to perform your scene by integrating drama techniques effectively to:

· portray one or multiple characters

· communicate an interpretation that is consistent with the themes and ideas of the whole play.

Your assessment task will take place over four to six weeks of in-class and out-of-class time. 

Task
Prepare a statement of intention
Choose a contemporary play from the selection provided and an extract from it for performance. Decide whether you will create a monologue or work in a group. If working in a group, ensure that each role provides opportunity for all performers to achieve with excellence. The roles should be substantial within the extract and need to allow each actor to explore layers of meaning. The extract can be taken from several scenes in the play or be one particular scene. The length of the performance should be between 3-12 minutes, depending on the size of the group.
Individually, write a statement of intention that includes:

· one key phrase that sums up what you want the audience to understand from your performance

· the through line of your scene and how this fits into your super-objective for the larger play

· a description of your role including physical and emotional characteristics, actions, attitudes, and behaviours and how the character/role relates to others in the play

· a note about the time and place in which the play is set and how the setting relates to key social/historical ideas of the time, the theatre form/period, or key ideas still relevant today

· a description of the situation shown in the scene, including key relationships and problems and how these relate to a key theme of the play as a whole.

Annotate your script
Annotate your script to reflect final decisions about how you will integrate voice, body, movement, and space in your performance to show your interpretation of the scene in relation to the play as a whole. Provide the reasons for your choices, so make sure they are still in keeping with what you have written in your statement of intention.

Perform your extract
Perform your scene, as rehearsed, to fulfil the ideas in your statement of intention and according to the decisions set out in your annotated script. Remember that you are aiming to integrate the drama techniques of voice, body, movement, and space in a performance that is sustained, truthful, convincing and has impact.

Hand in your statement of intention and annotated script before your performance.
Resource A: Glossary of voice, body, movement, and use of space techniques

Voice

Accent



particular to a country/society/culture

Articulation


clarity in forming/saying words

Breathing


breathing to enable controlled use of voice

Cueing



when to speak

Inflection


the rise and fall of the voice

Pace



rate at which words are spoken

Pause



where sound stops, how often, and for how long

Phrasing


grouping words in sense units

Pitch



highness or lowness of a sound
Projection


enabling the audience to hear the voice

Tone



reflecting feelings/emotions in the voice

Volume



how loudly/softly words are spoken

Body

Body language
using the body (facial expression/eye movement/gesture/ stance) to show meaning

Eye contact

establishing eye contact with another actor or the audience

Facial expression
a smile, a frown, a quizzical look, a glare …

Gesture

movement of any part of the body

Stance


the way the actor stands, sits, or lies to show meaning 

Movement

Direction


where you are going

Ensemble awareness

the ability to move as part of a group

Movement/stillness

in particular, contrast between these two

Showing energy

how you move or stand on stage

Timing



when you move

Use of space

Audience awareness 

knowing the placement of the audience

Exits/entrances

use for dramatic effect and intent
Grouping


relationships between actors on stage

Levels



difference between low, medium, and high

Proximity


to other actors, the set, and the audience
Resource B: Suggested scripts

New Zealand

Coaltown Blues



Mervyn Thompson
Crumpy






Carl Nixon

Foreskin’s Lament



Greg McGee

Frangipani Perfume



Makerita Urale

Ka Shue





Linda Chanwai-Earle

Lovelock’s Dream Run


David Geary

Michael James Mania 
 

John Broughton

Nga Pou Wahine 



Briar Grace Smith

No. 2






Toa Fraser

Purapurawhetu



Briar Grace-Smith

Shuriken





Vincent O’Sullivan

The Bellbird





Stephen Sinclair

The End of the Golden Weather

Bruce Mason

Tomorrow Will Be a Lovely Day 

Craig Harrison

Verbatim 





Miranda Harcourt

Wednesday to Come



Renée

Woman Far Walking



Witi Ihimaera

International

A Man for All Seasons


Robert Bolt

A Streetcar Named Desire


Tennessee Williams

Africa Solo 





Djanet Sears

Death of a Salesman



Arthur Miller

East Is East





Ayub Khan-Din

Master Harold and the Boys


Athol Fugard

My Mother Said I Never Should

Charlotte Keatley

Road 






Jim Cartwright

Rosencrantz and Guildenstern Are Dead
Tom Stoppard

The Glass Menagerie



Tennessee Williams

The Real Inspector Hound


Tom Stoppard

The Royal Hunt of the Sun


Peter Shaffer

View from a Bridge



Arthur Miller

Assessment schedule: Drama 91512 Modern magic

	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student provides a statement of intention that interprets the extract, including the given circumstances. They have included references to the play as a whole and to character motivation/objectives.

The student provides an annotated script that details how they will integrate voice, body, movement, and space, with reasons for their use.

The student integrates voice, body, movement, and space techniques in a seamless manner to communicate a credible interpretation of the scripted text throughout the performance.

Example
Statement of intention

I wanted the audience to understand that Tupper is a man in a time warp, in contrast to Foreskin. Tupper represents an old school mentality, one where the definition of a man is someone who is brutal, thinks with his fists rather than his head, and is disrespectful to women.

The scene that we play is the one where Tupper and Foreskin meet at a party after Clean has kicked Ken in the head. It is important in terms of the rest of the play because it is Foreskin’s opportunity to explain to Tupper that his leadership is partly to blame for the tragedy.

Foreskin’s Lament is set in 1981, when perceptions of what makes a man in New Zealand society were changing. This is largely due to feminism making it more acceptable for men to take roles that were traditionally women’s. This scene shows Tupper’s condemnation of Foreskin’s speech as he thinks Foreskin is just being weak.

Performance

The student portrays Tupper as a man unwilling to change in a world that is changing. The student’s physical pace and vocal pace are slow to show that Tupper is a man in his 50s. The student shows him getting angry, keeping his physical and vocal pace the same, but lifting the volume and gesturing at Foreskin, for example, by pointing in his face. 
The examples above relate to only part of what is required, and are just indicative.


	The student provides a statement of intention that interprets the extract, including the given circumstances. They have included references to the play as a whole and to character motivation/objectives.

The student provides an annotated script that details how they will integrate voice, body, movement, and space, with reasons for their use.

The student sustains the integration of voice, body, movement, and space techniques with purpose, dexterity, competence, and control, to communicate a credible interpretation of the scripted text throughout the performance.

Example
Statement of intention

I wanted the audience to understand that Tupper is a man in a time warp, in contrast to Foreskin. Tupper represents an old school mentality, one where the definition of a man is someone who is brutal, thinks with his fists rather than his head, and is disrespectful to women.

The scene that we play is the one where Tupper and Foreskin meet at a party after Clean has kicked Ken in the head. It is important in terms of the rest of the play because it is Foreskin’s opportunity to explain to Tupper that his leadership is partly to blame for the tragedy.

Foreskin’s Lament is set in 1981, when perceptions of what makes a man in New Zealand society were changing. This is largely due to feminism making it more acceptable for men to take roles that were traditionally women’s. This scene shows Tupper’s condemnation of Foreskin’s speech as he thinks Foreskin is just being weak.
Performance

The student portrays Tupper as a man unwilling to change in world that is changing. The student’s physical pace and vocal pace are slow to show that Tupper is a man in his 50s, slow in his movement and suggesting that he is heavy because of his rotund belly. The student shows Tupper getting angry by quickening physical and vocal pace and lifting the volume. He also gestures at Foreskin, pointing in his face with short, sharp movements to show that Tupper is very angry.
The examples above relate to only part of what is required, and are just indicative.


	The student provides a statement of intention that interprets the extract, including the given circumstances. They have included references to the play as a whole and to character motivation/objectives.

The student provides an annotated script that details how they will integrate voice, body, movement, and space, with reasons for their use.

The student sustains the integration of voice, body, movement, and space techniques to enhance the interpretation of a scripted text in a performance that is sustained, truthful, convincing, and has impact. Their performance draws out layers of meaning.

Example
Statement of intention

I wanted the audience to understand that Tupper is a man in a time warp, in contrast to Foreskin. Tupper represents an old school mentality, one where the definition of a man is someone who is brutal, thinks with his fists rather than his head, and is disrespectful to women.

The scene that we play is the one where Tupper and Foreskin meet at a party after Clean has kicked Ken in the head. It is important in terms of the rest of the play because it is Foreskin’s opportunity to explain to Tupper that his leadership is partly to blame for the tragedy.

Foreskin’s Lament is set in 1981, when perceptions of what makes a man in New Zealand society were changing. This is largely due to feminism making it more acceptable for men to take roles that were traditionally women’s. This scene shows Tupper’s condemnation of Foreskin’s speech as he thinks Foreskin is just being weak.
Performance

The student portrays Tupper as a man unwilling to change in world that is changing but someone who may be a good man at heart. His displays of anger happen because he is not used to discussing his feelings because men of his era did not do this.

The student uses a slow physical pace and vocal pace to show that Tupper is a man in his 50s, who does not rush into speech, and is maybe not very fluent. The student uses slow movement to suggest Tupper is heavy (due to his rotund belly) and because of his war injuries. To show when Tupper gets angry, the student gradually increases physical and vocal pace as the volume rises. The student gets in Foreskin’s personal space in a dominating manner, pointing at his face with short, sharp movements to show that Tupper is very angry. The student uses a turn away afterwards to suggest Tupper’s regret at losing his temper.
The examples above relate to only part of what is required, and are just indicative.




Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
NZQA Approved
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