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Internal Assessment Resource

Drama Level 3

	This resource supports assessment against:

Achievement Standard 91516
Demonstrate understanding of the work of a drama or theatre theorist or practitioner

	Resource title: By design

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	December 2012

To support internal assessment from 2013

	Quality assurance status
	These materials have been quality assured by NZQA. NZQA Approved number A-A-12-2012-91516-01-6069

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Drama 91516: Demonstrate understanding of the work of a drama or theatre theorist or practitioner
Resource reference: Drama 3.5A
Resource title: By design
Credits: 4
Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 91516. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it. 
Context/setting

This assessment activity requires students to demonstrate their understanding of the work of a chosen theorist or practitioner, through the creation and presentation of a set design utilising their ideas.

It is expected that students will be familiar with the basic principles of set design and that they have broadly examined the contribution of a range of practitioners or theorists within the history of set design prior to beginning this assessment activity.

The teacher will provide practical workshops, articles, books, discussions, and conferencing to support the process.

Conditions 

Students will work individually. This assessment task will take place over six to eight weeks of in-class and out-of-class time.

Students should be guided through the process of set design from initial drawings to the creation of a maquette. They will be required to refer to this final design in terms of the work of their chosen practitioner or theorist.

Resource requirements

Students may require (as appropriate): cardboard, paper, paint, scissors or craft knives, pencils, access to libraries and workshops, books, DVDs, scripts, Internet resources, reviews, articles, interviews, and live performances.

Additional information

None.
Internal Assessment Resource

Achievement Standard Drama 91516: Demonstrate understanding of the work of a drama or theatre theorist or practitioner
Resource reference: Drama 3.5A
Resource title: By design
Credits: 4
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Demonstrate understanding of the work of a drama or theatre theorist or practitioner.
	Demonstrate informed understanding of the work of a drama or theatre theorist or practitioner. 
	Demonstrate perceptive understanding of the work of a drama or theatre theorist or practitioner.


Student instructions
Introduction 
This assessment activity requires you to present and discuss an original set design (presented as a maquette) for a given play. Your set design needs to reflect the work of a practitioner or theorist of your choice. This includes the interaction of both set and lighting decisions. 

You will be introduced to the basic principles of set design and lighting and guided through an overview of the history of set design prior to undertaking this assessment activity. This may be done through a combination of formal teaching, workshops, and individual study. The assessment focuses on your ability to demonstrate understanding of a particular practitioner’s impact on set design through practical application to a design process.

You will work individually to prepare your design, maquette, and presentation.

You will be assessed on your ability to make perceptive links between the works of your chosen practitioner, and to justify your application of their ideas to your design.

You will have six to eight weeks of in-class and out-of-class time to prepare for and present your seminar.

Teachers note: You may wish to adjust time frames according to the requirements of your students.

Preparatory activities

Your teacher will guide you through a range of stimulus activities to help you begin to consider key ideas in set design (see Resource A).
The ideas generated in these activities might also provide material for your final design.

Select a specific theorist that you have been introduced to as part of your prior learning for this assessment and deepen your knowledge of their work through personal research. Use hard copy and online resources.
· Clarify common practice in set design prior to your practitioner/theorist’s contribution. Find some images that indicate these ideas and collect them for future reference.

· Make a chart with your practitioner/theorist’s key ideas on one side of the chart and ways that these ideas are reflected in their set design on the other.
· Source images of designs generated by your practitioner/theorist, or designs that were created in response to their direction. Contrast these with the set design images you collected previously. Make brief notes or annotations on the images to clarify the distinctions you notice. 

· If you wish, and there is time, experiment with the creation of a maquette by creating a model of one of the designs you have sourced that exemplifies the work of your practitioner or theorist. Your maquette does not need to be large. A good guide is approximately the size of a shoebox.

· Discuss your maquette with a peer or your teacher. Explain how your model exemplifies the work of your chosen practitioner or theorist.

Task
Develop your design
Your teacher will introduce you to a play script. Read through the play as a group.

Discuss key themes and ideas. Make links between your understanding of the text and the ideas of your chosen practitioner or theorist. This may be done as a group. 
Make notes of the key themes or ideas that you will develop in your design.

Using your prior learning of design principles and your understanding of the work of your theorist/practitioner, develop two to three sketches of ideas for a set (including lighting as set where appropriate). Consider the use of size, colour, lighting, line, and dimensions. Develop these on A4 paper and annotate them for concept ideas, notes, and links to the work of your chosen practitioner or theorist. Include your consideration of the essentials for the scene such as entrances/exits and specified set features. 

Discuss your sketches and ideas with a classmate or your teacher. Consider their feedback in terms of what you are trying to achieve. How do your designs draw out the themes and ideas of the text? How do your designs communicate your understanding of the work of your practitioner or theorist?

Select one of your design ideas to develop further. 

Develop an A3 page of your final designs and indicate scale, materials, measurements, colour, etc. 
Draft and finalise a rationale for your design that indicates your intentions for the design and how you have referenced the work of your theorist or practitioner in the design.

Create your maquette

Create a three-dimensional scale model of your design. The model should be approximately the size of a shoebox and reflect the type of stage you will be working with. Show how colour would, or would not, be used.
Experiment with a hand torch and gels to refine how light would be considered and utilised in your design. Photograph your model from a variety of angles, using a range of different lighting directions and colours. Use these images in your presentation to support your staging decisions.

Present your design

Take time to look over your design, maquette, photographs and the notes you have kept through the development process. 

Prepare a short (3–5 minute) verbal presentation of your design for your classmates. This presentation should communicate how your final design decisions communicate the key ideas of the text, through the use of the ideas and work of your theorist/practitioner. Refer to your maquette. You may choose to utilise the other documents such as the rationale you have prepared as part of the assessment process in your discussion. 
Your presentation will be recorded for assessment purposes.

Submit your design portfolio

Compile your design portfolio. This should include your:

· notes on key themes and ideas from your script
· initial A4 designs and annotations

· rationale for your design

· final A3 design and annotations

· maquette

· supporting photographs – if you have any.
Resource A: Boal’s game of power
Students are seated around a space that contains a table, six chairs and a bottle. One student is invited to enter the space and arrange these items to indicate that the bottle is the most powerful or important object on the stage. The students can feed back and critique the setting before another student is invited to try and “improve” on the arrangement. Discussion should centre on what draws the audience’s gaze and what signals an object’s importance relative to another object. 
Moving from representation to expression
The teacher will provide a collection of coloured and plain drawing pencils as well as sheets of A3 paper. The students will divide an A3 sheet of paper into 6 sections. The teacher will indicate a stage type and a descriptor for a design. For example, they might suggest, “You are working on a thrust stage and you are required to create a set that shows a prison”. The students have two minutes to sketch a possible design idea to suit these requirements. The teacher will then ask one or two students to explain their ideas to the group. This process will be repeated 6 times. As the task progresses, the requirements for what the set must show or communicate becomes more abstract, moving from concrete settings to ideas or emotions (love, hate, industrial labour, purgatory).
Painting with light

In a workshop situation, students are provided with access to sources of light. These may be theatre lights if they are available for use but, if they are not, then strong torches might be used instead. They should also have access to gels that will enable them to experiment with colour.

Students will be guided to first explore how light from a range of angles and sources affects the way the human form is viewed and can be used. They should also explore the impact of colour in this process. How is mood or character evoked by the manipulation of light?

After this they should be guided to explore how light from different angles and sources affect how set pieces are viewed. Students should be encouraged to consider the use of shadow as well as lighting.

The teacher can then show students a selection of images that combine light and set in conjunction with the human form. The students should be guided to consider what the effects of these combinations are and how such effects were created. They should be encouraged to try to recreate some of them.

Assessment schedule: Drama 91516 By design

	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has demonstrated understanding of the work of a particular practitioner or theorist through the presentation of a set design and maquette. They have indicated how they have applied their knowledge, ideas and processes appropriately in the communication of the theorist’s or practitioner’s intention. 

Example
The student has created a design and maquette for a planned production of The Illustrated Death of Eddie Fivetrees, by Simon O’Connor, using the ideas of Edward Gordon Craig.

They have noted that their design is intended to draw out the claustrophobic nature of suburban New Zealand in the 1970s and the pressure on Eddie to conform to what everyone else wants.

They have presented the design to the class and discussed their design decisions in terms of the impact of Craig’s ideas.

The maquette shows a semi-circular space created in a box stage theatre. The audience is in the auditorium. The set is framed by six hinged screens that are all painted in drab colours.

The student explains that the set reflects Craig’s ideas of monumental theatre in the size and looming presence of the houses. They note that they have used the type of screen that Craig patented for use in theatre in order to escape the “constraints” of realism and suggest emotion and mood. They note that Craig asserted the role of the director as the “true artist of the theatre” and indicated that they wanted the set to draw out the feeling of claustrophobia and being watched by your neighbours, thereby supporting the text and intent of the production. 

The student uses a small torch with coloured gels to indicate the use of overhead lighting – noting that this is a key innovation of Craig’s. They use this convention to allow areas of the stage to be lit at different times and support the flow of the action on stage without the necessity of clumsy scene changes. They also note that they will use light to support set design in creating mood – moving from warm ambers to cold greys as the walls eventually close in on Eddie.
The examples above relate to only part of what is required, and are just indicative.


	The student has demonstrated informed understanding of the work of a particular practitioner or theorist through the presentation of a set design and maquette. They have applied the knowledge, ideas and processes of the given practitioner, and their choices show purposeful application of this knowledge to create clear meaning. They have justified their application in relation to the intention of the work of the practitioner or theorist.

Example
The student has created a design and maquette for a planned production of The Illustrated Death of Eddie Fivetrees, by Simon O’Connor, using the ideas of Edward Gordon Craig.

They have noted that their design is intended to draw out the claustrophobic nature of suburban NZ in the 1970s and the pressure on Eddie to conform to what everyone else wants.

They have presented the design to the class and discussed their design decisions in terms of the impact of Craig’s ideas.

The maquette shows a semi-circular space created in a box stage theatre. The audience is in the auditorium. The set is framed by six hinged and mobile screens, with large squares cut in them. The panels are very tall and the windows are up high. They are all painted in drab colours.

The student explains that the set reflects Craig’s ideas of monumental theatre in order to escape the “constraints” of realism and suggest emotion and mood. They note that Craig asserted the role of the director as the “true artist of the theatre” and indicated that they wanted the set to draw out the feeling of claustrophobia and being watched by your neighbours, thereby supporting the text and intent of the production. They note that they have used the type of screen that Craig patented for use in theatre. They note that they have slightly modified his ideas in using the windows but link this choice to their plans for the use of lighting.

Overhead lighting is used from the front of the stage to paint the stage in a colour appropriate to the mood of the action. The student explains that the initial warm ambers of the play transition into cold gunmetal greys and blues to communicate not only the night, but the hardening of attitudes towards Eddy and his eventual institutionalisation. This is linked to the role of the director as the creator of the cohesive final product. The student suggests that Craig downplayed the role of the actor as a “marionette”.

The holes in the screen are clear and can be lit from overhanging sources to cast pools of light through them. The student explains that this is used to support moments in the text where the neighbours scrutinise Eddie. The student demonstrates this effect using back lighting from a torch and links it to the disapproving focus given to Eddie by his neighbours. 

A stage prop of a ramshackle tower is used to create the sense of Eddie’s home-made defiance. It is rolled onto the set. The student demonstrates this as part of his maquette and links it to the role of “mise en scène” in Craig’s work. They note the contrast between Eddie’s tower and the cold hard lines of the set as symbolic of the clash between the two factions. This is linked to Craig’s focus away from realistic set to symbolic set, conveying and supporting the director’s vision for the whole of the production.
The examples above relate to only part of what is required, and are just indicative.


	The student has demonstrated perceptive understanding of the work of a particular practitioner or theorist through the presentation of a set design and maquette. They have applied the knowledge, ideas and processes of the given practitioner to communicate layers of meaning and create detailed effect. They have justified their application with insight in relation to the intention of the work of the practitioner or theorist.

Example

The student has created a design and maquette for a planned production of The Illustrated Death of Eddie Fivetrees, by Simon O’Connor, using the ideas of Edward Gordon Craig.

They have noted that their design is intended to draw out the claustrophobic nature of suburban New Zealand in the 1970s and the pressure on Eddie to conform to what everyone else wants.

They have presented the design to the class and discussed their design decisions in terms of the impact of Craig’s ideas.

The maquette shows a semi-circular space created in a box stage theatre. The audience is in the auditorium. The set is framed by six mobile screens, with large squares cut in them. The panels are very tall and the windows are up high. They are all painted in drab colours.

The student explains that the set reflects Craig’s ideas of monumental theatre in order to escape the “constraints” of realism and suggest emotion and mood. They note that Craig asserted the role of the director as the “true artist of the theatre” and indicated that they wanted the set to draw out the feeling of claustrophobia, and being watched by your neighbours, thereby supporting the text and intent of the production. They note that they have used the type of screen that Craig patented for use in theatre.

Overhead lighting is used from the front of the stage to paint the stage in colour that enhances the mood of the action. The student explains that the initial warm ambers of the play transition into cold gunmetal greys and blues to communicate not only the night, but the hardening of attitudes towards Eddie and his eventual institutionalisation. It also supports the emotional journey of Laura from the playful world of childhood, and Eddie to the harsh realities of the world. This is linked to the role of the director as the creator of the cohesive final product. The student suggests that Craig downplayed the role of the actor as a “marionette”.

The holes in the screen are clear and can be lit from overhanging sources to cast pools of light through them. The student explains that this is used to support moments where the neighbours scrutinise Eddie in the text. The student demonstrates this effect using back lighting from a torch, and links it to the disproportionate focus paid to Eddie by his neighbours. They also explain that the screens are made of cloth that allows light to filter and this, combined with back lighting, allows them to project the shadows of characters on the screens. They note that this creates the impression that the conversations by characters,   (other than Laura and Eddie), are more like snippets of memory, but that they are also linked with “normalcy” and take place behind closed doors – thus supporting key ideas about the repressed nature of the society being dealt with and the growing “conspiracy” to deal with Eddie. The student goes further to indicate that the lighting is from the floor (indicating that this is contrary to Craig’s innovation of lighting from the roof) because that, in conjunction with the large amount of space at the back of the screens, allows for the creation of disproportionately large shadows. This adds to the menace and looming power that these characters have over Eddie. 

A stage prop of a ramshackle tower is used to create the sense of Eddie’s home-made defiance. It is rolled onto the set. The student demonstrates this as part of his maquette and links it to the role of “mise en scène” in Craig’s work. He notes the contrast between Eddie’s tower and the cold hard lines of the set as symbolic of the clash between the two factions. This is linked to Craig’s focus away from realistic set to symbolic set, conveying and supporting meaning. Its symbolic meaning is enhanced by the student’s decision to light the tower from a range of directions from the front, creating shadows that fall on each of the screens, as a symbol of the tower as an irritating eyesore in the neighbourhood.
The examples above relate to only part of what is required, and are just indicative.




Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard
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