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Internal Assessment Resource

Health Level 3

	This resource supports assessment against:

Achievement Standard 91464

Analyse a contemporary ethical issue in relation to well-being

	Resource title: Researching and reporting on an ethical issue

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic
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	Date version published by Ministry of Education
	December 2012
To support internal assessment from 2013

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number A-A-12-2012-91464-01-6122

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Health 91464: Analyse a contemporary ethical issue in relation to well-being
Resource reference: Health 3.4B
Resource title: Researching and reporting on an ethical issue
Credits: 4
Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Health 91464. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it. 

Context/setting 

This activity requires students to research a contemporary ethical issue of their choice in order to write a report which analyses the opposing perspectives of the issue and the implications for well-being of these differing perspectives.

Students may be given a list of health-related topics from which to choose their ethical issue of interest.
This assessment activity should be held in conjunction with a learning programme that covers:

· what is an ethical issue

· ethical approaches (e.g. common good, fairness (or justice), rights, utilitarian and virtue approaches) and principles (e.g. personal and social benefit, principles of autonomy, benevolence, harm, honesty, lawfulness, justice, paternalism)

· details about what is current practice(s) related to this ethical issue in New Zealand (e.g. the legal position) 
· details about a range of differing groups’ perspectives (opposing and supporting) on the ethical issue

· how the current practices for the ethical issue in New Zealand affects the well-being of those directly affected by the issue, others associated with people directly affected and wider society.
Teachers and students will source appropriate resources and readings that will support the students’ analysis as they complete the activity. The students’ research will not be assessed, but they will need to use it to complete their magazine feature, which will be assessed.
Conditions 

The timeframe can be amended to suit your teaching and learning programme. 

Students may work with other students and consult with you while researching their ethical issue, but they must write their analysis independently.

A visual and/or oral presentation could be used in conjunction with, or instead of, the written report. Students could present their report in an e-format. For example: http://softwareforlearning.tki.org.nz/Browse-Software/(type)/e-portfolios and 
http://www.wikispaces.com
See Level 3 Health Education Conditions of Assessment regarding ‘Authenticity’.
Resource requirements 

Students will need to have access to suitable sources of information during the research process. Resource A provides a list of potential sources. 

It may also be useful for students to be given a list of ethical principles/approaches. See: http://www.scu.edu/ethics/practicing/decision/approach.html or http://www.scu.edu/ethics/practicing/decision/thinking.html 
See Level 3 Health Education Conditions of Assessment regarding ‘Supporting evidence’.
Additional information 
Explanatory note 3 stipulates that the ethical issue should be one of current public concern. 

Internal Assessment Resource

Achievement Standard Health 91464: Analyse a contemporary ethical issue in relation to well-being
Resource reference: Health 3.4B
Resource title: Researching and reporting on an ethical issue
Credits: 4

	Achievement
	Achievement with Merit
	Achievement with Excellence

	Analyse a contemporary ethical issue in relation to well-being.
	Analyse, in-depth, a contemporary ethical issue in relation to well-being.
	Analyse, perceptively, a contemporary ethical issue in relation to well-being.


Student instructions 
Introduction 

This assessment activity requires you to conduct research and write a report that analyses a contemporary ethical issue of your choice in relation to well-being.

Teacher note: Students may be given a list of health-related topics from which to choose their ethical issue of interest. For example: ethical issues (of current public concern) that could be assessed include those arising from health-related topics such as:

- euthanasia

- immunisation

- organ donation

- access to fertility treatment 

- reproductive technologies 

- access to elective cosmetic or other surgery

- pornography

- abortion 

- access to contemporary medical technologies 

- dress codes related to cultural or religious beliefs

- parental rights and the treatment of children. 

You will conduct your research and write your report over six weeks of in-class and out-of-class time. You can consult your teacher and work with other students during the researching phase to share information, but the report that you submit for assessment must be written individually.

You will be assessed on how critically and coherently your report examines 

· the differing perspectives on your chosen ethical issue 
· the implications of current practice in relation to the ethical issue in New Zealand for the well-being of those directly affected by the issue, others associated with those people, and wider society. 
Your report needs to show your understanding of and thoughtful responses to the underlying concepts of the health curriculum (that is: hauora, attitudes and values, socio-ecological perspective and health promotion).  
You will need to support your analysis with evidence from the readings and/or class notes. Supporting evidence (someone else’s ideas, quotations) must be referenced as per the instructions provided by your teacher. 
Task

Preparation – research 

Select a health topic and an ethical issue arising from this topic. 

Research this ethical issue, using a variety of current or recent resources (print, electronic, and/or interviews). Resource A suggests some useful websites.
Write a brief explanation of why it is an ethical issue (dilemma). 
You might find it useful to log your research into the ethical issue in a two-columned chart with “for” and “against” points, such as: 

· who holds this perspective? 

· what do they believe? 

· why do they believe this? 

What is current practice related to this ethical issue in New Zealand (e.g. the legal position)? 

What are the implications of this perspective for people directly affected, others associated with those people, and wider society? 
You will not be assessed on this research, but it will provide you with the information that you will need to complete your report, which will be assessed.

Make sure that you keep an accurate record of the sources of your information. 

Writing your report – analysing the ethical issue 

Write a report on your ethical issue using the results of research that you have conducted. In your report you should provide a balanced view and will: 

· describe why your chosen issue is an ethical issue (You may wish to consider points such as why the issue is of current public concern, why it poses ethical questions, and why it is of relevance to New Zealanders.)
· identify at least two groups of people in society who support and two groups who oppose the issue. For each group, explain their ethical foundations (attitudes, values, and beliefs), including why they support or oppose the issue. (You may wish to link these perspectives to ethical principles such as the rights approach, the utilitarian approach, the fairness (justice) approach, the common good approach, or the virtue approach.)
· explain the short-term, long-term, positive, and negative implications of current practice of the ethical issue for the well-being of: 

· those directly affected by the issue (e.g. personal well-being, human rights and personal safety) 

· others associated with the people directly affected by the issue (e.g. personal well-being, relationships between other people)
· wider society (e.g. societal well-being, distribution of healthcare funding/resources, slippery slope, opportunities for health promotion, culture). 

Your analysis needs to show your understanding of and thoughtful response to the underlying concepts of the health curriculum: hauora, attitudes and values, socio-ecological perspective and health promotion. 

You will need to consistently support your analysis with evidence from your research.

Resource A: Suggested sources of information 
Note that the specific resources that will be useful for you will depend on your chosen issue. As a guide, resources should be no more than five years old in order to be considered recent. 
General resources
· EPIC is a collection of databases that can be accessed by educators in New Zealand (ask your school librarian for your school’s log-on). Opposing Viewpoints in Context is an essential resource for this achievement standard – it has a range of resources written from the “for” and “against” perspectives. http://www.tki.org.nz/epic
· A list of (and links to) publications from the now defunct Bioethics Council http://ndhadeliver.natlib.govt.nz/ArcAggregator/arcView/IE1074184/http://www.bioethics.org.nz/publications/index.html 

· YouTube http://www.youtube.com
· TVNZ http://tvnz.co.nz/video
· TV3 http://www.tv3.co.nz
· New Zealand newspapers http://www.stuff.co.nz 

· Human Rights Commission http://www.hrc.co.nz
· BBC http://www.bbc.co.uk/ethics
· CNN http://edition.cnn.com/HEALTH/bioethics
· Australian Government National Health and Medical Research Council http://www.nhmrc.gov.au/health-ethics/ethical-issues 

· The Open University podcasts http://www.open2.net/ethicsbites/index.html 

· The Kirby Laing Institute for Christian Ethics http://klice.co.uk
Topic/issue-specific resources 
· Fertility Associates http://fertilityassociates.co.nz/Fertility-treatments.aspx 
· Science Media Centre http://www.sciencemediacentre.co.nz/category/in-the-news
· Biotechnology Learning Hub: Bioethics http://www.biotechlearn.org.nz/themes/bioethics
· New Zealand Organisation for Rare Disorders http://www.nzord.org.nz 
· Ethics Committee on Assisted Reproductive Technology http://www.ecart.health.govt.nz
· Links to information on abortion http://www.rsweb.org.uk/ethics/abortion.html 

· Links to information on euthanasia http://www.rsweb.org.uk/ethics/euthanasia.html 

· Links to information on homosexuality http://www.rsweb.org.uk/ethics/homosexuality.html 

· Information on human organ and tissue transplantation http://www.who.int/ethics/topics/human_transplant/en/index.html 

· Voluntary Euthanasia Society of New Zealand (pro-euthanasia) http://www.ves.org.nz
· Euthanasia.com (anti-euthanasia) http://www.euthanasia.com
· Links to information on various ethical issues http://www.rsrevision.com/Alevel/ethics
Assessment schedule: Health 91464 Researching and reporting on an ethical issue 

	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student writes a report that analyses an ethical issue in relation to well-being. In their report the student provides a critical account that explains:

· the differing and opposing perspectives on the issue and the reasons for these different perspectives

· the implications of current practice in New Zealand of the ethical issue for the well-being of those directly affected by the issue, others associated with those people, and wider society. 

The student uses evidence from current or recent sources to support their analysis of the issue. 

For example (extract only of the “for” perspective):

The “for” argument is held by people who believe that it is a basic human right to be able to die with dignity or to choose the circumstances surrounding one’s death. This argument is held by people who are suffering from terminal illness, some doctors and many people in society. People with terminal illness fear loss of control and a slow, painful death. For them, the option to be euthanised when they feel the time is right is a human right and therefore euthanasia should be legal. Family, friends and doctors often support this view as well – many want to legally be able to assist someone who wants to be euthanised. Doctors do not wish their patient to suffer, and know that pain relief is often inadequate, or that a slow death is painful and quality of life is lost – therefore they can still fulfil their Hippocratic oath (first, do no harm) by ending the suffering. Over half of New Zealanders polled in 2008 support euthanasia, and 70% support physician assisted suicide (www.ves.org.nz). These people believe it to be wrong to allow people to suffer rather than choose the circumstances of their death. 

Implications for individuals directly affected mean that terminally ill patients feel that their opinion and quality of life is valued, they feel comfortable and at ease because when the time is right, they are able to exercise choice. Doctors who agree with euthanasia feel more comfortable when treating terminally ill patients and are not apprehensive about being asked to help end a life – as there are no legal ramifications to fear. Families of those patients feel relieved and more comfortable when around their loved one, as they are less likely to see a slow, painful death with no way of helping their loved one. New Zealand as a society would have a change of culture towards euthanasia, and respect the opinion of the majority of people who live in this country. Healthcare and court costs are lessened – less costs surrounding palliative care for those who do not wish for it, and also less cost relating to legal situations that arise from time to time in New Zealand e.g. the Lesley Martin case. 
The examples above relate to only part of what is required, and are indicative only.
	The student writes a report that analyses in depth an ethical issue in relation to well-being. In their report the student provides a:
· a balanced view of differing and opposing perspectives on the issue and the reasons for these different perspectives with some reference to the underlying health concepts (hauora, socio-ecological perspective, health promotion, attitudes and values).

For example (extract only of the “for” perspective): 

The “for” argument is held by people who believe that it is a basic human right to be able to die with dignity or to choose the circumstances surrounding one’s death. This is held by people who are suffering from terminal illness, some doctors (1/3 of doctors surveyed had helped speed up a death), and many people in society. People with terminal illness fear loss of control and a slow, painful death. For them, the option to be euthanised when they feel the time is right is a human right and therefore euthanasia should be legal. Family, friends and doctors often support this view as well – many want to legally be able to assist someone who wants to be euthanised. Doctors do not wish their patient to suffer, and know that pain relief is often inadequate, or that a slow death is painful and quality of life is lost – therefore they can still fulfil their Hippocratic oath (first, do no harm) by ending the suffering. Over half of New Zealanders polled in 2008 support euthanasia, and 70% support physician assisted suicide (www.ves.org.nz). These people believe it to be wrong to allow people to suffer rather than choose the circumstances of their death. 

Implications for individuals directly affected mean that terminally ill patients feel that their opinion and quality of life is valued, they feel comfortable and at ease because when the time is right, they are able to exercise choice. Dr Pollock, a New Zealander who was dying, said: "I may not make use of [medically assisted dying] [but] just knowing it's there, just knowing it's a possibility, is a huge comfort and relief." Doctors who agree with euthanasia feel more comfortable when treating terminally ill patients and are not apprehensive about being asked to help end a life – as there are no legal ramifications to fear. Families of those patients feel relieved and more comfortable when around their loved one, as they are less likely to see a slow, painful death with no way of helping their loved one. Jude Dobson wrote in 2010: “As my lovely supportive mother said, we are kinder to our pets than we are allowed to be to the humans we love which, sadly, is true...perhaps if New Zealand can become more enlightened, a doctor one day might be able to grant such wishes to the many consenting dying patients. They and their families, I believe, would be thankful for such a service.”
New Zealand as a society would have a change of culture towards euthanasia, and respect the opinion of the majority of people who live in this country. Healthcare and court costs are lessened – less costs surrounding palliative care for those who do not wish for it, and also less cost relating to legal situations that arise from time to time in New Zealand e.g. the Lesley Martin case. 
The examples above relate to only part of what is required, and are indicative only.
	The student writes a report that analyses perceptively an ethical issue in relation to well-being. In their report the student:

· examines the perspectives on the issue with insight into the reasons for these differing perspectives, and their ethical foundations

· clearly links the examination to the underlying health concepts (hauora, socio-ecological perspective, health promotion, and attitudes and values). 

For example (extract only of the “for” perspective): 
The “for” argument is held by people who believe that it is a basic human right to be able to die with dignity or to choose the circumstances surrounding one’s death. It is most fair, just and beneficial for people to have autonomy over end-of-life decisions. This relates to the attitudes and values of respect for the rights of self (and others) as well as care and concern, and social justice – doing what is right and fair. This perspective is held by people who are suffering from terminal illness, some doctors (1/3 of doctors surveyed had helped speed up a death), and many people in society. People with terminal illness fear loss of control and a slow, painful death. For them, the option to be euthanised when they feel the time is right is a human right and therefore euthanasia should be legal. Family, friends and doctors often support this view as well – many want to legally be able to assist someone who wants to be euthanised. Doctors do not wish their patient to suffer, and know that pain relief is often inadequate, or that a slow death is painful and quality of life is lost – therefore they can still fulfil their Hippocratic oath (first, do no harm) by ending the suffering. Over half of New Zealanders polled in 2008 support euthanasia, and 70% support physician assisted suicide (www.ves.org.nz). These people believe it to be wrong to allow people to suffer rather than choose the circumstances of their death. These beliefs link to a utilitarian and a rights ethical approach – benefits for affected people outweighing the harms, and the right to choose – it is a violation of human dignity to NOT be allowed to choose the circumstances surrounding one’s death. 

Implications for individuals directly affected mean that terminally ill patients feel that their opinion and quality of life is valued, they feel comfortable and at ease because when the time is right, they are able to exercise choice. Dr Pollock, a New Zealander who was dying, said: “I may not make use of [medically assisted dying] [but] just knowing it's there, just knowing it's a possibility, is a huge comfort and relief.” Doctors who agree with euthanasia feel more comfortable when treating terminally ill patients and are not apprehensive about being asked to help end a life – as there are no legal ramifications to fear. Families of those patients feel relieved and more comfortable when around their loved one, as they are less likely to see a slow, painful death with no way of helping their loved one. Jude Dobson wrote in 2010: “As my lovely supportive mother said, we are kinder to our pets than we are allowed to be to the humans we love which, sadly, is true...perhaps if New Zealand can become more enlightened, a doctor one day might be able to grant such wishes to the many consenting dying patients. They and their families, I believe, would be thankful for such a service.”
New Zealand as a society would have a change of culture towards euthanasia, and respect the opinion of the majority of people who live in this country. Healthcare and court costs are lessened – less costs surrounding palliative care for those who do not wish for it, and also less cost relating to legal situations that arise from time to time in New Zealand e.g. the Lesley Martin case. These societal implications are related to the political, economic and cultural determinants of health, as they involve government decisions, funding decisions, and due to the nature of the issue, cultural values, attitudes and beliefs. 
The examples above relate to only part of what is required, and are indicative only.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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