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Internal Assessment Resource

Physical Education Level 3
	This resource supports assessment against:

Achievement Standard 91503
Evaluate the use of health promotion to influence participation in physical activity 

	Resource title: Physical activity for all

	5 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	December 2012

To support internal assessment from 2013

	Quality assurance status
	These materials have been quality assured by NZQA. 
NZQA Approved number A-A-12-2012-91503-01-6238

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.
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Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Physical Education 91503. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the Standard and assessing students against it. 

Context/setting 
Students studying at levels 6–8 of the Health and Physical Education curriculum are familiar with health promotion processes that involve taking action individually and collectively to enhance people's health, specifically the action competence learning process.

This process provides a framework that encourages individual or collective action to make a positive contribution to the well-being of students and their communities and environments. The term ‘action competence’ means developing understandings and skills that enable students to take critical action. 

In this assessment, each student develops and implements their plan of action. On completing the action, they evaluate the outcome(s) and identify what they have learned from the experience (even if their original goal has not been achieved).

Conditions

This assessment activity could take place over an extended period of in-class and out-of-class time.

Resource requirements

It is suggested that the action competence learning process is used in the teaching and learning programme prior to this assessment. It can be found at: www.tki.org.nz/r/health/cia/make_meaning/teach_learnappr_proc_e.php
Additional information 
Presentation formats should be adapted to reflect the needs of your students, the nature/context of your teaching and learning programme, and the facilities/environment you work in. It may be possible for you to select a more appropriate presentation format without influencing the intent or validity of this task. 

Sources of evidence may include self-assessments, peer assessments, and teacher professional judgements.

Presentation formats may include written reports, electronic portfolios, blogs/wikis, and audio/visual portfolios. 
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Achievement Standard Physical Education 91503: Evaluate the use of health promotion to influence participation in physical activity 

Resource reference: Physical Education 3.6A
Resource title: Physical activity for all
Credits: 5

	Achievement
	Achievement with Merit
	Achievement with Excellence

	Evaluate the use of health promotion to influence participation in physical activity.
	Evaluate, in depth, the use of health promotion to influence participation in physical activity.
	Critically evaluate the use of health promotion to influence participation in physical activity.


Student instructions 
Introduction
This assessment activity requires you to evaluate the use of health promotion to influence participation in physical activity. You will write a report in which you evaluate the action competence learning process. This process must occur over a period of time, with the intention being to influence a group of young disabled people to participate in physical activity. 

You will be assessed on the coherence and insightfulness of the judgements you make in your report, questioning and challenging taken-for-granted assumptions about the practices and issues that relate to the process you took. 

Your teacher will explain whether you are to implement the process on your own, with a partner, or as a group or class. Resource A gives guidance on how you could go about establishing your action competency learning process. You will not be assessed on its implementation, only on your evaluation.

The implementation and evaluation will take place over <<teacher to insert time period here>> of in-class and out-of-class time. 

You will work individually when preparing and writing your report. The completed report is due <<teacher to insert due date here>>. 
Task
Teacher note: The scenario that is used in Resource A may be varied depending on the interests of the students and the opportunities provided by their local setting.

Resource A sets out the pre-assessment activities that need to be undertaken before you write your evaluation report.
In your report:

· briefly describe the group of young disabled people you worked with and explain what you took into account when planning your process 

· explain the action you decided to follow, and explain in detail why you decided on it
· reflect on and critically evaluate how effective the action competency learning process was in terms of influencing your group to participate in physical activity

· support your evaluation with actual examples from each stage of the process. 

When evaluating your process you may find it helpful to ask yourself these questions.
· Were all the stages of the process necessary? Why or why not?

· What would happen if I did not do each of these stages in the process?

· What was essential to each stage of the process? Why?

· Was what I did in each stage of the process effective? How do I know?

· What would I do differently in each stage of the process if I were to do it again? Were some stages in the process more important than others to gain the desired outcome (short and long term)?

· How did I decide what course of action to take? Who had the most say?

· Did the planning work? Did I identify and minimise the barriers and maximise the enablers? Why or why not?

· Did everyone play their role individually and collectively? Why or why not?

· Was the process I used to decide on the action useful?

· Did the action influence participation? How do I know? Did it work the same for all? Who was advantaged/disadvantaged? What evidence do I have?

· What factors influenced the success or failure of the model? (Consider a range.) 
· What recommendations can I make on how the process could be improved to promote sustainable, healthy communities and environments? (These recommendations must be justified.)

· Did I consider any other health promotion models as alternatives?

· Can I question and challenge any assumptions about the process or impact of the process on participation? 

Resource A: The action competence learning process
Identify the issue

For example, the sports opportunity officer from your local sports trust has approached your school’s physical education department to ask if they could help to provide some physical activity sessions for a group of 15 disabled young people. The group wants more opportunities to get involved in physical activity. They vary in age from 15 to 19 and have a range of disabilities: there are six with Down’s syndrome, three with cerebral palsy, and six with varying delayed development issues.

Develop knowledge and insight (critical thinking)

Investigate issues around the physical activity needs/interests of the group of young disabled people you will be dealing with. Do they want to be active, or has it been decided that it will be good for them? What voice has the group had in this decision? 

Find out about the disabilities present in the group, what the individuals can or cannot do, what they are already involved in, and what they like doing. 

Discuss and consider how the members of the group understand their rights and needs, and your own attitudes and understandings towards disabled people and their needs.

Develop a vision (creative thinking)

Consider why this group will need your support to participate in physical activity. What opportunities have they had to be active in their day-to-day lives? How do you know this? How are conditions different for other groups participating in physical activity? What alternatives are there for this group? What do other areas or schools provide for disabled people?

Understand (gathering, analysing, and evaluating ideas)

Develop a range of ideas about what you might do. Consider the types of activities the group likes doing currently and their physical abilities. Think about how the activities you choose may lead to sustainability for the group – how might they continue to participate in the activity once you have finished working with them?

Plan

What are the enablers and barriers for this group of young people when participating in physical activity? Decide on one course of action and develop a plan for that action.

Carry out the plan

Put your plan into action.

Reflect and evaluate

Reflect on and critically evaluate how well this process has worked in terms of influencing the physical activity needs of a group of young disabled people. 
Assessment schedule: Physical Education 91503 Physical activity for all

	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student evaluates the use of health promotion to influence participation in physical activity. The context here is for a group of young disabled people.
The student reviews the importance of each stage of the process, and makes judgements on the impact of the process in influencing their chosen group’s participation in physical activity.
Examples from implementing the process are provided to support their evaluation.
For example:

For me, the most important part of the process that we used in this task was ‘Developing knowledge and insight’. I had never met any disabled people before, so I was really unsure what to expect. 

We spent quite a lot of time learning about the disabilities. The teachers from their school came and talked to us about the group, but the most important part of this step was going and spending some time with them in their school. This meant we learned more about them, what they could do physically, how they responded to instructions, and how they worked with each other. 

Their skills were quite good and they understood what we wanted them to do. All of this helped us to have a better understanding of what we could do. An example of this is that I originally thought we would only be able to do really simple activities. When I met them and talked to them I saw what they could actually do physically, such as catch large balls, which made me plan activities that were different from what I originally thought I would do. 

If we had not followed the action competence learning process, we might not have spent so much time finding out about the students first. Developing a relationship with our students was an important part of the process, and this set us up to follow through with the other steps. 

I think the process did have a positive impact on the students over the 10 practical sessions we had with them. Getting them more active than when we first met them really affected their taha tinana. An example is that at the beginning of the process, one of our students, Tina, could not swim a length of the pool. But through the process of getting her involved in swimming, she was able to do a whole length. 
Doing this gave her the opportunity to try the physical activity of swimming, and as a result she has gained the confidence to give it a go in the future. However, now that this unit of work has finished, a negative is that we do not have the class time to go in and work with these students anymore, so it is something I may consider doing in my own time in the future now that I can see the many benefits.
The examples above are just indicative and may not be representative within the local context.
	The student evaluates, in depth, the use of health promotion to influence participation in physical activity. The context here is for a group of young disabled people.
The student reviews in detail each stage of the process in the action competence learning process and makes coherent judgements about the impact of the process on participation. 
Judgements will show clear links between the review of the stages of the process, implementation, and the resultant influence on the behaviours and attitudes of the disabled people/community. 
Examples from implementing the process are provided to support their evaluation.

For example:

For me, the most important part of the process that we used in this task was ‘Developing knowledge and insight’. I had never met any disabled people before, so I was really unsure what to expect. 

We spent quite a lot of time learning about the disabilities. The teachers from their school came and talked to us about the group. Finding out about the individual way each student likes to be talked to, what they could understand, and what they found difficult were all things that helped us to develop a more specific plan. 
We could have easily developed one plan for all of them, but after finding out about each student, we instead developed a single plan but with different parts to it that focused on some of the individual needs of the students. For example, one of the cerebral palsy students had quite limited balance and movement, so when we organised a 10-pin bowling activity, we also borrowed a ramp that the students could roll the ball down. 

The most important part of this step was going and spending some time with them in their school. This meant we learned more about them, what they could do physically, how they responded to instructions, and how they worked with each other. We took some balls with us and played some games with them at lunchtime. This meant we could see what their abilities to play games were like. Their skills were quite good, and they understood what we wanted them to do. 
All of this helped us to have a better understanding of what we could do and gave us a more in depth understanding of what we were trying to achieve, that is, helping to get a group of young disabled people more active. An example of this is that I originally thought we would only be able to plan really simple activities for our 10 practical sessions. When I met them and talked to them, I saw what they could actually do physically, such as catch large balls, which made me plan activities that were different from what I originally thought I would do.
It made me review two steps of the process (Understanding and Planning). I had thought that I had considered the types of activities the group likes doing, but until I saw them in action I did not realise what their actual capabilities were. It made me go back and revisit ‘Developing knowledge and insight’ in the process, and my group went back to the drawing board for the planning phase. 

The negative aspect was that when we came to do the ‘Acting’ step, we realised we needed more than one ramp for the activity of 10-pin bowling to cater for the various disabilities. This meant that some students had to wait longer for their turns because we could get hold of only one ramp. We probably needed to consider the’ Planning’ step of the process better. 
If we had thought ahead and considered the needs of our students better, we might have eliminated the barrier of our equipment issue as part of the process in order to create more action to improve our students’ taha tinana. We understood the type of equipment we required but did not fully understand the number of ramps we would need when planning for the action to take place. I believe our students would have been more active if we’d had, say, four ramps. However, the positive is that they experienced success and enjoyment and got really excited when their bowling balls struck the pins.
It was fantastic to see them express their feelings and emotions, which demonstrated how the activity of 10-pin bowling really affected their taha hinengaro. Luke would cheer and clap loudly and have the largest smile on his face, and the students would all give each other high-fives. This proved to our class that their participation had an impact and was indeed very successful. Whether or not they actually hit one or five pins did not make a difference because it was all about participating in the activity and having fun while doing it. 

Use of the action competence learning process helped us to achieve what we set out to achieve. If we had not investigated and carefully worked through each step, we might well have gone straight to developing a plan without fully understanding the group of young people we were working with. Use of the process helped us to take each step seriously and to make sure we investigated and had a clear vision of what we were trying to achieve.
The examples above are just indicative and may not be representative within the local context.
	The student critically evaluates the use of health promotion to influence participation in physical activity. The context here is for a group of young disabled people.
The student questions and challenges assumptions about issues and practices related to the process. Coherent and insightful judgements are made about the impact on participation. They make justified recommendations on how the use of the process can be improved. 
Examples from implementing the process are provided to support their critical evaluation.

For example:

Before working with this group of young people, I had never thought about what physical activity might have meant for them. Watching them enjoy themselves so much when participating and seeing how much they enjoyed the chance to be successful at something has made me think more carefully about a group of people who I had never really considered before. 

The opportunity to understand about their disabilities and to learn what they can and cannot do has given me a better perspective on understanding the needs of disabled young people. 

We have always been told about the benefits of physical activity, but this unit of work really showed me what is possible when you take the time to find out. The most important part for me was talking, working, and playing with the group. The ‘Developing knowledge and insight’ stage of the process gave us a real opportunity to get to know them and to hear their views on life. I had always assumed that other people spoke for them, but what I learned through this particular stage of the action competence learning process was not to make assumptions and to gather as much information from as many sources as possible. 

For me, one of the most important parts of this process was listening to the voices of participants in the group. An example of this is where I assumed that horse riding would be the most popular activity for the students. I assumed this as my niece is disabled and she really enjoys it, but in hindsight I was incorrect to think so. 
This particular group of students already does horse riding once a week, and they were interested in doing something new. If we had not considered their voices and allowed them to be involved in some decision-making of the chosen activities, the action competency learning process might not have flowed as well, and therefore we might not have had such positive outcomes. When I reflected on the activities we do at school, I realised our teacher involves us in the process, which makes us want to be more involved and take more responsibility. 
This in turn gives us some ownership of the activity, and why should this group be any different from us? It really made me challenge and question my way of thinking about what types of activities we should offer. This made the ‘Understanding’ stage of the process more real and made me gather, analyse, and understand more about my participants and what I needed to consider getting them physically active. 

The ‘Planning’ phase took a great deal more time than I had anticipated. We take it for granted that we can drive to a location and go 10-pin bowling, ice skating, or mountain biking. However, our students must rely on transport and other people to get them there. This presents two barriers. One is the cost of the vehicle, and the other is providing the personnel to do the activity with them. These were additional considerations we had to take into account when planning our activities. Furthermore, you would hope that the person who is involved with our students (teacher or caregiver) doing the activity is actually motivated and wants them to experience success. 
This reveals many more barriers that disabled communities face, such as the funding of trained individuals to cater for their specific needs and understand them as individuals. I have some understanding because my aunt looks after my niece full-time. However, if I did not have this insight, I do not think I would understand all the hours and care involved. Many of my classmates are now aware of these many issues that our students face in terms of doing basic physical activities that we take for granted in our lives. 

One negative aspect for the activity of 10-pin bowling was that when we came to do the ‘Acting’ step, we realised we needed more than one ramp to cater for the various disabilities. We assumed that one would be enough and that we could challenge others to use a variety of techniques to bowl the ball, but we probably needed to consider the ‘Planning’ step of the process better. However, a positive is that they experienced success and enjoyment.

The entire process we used was vital. It would have been so easy to go straight to the ‘Planning’ stage without hearing about the needs of the group. This was the most important part of the process and was needed at each step. I do believe the ‘Planning’ stage as part of the action competence learning process was crucial in the fact that if we had not planned appropriate activities, our students would not have gained the many benefits they experienced in the particular activities we ran for them. 
It was important for us to understand the barriers and enablers in relation to action so our students could have positive experiences when participating in a range of selected physical activities. If we had not acted collectively (our class with the group of disabled students), as well as researching and listening to their teacher, I do not think we would have catered for the needs of our students. 
We assumed that we would be giving our students an advantage by being involved with them. However, without understanding them as individuals and their disabilities, we might have disadvantaged them and caused some negative reactions to the physical activities such as boredom, anger, or sadness, compared to the happiness, laughter, and improved self-esteem/confidence that occurred. Therefore, without the ‘Understanding’ process we could not have catered for the needs of our students. 
I presumed that for this unit we would be coaching intermediate students like in previous years. However, I am glad that our class got to experience the action competence learning process with disabled students as it made me step out of my comfort zone and has challenged me personally. I now consider that change is needed for our disabled community in order for them to experience a wide range of physical activities – ones that we take for granted. 
However, in order for this to happen, we as a society need to tackle the bigger issues of funding and having experienced individuals to cater for the needs of these students. We need to consider the inequalities that exist between their lives and ours and ask ourselves is this fair? What can we do to contribute to make positive changes for disabled members of our society? 
Extra funding and additional staffing are just some recommendations I think we need to consider when using the health promotion process effectively and in order for the promotion of physical activity to be sustainable for this particular community of disabled students. 

I believe our class had a positive impact on the health promotion of our students individually and collectively. I feel that because we planned for a minimum of 10 practical sessions with our students, we formed some strong relationships with them and got to bond and understand them as individuals and acknowledge each student’s individual disability. This meant that we were more aware of their strengths and weaknesses, and I don’t believe we would have had this depth of knowledge about them if it had been a one-off activity. I didn’t realise what a positive, massive impact the process and our involvement with these students would have. 
Our class has visited our group since the conclusion of the activity, and they are all in some way or another getting more involved in physical activity. An example is Tina, who has now gained confidence in her swimming and can swim a whole length. Her family members have also said they take her swimming at weekends because she enjoys it so much. The spin-off effects from our actions have filtered down to their families, which is a real bonus. Furthermore, the teachers at the disabled school now include 10-pin bowling as a weekly challenge and have since gained funding to cover the costs for the students, which is a wonderful outcome. 
They have even charted their 10-pin bowling results in a class chart, which they were proud to show us, along with their fair-play player of the week trophy. These are just a few examples of how the action competence learning process is having a long-term effect on our group. If it were possible, it would be really beneficial to regularly visit this group of students and teachers and to be more involved. However, as I am leaving home next year to do further study, this will not be possible, so I have challenged my teacher to continue this project with the next Year 13 group in order to keep this physical activity sustainable. This would help promote ongoing health promotion. 
The examples above are just indicative and may not be representative within the local context.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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