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	This resource supports assessment against:

Achievement Standard 91503

Evaluate the use of health promotion to influence participation in physical activity 

	Resource title: Taking action and getting active

	5 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	December 2012

To support internal assessment from 2013

	Quality assurance status
	These materials have been quality assured by NZQA. 
NZQA Approved number A-A-12-2012-91503-01-6239

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.
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Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Physical Education 91503. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the Standard and assessing students against it. 

Context/setting 
Students studying at levels 6–8 of the Health and Physical Education curriculum are familiar with health promotion processes that involve taking action individually and collectively to enhance people's health, specifically the action competence learning process. 

This process provides a framework that encourages individual or collective action to make a positive contribution to the well-being of students and their communities and environments. The term ‘action competence’ means developing understandings and skills that enable students to take critical action. 

In this assessment, each student develops and implements their plan of action. After completing the action, they evaluate the outcome(s) and identify what they have learnt from the experience (even if their original goal has not been achieved).

Conditions

This assessment activity could take place over an extended period of in-class and out-of-class time.

Resource requirements

It is suggested that the action competence learning process is used in the teaching and learning programme prior to this assessment. It can be found at: www.tki.org.nz/r/health/cia/make_meaning/teach_learnappr_proc_e.php
Additional information 
Presentation formats should be adapted to reflect the needs of your students, the nature/context of your teaching and learning programme, and the facilities/environment you work in. It may be possible for you to select a more appropriate presentation format without influencing the intent or validity of this task. 

Sources of evidence may include self-assessments, peer assessments, and teacher professional judgements.

Presentation formats may include written reports, electronic portfolios, blogs/wikis, and audio/visual portfolios. 
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Achievement Standard Physical Education 91503: Evaluate the use of health promotion to influence participation in physical activity 

Resource reference: Physical Education 3.6B
Resource title: Taking action and getting active
Credits: 5
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Evaluate the use of health promotion to influence participation in physical activity.
	Evaluate, in depth, the use of health promotion to influence participation in physical activity.
	Critically evaluate the use of health promotion to influence participation in physical activity.


Student instructions 
Introduction 
This assessment activity requires you to evaluate the use of health promotion to influence participation in physical activity. You will write a report in which you evaluate the action competence learning process. This process must occur over a period of time, with the intention being to influence your chosen target group to participate in physical activity.

Teacher note: Students should choose their own issue and group to work with for this activity so that the activity will have meaning and relevance for them. However, they should confirm their choice with you before beginning work on their action competence learning process to ensure that it is appropriate.

You will be assessed on the coherency and insightfulness of the judgements you make in your report about the impact of the process on participation. You will do this by questioning and challenging assumptions about the health promotion process and indicate how you used your judgements to justify improvements to the process.
Your teacher will explain whether you are to implement the process on your own, with a partner, or as a group or class. Resources A and B provide guidance on how you go about establishing your action competency learning process. You will not be assessed on its implementation, only on your evaluation.
The action competency learning process will take place over <<teacher to insert time period here>> of in-class and out-of-class time. 

You will work individually when preparing and writing your report. The completed report is due <<teacher to insert due date here>>.
Task

In your report:

· briefly describe the target group and explain what you took into account when planning your process

· describe the action you decided to follow, and explain in detail why you decided on it

· reflect on and critically evaluate how well the action competency learning process worked in terms of influencing your group to participate in physical activity

· support your evaluation with actual examples from each stage of the process
When evaluating your process you may find it helpful to ask yourself these questions.
· Were all the stages of the process necessary? Why or why not?

· What would happen if I did not do each of the stages in the process?

· What was essential to each stage in the process? Why?

· Was what I did in each stage of the process effective? How do I know?

· What would I do differently in each stage of the process if I were to do it again? Were some stages in the process more important than others to gain the desired outcome (short and long term)?

· How did I decide what course of action to take? Who had the most say?

· Did the planning work? Did I identify and minimise the barriers and maximise the enablers? Why or why not?

· Did everyone play their role individually and collectively? Why or why not?

· Was the process I used to decide on the action useful?

· Did the action influence participation? How do I know? Did it work the same for all? Who was advantaged/disadvantaged? What evidence do I have?

· What factors influenced the success or failure of the model? (Consider a range.) 
· What recommendations can I make on how the process could be improved to promote sustainable, healthy communities and environments? (These recommendations must be justified.) 

· Did I consider any other health promotion models as alternatives?

· Can I question and challenge any assumptions about the process or impact of the process on participation? 

Resource A: Instigating an action

Select a group 

Select a group that you think would benefit from your support to participate in physical activity. Possible groups could include a specific year group, a peer group, a staff group, a parent group, a teen mother group, or another specific group from the school or community.

To help you choose a group you could ask yourself:

· What groups of people could I work with?

· Why would I want to work with these groups?

· Why would each of these groups need my support to participate in physical activity? How do I know?

Develop and use the action competence learning process

List a range of possible courses of action that you could take to encourage your target group’s participation in physical activity, then use Resource B: The action competence learning process to help you choose one to develop and action. 

Resource B: The action competence learning process
Identify the issue

For example, a local midwife has approached you and asked if you would be willing to work with a group of young first-time mothers to encourage them to get more exercise.

Develop knowledge and insight (critical thinking)

Investigate issues around the physical activity needs/interests of the target group. Do they want to be active, or has it been decided that it will be good for them? What voice has the group had in this decision? 

Find out all you can about the members of the group, what they can or cannot do, what they are already involved in, and what they like doing. 

Discuss and consider how the members of the group understand their rights and needs, and your own attitudes and understandings towards the target group and their needs.

Develop a vision (creative thinking)

Consider why this group will need your support to participate in physical activity. What opportunities have they had to be active in their day-to-day lives? How do you know this? How are conditions different for other groups participating in physical activity? What alternatives are there for this group? What do other areas or schools provide for the target group?

Understand (gathering, analysing, and evaluating ideas)

Develop a range of ideas about what you might do. Consider the types of activities the group likes doing currently and their physical abilities. Think about how the activities you choose may lead to sustainability for the group – how might they continue to participate in the activity once you have finished working with them?

Plan

What are the enablers and barriers for the target group when participating in physical activity? Decide on one course of action and develop a plan for that action.

Carry out the plan

Put your plan into action.

Reflect and evaluate

Reflect on and critically evaluate how well this process has worked in terms of influencing the physical activity needs of the target group. 

Assessment schedule: Physical Education 91503 Taking action and getting active

	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has evaluated the use of health promotion to influence participation in physical activity of a group of other people.
They have evaluated how the action competence learning process was implemented and have reviewed the importance of each stage in the process. 
Judgements have been made on the impact of the process on participation.
Examples from implementing the process have been provided to support their evaluation.
For example:

Yes, we did get the Year 7’s active. However, it was really only for the first couple of weeks, and then numbers got smaller and smaller until we didn’t have enough to run the social basketball competition. For example, in week one we had 45 Year 7’s come and play in a basketball competition. In week two we had 25, in week three 12, and then in weeks four and five we had 10 students. 
In hindsight, our initial analysis of our group (Year 7’s) was not detailed enough as the information we gained did not really give us a true picture of the class’s physical activity needs. 

We gave them a survey that asked them what sport they played, what they liked, and what they didn’t like. From that we chose one sport to use as a lunchtime competition. The reason that this was not detailed enough was that we didn’t take into account other forms of physical activity that Year 7’s did such as dance, swimming, and karate. Therefore I think we should have spent more time on the ‘Developing knowledge and insight’ part of the action competence learning process. This would have made us consider in more detail if this group needed to be influenced to participate in physical activity. We should have made better decisions about the activities we selected. The types of questions we asked the students were very limited, and so we should have also considered asking them more detailed questions in order to get better information.
Our aim of getting them active probably needed to be changed to something like introducing them to other activity possibilities. This would have also catered for more individual choice rather than being the one-size-fits-all approach we had with the lunchtime competition. We should have focused more on the well-being dimension of taha wairua and provided more of a challenge with that instead of just the physical (taha tinana). 

Using the action competence learning process was good because it gave us the basis of the plan. We really didn’t do some of the steps as well as we could have because we already knew we wanted to run a lunchtime competition, so we didn’t really look at ‘Developing knowledge and insight’ or ‘Developing a vision’. If we had spent more time on these, we might have realised that Year 7’s were active enough and didn’t really need our help in getting them active.
The examples above are just indicative and may not be representative within the local context.
	The student has evaluated, in depth, the use of health promotion to influence participation in physical activity of a group of other people.
They have reviewed in detail each step in the action competence learning process and have made coherent judgements about the impact of the process on participation. 
Judgements show clear links between the review of the stages in the process, implementation, and the resultant influence on behaviours and attitudes of the chosen group.

Examples from implementing the process have been provided to support their evaluation.
For example:

Yes, we did get the Year 7’s active. However, it was really only for the first couple of weeks and then numbers got smaller and smaller until we didn’t have enough to run the social basketball competition. For example, in week one we had 45 Year 7’s come and play in a basketball competition. In week two we had 25, in week three 12, and then in weeks four and five we had 10 students. 
After week two, we sat the group down after the games and asked them why the others hadn’t come. They didn’t really know, although a couple of the students said the ones who didn’t come couldn’t play that well anyway. 

Our next step was to go to the classes and ask the students who hadn’t turned up why they hadn’t come. Their answers surprised us, and this was when we realised our initial survey really didn’t give us enough information. The group said that:

· they didn’t like basketball
· the games were taken over by the ‘good’ players and they didn’t enjoy playing when they were scared to make mistakes
· they preferred to work on their dance for the school talent quest.

In hindsight our initial analysis of our group (Year 7’s) was not detailed enough as the information we gained did not really give us a true picture of the class’s physical activity needs. 

We gave them a survey that asked them what sport they played, what they liked, and what they didn’t like. We gave them a list to choose from and didn’t have a space for them to put any other sports on it. (See attached survey and results.) From that we chose one sport, basketball, to use as a lunchtime competition. The reason that this was not detailed enough was that we didn’t take into account other forms of physical activity that Year 7’s did such as dance, swimming, and karate. 

Therefore I think we should have spent more time on the ‘Developing knowledge and insight’ step of the action competence learning process. We should have made better decisions about the activities we selected. The types of questions we asked the students were very limited, and so we should have also considered asking them more detailed questions in order to get better information. As we got to know the students and found out what they did, we realised that they were actually a very active class when we took all their physical activity into account. 

Our aim of getting them active probably needed to be changed to something like introducing them to other activity possibilities. This would have also catered for more individual choice rather than being the one-size-fits-all approach we had with the lunchtime competition. We should have focused more on the well-being dimension of taha wairua and provided more of a challenge with that instead of just the physical (taha tinana). Learning new skills and game rules provides enjoyment and excitement, which is why most people choose to continue with an activity. I think this is why our group started with high numbers and dropped significantly. 
Basketball did not represent any new challenges for them when they already play it in physical education and in their spare time anyway. What we did was what they normally do: play a mainstream basketball game. We thought that this was what they would have wanted to do, but on reflection we needed to add more excitement and challenge to make it different in order to get them coming back to play again. Maybe we could have modified the game and changed the number of players or rotated the players so it was faster and more were involved instead of waiting for their turn. We could have had a different points system or played music in the background to add to the atmosphere to make it more fun and exciting. 

If we were really honest, we had probably already decided to do a basketball competition because we could get the gym and it was easy to organise. We really needed to do a better job of finding out more about the group and if the group really needed to have more physical activity in their school day. We did not really put much thought into the ‘Planning’ process of the model, in particular the barriers. We should have considered that this age group needs to have a lot of action, and we should have had a back-up plan when considering the barrier of boredom. We knew from research that children of this age will drop out of sports or activities if they are bored, but we did not think this would happen.

Using the action competence learning process was good because it gave us the basis for the plan. However, if we had given more time to some of the steps in the process we might have realised that the group we had chosen really didn’t need any help to get active as they were active enough already. It made me think that our survey was not in depth and I should have asked more questions in it that targeted what activities they currently do at lunchtime. The results would have shown that they are already active enough, but we needed to ask better questions to know our group better. 

Spending more time getting to know the group and asking them more questions would have given us more information and knowledge about what they did, what encouraged them to be active, and what discouraged them, and it might have resulted in understanding that getting them active really didn’t need to happen and that they were all individuals with differing needs.
The examples above are just indicative and may not be representative within the local context.
	The student has critically evaluated the use of health promotion to influence the participation in physical activity of a group of other people.
They have questioned and challenged assumptions about issues and practices related to the process. Coherent and insightful judgements have been made about the impact on participation. They have made justified recommendations on how the use of the health promotion process can be improved. 

Examples from implementing the process have been provided to support their critical evaluation.
For example:

While we did get the Year 7’s active over a period of five weeks, I would question the need for more activity for this year group. 

We assumed that this group needed more activity, or perhaps it was just an easy group to work with as the intermediate school is very close to our college. We did not check thoroughly enough and assumed the group needed ‘fixing’ and that we would be able to show them that being active was good for them. While I am not sure if the group really understood about the holistic benefits of being active, they were certainly already involved in a wide range of different physical activities. 

Our second assumption was that sport (in particular basketball) was the only activity that they did or would like. In the survey we gave them, we only asked them what sport they did, what they liked, and what they didn’t like. When we got to know them, we found out they were involved in a wide range of different types of activities, including surf lifesaving, dancing, swimming, martial arts, and even clubs that included lots of different types of physical activity. 
Therefore I think that we should have spent more time on the ‘Developing knowledge and insight’ step of the action competence learning process. We should have made better decisions about the activities we selected. The types of questions we asked the students were very limited, and so we should have also considered asking them more detailed questions in order to get better information. We should have gathered and then examined the evidence that this group actually needed to be influenced to participate in physical activity. We should have also questioned what the influences were on our decisions about who needed support to participate in physical activity instead of presuming that this particular group of Year 7’s did. 
During the final step of the process, ‘Reflecting and evaluating’, we discovered that when we spent some time observing them at lunchtime we saw that they played lots of games in their break. They played four-square and tiggy, and then a group went onto the back field and played soccer and basketball without needing older people to organise it for them. They seemed perfectly capable of organising themselves and catering to their varying needs.

Collectively we thought that we had followed the steps in the action competence learning process, yet it wasn’t until this final step of the process that we realised we had not really implemented a couple of the steps as thoroughly as we could have or as they were intended. If we had, we might have picked up earlier that the Year 7’s really didn’t need our help, and in combination with our poor choice of activity, it simply was not ideal/appropriate for them. 
The basketball competition that we provided proved to be ‘boring’ as feedback from a group of students said that, “It was just like an average game in PE and wasn’t much fun.” The drop-off rate reflects that our action was boring, with 45 students participating in week one and only 10 in week five. 
We also assumed that intermediate lunchtimes were similar to high school lunchtimes in terms of activity (low level), but on reflection it has made me aware that this particular intermediate school has very active students. They are more willing to be involved voluntarily in games during lunchtimes with friends, as well as participating in a number of activities organised by their teachers, especially inter-class competitions. 
This does not really happen that frequently at our high school, where you are only active at lunchtime if you have sports practice or if it is a one-off volleyball game versus the teachers or an inter-house winter competition. There are a lot of students hanging out in groups socialising instead of participating in physical activity. Most of our year group hang out in the common room together without being physically active. 
This makes me wonder, is it the difference in the health promotion processes that are happening in intermediate and college that is causing the participation levels to drop off so dramatically? Why are we no longer the physically active students we used to be when we were younger? The Active NZ Survey by SPARC discovered that “The most active young people are those aged 9-12 years – around 76% of them are active. The most inactive young people are those aged 16-17 years (47%), especially young girls (54%)” (www.activenzsurvey.org.nz). This supports my previous discussion that we did not effectively apply the first step of the process, ‘Identifying the issue’, with respect to the research and evidence required in the action competence learning process so that our Year 7’s would reap the benefits of physical activity as we did not identify activities suited to them. Instead our group should recognise that our own year group (Year 13’s) are very inactive during lunchtimes and the focus group should have been on Year 13’s instead of Year 7’s. 
Unfortunately, our health promotion process is not sustainable. There will be no long-term effects from our particular action, as evidence shows from the declining numbers and negative feedback we received from the Year 7’s. On reflection we needed to focus on fun-filled and adventure-based activities that included both boys and girls in order to have any short-term or long-term effects on their physical activity, although we discovered at the conclusion of this assignment that their current physical activity levels are quite high. 
So while it is a good process to follow, care needs to be taken to ensure that enough time is given to each step of the process so there is more in-depth knowledge and understanding about the issue. 
The examples above are just indicative and may not be representative within the local context.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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