Internal assessment resource Dance 3.1B for Achievement Standard 91588
PAGE FOR TEACHER USE


[image: image1.emf]







[image: image2.emf]


	
  










	

 










Internal Assessment Resource

Dance Level 3

	This resource supports assessment against:

Achievement Standard 91588
Produce a dance to realise a concept

	Resource title: Tūrangawaewae

	8 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	December 2012

To support internal assessment from 2013

	Quality assurance status
	These materials have been quality assured by NZQA. NZQA Approved number A-A-12-2012-91588-01-6047

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource 
Achievement Standard Dance 91588 Produce a dance to realise a concept

Resource reference: Dance 3.1B
Resource title: Tūrangawaewae 
Credits: 8 
Teacher guidelines
The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.
Teachers need to be very familiar with the outcome being assessed by Achievement Standard Dance 91588. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the Standard and assessing students against it. 
Context/setting 
This activity requires students to produce a dance to realise a concept based on an idea about tūrangawaewae. 
Students will need to understand the concept of tūrangawaewae and interpret its significance in their personal context (see Resources A and B). 
They will need to develop an integrated and refined concept in which their idea is communicated coherently and consistently through movement, choreography, structure, and production technologies. 
Students will need to realise this concept in a completed dance work that has a sense of unity and climax with both choreography and production technologies rehearsed, refined, and finished to performance level. 
Prior to the assessment task, you will need to lead students in a workshop process to ensure that students understand choreographic principles including: 

· developing an integrated and refined concept

· manipulating dance elements
· applying choreographic devices to develop movement

· cohesive and coherent communication of an idea

· structuring dance to achieve unity, progression, climax, and resolution. 
Students will also need opportunities to view, explore, analyse, and reflect on production technologies such as lighting, prior to designing and realising these in the choreography.
Conditions 
Students will individually choreograph, design and present a dance based on an idea about tūrangawaewae that is 2-4 minutes long. 
It is intended that students will not perform in their own work so that they may benefit from an outside perspective on the result of their choreography and design decisions. 
This assessment task will take place over 5-12 weeks of in-class and out-of-class time, depending on involvement in other works. If students are also dancing in the assessment works of their classmates, 10-12 weeks is appropriate. Where students are selecting dancers from outside the class, 5-6 weeks will be an appropriate length of time. 
The choreographer will have overall artistic control including responsibility for providing the concept, the vision, and determining the processes used to choreograph the dance. They may use collaborative processes that allow their dancers to contribute movement and ideas. The choreographer retains decision-making responsibility as to which movements or ideas are used and how they are used or changed.
Production technologies need to be finished and complete as far as practicable within available means. 
Students are not assessed on the quality of their written work but on the quality of the concept. That is, cohesiveness, integrity, and depth of the creative vision for the work. 
Resource requirements 
You need to ensure that students understand the traditional meaning of tūrangawaewae, and how the concept can be interpreted in their own context in a way that is personally relevant and contemporary/current.
This website will be useful in achieving this understanding:

http://www.teara.govt.nz/en/papatuanuku-the-land/5
This video clip and transcript will be useful:

http://hereoora.tki.org.nz/Videos/Te-marae/Tūrangawaewae-What-is-a-marae
The chair dance in ‘Rosas danst Rosas’ by Belgian Anne Teresa de Keersmaecker is a strong example of applying choreographic devices to develop movement and progressing it to a climax, particularly in the film version. It is also a good example of weight, emphasis, stillness, directed focus, and patterning. On the link below, the clip is at 12.06 – 20.07. Purchase the DVD if possible, as some YouTube versions do not include the climactic ending. It is sometimes available through DanceBooks or Amazon. (This is the same dance that Beyonce imitated in her ‘Countdown’ video.) 
http://www.youtube.com/watch?v=B9bnl22R95I&feature=related
Moss Patterson’s ‘Kura’ on the ‘Dancemakers’ DVD produced by Footnote Dance, is based on patterns found in the kowhaiwhai panels of his marae, and could be interpreted as a response to his tūrangawaewae. It may be useful for students to identify the introduction of movement ideas, their development and progression, the climax or hiatus, and the resolution of the dance.

Melanie Turner’s ‘Harakeke’ on the Contemporary UnZipped 2012 DVD is based on the environmental features of her tūrangawaewae, the place where her ancestors settled, a place she has repeatedly returned to and settled in herself.
You will need to ensure that students have access to the following:

· options/suggestions for sourcing budget costumes
· opportunity to explore soundscapes (beyond recorded music) and silence
· lighting plot or list of lighting options available to students
· opportunity to view and experiment with available lighting options
· the venue the assessed work will be performed in

· clarity around whether the presentation/performance context will be formal or informal

· understanding of likely audience members and their predicted expectations based on the presentation context, venue, and the audience’s likely experience of dance.

Further resources

This Te Reo unit may be helpful. Click on the red arrow sub-headings on the left for more information:

http://hereoora.tki.org.nz/Unit-plans/Unit-8-Te-marae
A 12 minute New Zealand film called ‘Tūrangawaewae’ is available online. The short film illustrates the role and significance tūrangawaewae has for a dislocated Vietnam veteran in finding solace, connection, and resolution. Analysis of it may assist students to explore with depth the concept of tūrangawaewae as it relates to them. 
Note: there is a brief unsettling scene where the old man is unexpectedly struck by a car. Dialogue is in English and Te Reo Maori with subtitles.

Discussion points for analysing the film include:

· What has happened to the old man that makes it so difficult for him to settle or find a place of comfort?

· What do you think the purpose of the ‘charms’ he sets up in various locations might be? What is he trying to achieve with these?

· What is the catalyst for the koro returning to his tūrangawaewae?

· Why does the old koro keep taking off his shoes?

· How do the lyrics of the Trinity Roots song that plays near the end relate to what is happening in the narrative of the film?

· How does he finally find solace, a way of engaging with others, and a way towards becoming ‘whole’ again?

· What does the marae mean to the old koro? Why is it so important to him?

· Where is your marae or tūrangawaewae?

Parallels with dance structure

· What are the issues or ideas behind the film?

· How are these issues or ideas introduced or first seen in the film?

· How are these issues developed further in the film? How do we see them in different ways, for example, in new locations or circumstances?
· Where is the climax in the short film?

· How are the issues or ideas that have been developed earlier resolved in the end? How do we know this?

· How might you create a similar pathway in your choreography of introducing ideas, developing your ideas, and progressing them towards a climax or resolution?

Additional information 

Students will benefit from viewing other students’ work for this Standard and using this assessment schedule to grade the work, with specific feedback on what needs to happen to gain the next grade. Students will also benefit from regular opportunities to share work in progress with the class and discuss it prior to assessment.

Internal Assessment Resource 
Achievement Standard Dance 91588: Produce a dance to realise a concept
Resource reference: Dance 3.1B
Resource title: Tūrangawaewae
Credits: 8
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Produce a dance to realise a concept.
	Produce an effective dance to realise a concept.
	Produce a cohesive dance to realise a concept.


Student instructions 
Introduction 
This assessment activity requires you: to develop a concept for a dance based on an idea about tūrangawaewae; to create the dance; to design and make real the production technologies for the dance; and to present the dance as a live performance (2-4 minutes long).
You will explain your concept (or creative vision) for the dance in written and/or visual form. This information will allow markers to assess the extent to which your dance has realised your concept and the quality of the dance.
This assessment activity will take place over 10-12 weeks of in-class and out-of-class time. You will make a request for number and gender of dancers to your teacher and will be allocated dancers from within your dance class. You will not perform in your own choreography.

You will be assessed on the quality of your choreography and how effectively your concept is realised in the performance of your dance, and how cohesive your dance is. That is, your ability to make your vision for the dance a reality on stage.

Teacher note: This resource could be adapted so that students select their own dancers from outside the dance class. Adjust the timeframe accordingly. 
Task 
Produce a dance to realise a concept based on tūrangawaewae, which literally means ‘a place to stand’. In other words, it is a place of belonging, the place where you belong. You must:
· develop a concept (or creative vision) for your dance based on tūrangawaewae
· make your concept real by using dance elements, devices, and structures to choreograph the dance 
· design, source, trial, and refine production technologies to support your choreography and intention/concept 
· present your choreography in a live performance. 
Concept

Explore and develop your understanding of the idea of tūrangawaewae. Use Resource A to help you.

Next, explore the significance of tūrangawaewae in your own life. Use your ideas to develop your choreographic intention for the dance. Your choreographic intention is your response to the idea of tūrangawaewae, which your dance will communicate. This may be an idea, an emotion, or representations of the features of a place. Use Resource B to help you. 
Expand your choreographic intention into a concept for the dance. Your concept is your creative vision for the dance. Your concept will include how you plan to use:
· movement

· dance elements

· devices

· groupings

· choreographic processes

· structure

· sound

· costume
· lighting
· set, props, or venue
to communicate your choreographic intention about tūrangawaewae. 
Each should be a vital part of the whole in communicating your intention.
Note: Your concept or plan may change as you choreograph the dance.
Choreography

Realise your concept in a completed and cohesive dance work. That is, make your concept (your creative vision) real on stage in a way that is finished for performance. Ensure that choreography and production technologies are trialled, rehearsed, and complete.

Prior to the assessment task, you will participate in workshops to explore choreographic principles. While you are choreographing, you should ask yourself: 

· Which elements of dance will best help communicate my intention in the movement? 
· How can I apply those dance elements in unusual and interesting ways?
· Which choreographic devices are most appropriate for communicating my intention? 
· How can I apply those devices to make my motif look as different as possible from the original version?
· How can I communicate my idea cohesively, coherently, and clearly throughout the whole dance and in all components of the dance? 
· How can I structure my dance to achieve unity (wholeness), progression, climax and resolution? That is, how can I introduce movement ideas, develop those movements, and progress them towards some kind of climax or resolution?
· How can I use production technologies to support the representation of my idea?
Costume and sound

You are allowed to use black clothing with one additional accessory or clothing piece. This addition should be imaginative and chosen carefully to symbolise and support your choreographic intention. The item may be the same addition for each dancer or different for each dancer. 
You may use only sound or music without lyrics. Any music used must be complete. That is, you cannot edit parts of different tracks together into one track. You are encouraged to create your own soundtrack. 
Use a process of trial and error with all components of the choreography. Try your ideas out, reflect on them, refine and improve them. Do this with costume, light, set, and sound, as well as choreography. This process of trial and error will enable you to refine your concept for best results. 
Presentation

Your choreography will be performed for assessment to a live audience with appropriately rehearsed and refined production technologies as they are available. 
You will also present your concept in written, visual, or oral form. This information will allow markers to assess the extent to which your dance has realised your concept. 
Your concept will also help markers understand the reasons for your choreographic and design choices so they can assess the quality of the dance. Markers will particularly be looking for whether your choreographic and design choices are integral to the cohesive communication of your concept. That is, are the parts vital to the whole, and are they all working together as a whole?
In your concept information include: 

· the title of the dance

· the sound composer

· your understanding of tūrangawaewae
· your choreographic intention – how you have responded to the idea of tūrangawaewae and/or interpreted it in your own setting

· how the choreographic intention/idea is communicated through your choices of dance elements, devices, groupings, and structure used in the dance 
· the main design decisions you have made and why. Include labelled diagrams of costume, set, and a lighting plot. (How do your sound, costume, lighting, props and/or set choices support your choreographic intention?)
· you may also like to include significant information about the relationships between choreography and production technologies.

Note: Markers will be looking at the quality of your concept, not the quality of your written work. 
Assessment 
Assessment will take place in the Year 13 dance show in the Performing Arts Centre in week ____ of term ____ and will include use of completed choreography, costume, sound, lighting and/or set technologies, according to their availability as explained by your teacher. Assessment will take place across the dress rehearsal and performance night. A holistic judgement will be made on the basis of both performances.
Teacher note: Adapt these assessment conditions to suit venue and technologies available.
You will be assessed on the cohesiveness and integrity of the work. This means that choreographic and design decisions should be integral to the communication of your idea. Each component of the dance should be vital in communicating your idea or intention. 
Having the same theme running through all parts of the dance will give it a sense of integrity or ‘wholeness’. It is as if the components of the dance (movement, dance elements, devices, structure, sound, costume, lights, and set) are signposts guiding the audience toward the choreographic intention. That is, the tempo, energy dynamics, devices, groupings, sound, light, costume colour, and style will all be indicating in pretty much the same direction (although they may look different in the way they do it). 
Be honest with yourself about whether each choice contributes to the communication of your idea/intention or whether it is extraneous ‘window-dressing’. That is, something that may look eye-catching but is not relevant or necessary for communicating your idea. 
Resource A: Tūrangawaewae – a place to stand
Tūrangawaewae as foundation

Tūrangawaewae is one of the most well-known and powerful Māori concepts. Literally tūranga (standing place), waewae (feet), it is often translated as ‘a place to stand’. Tūrangawaewae are places where we feel especially empowered and connected. They are our foundation, our place in the world, our home.

Marae as tūrangawaewae

A person’s marae (tribal forum for social life) is often seen as their tūrangawaewae. For each person, the marae is the place where their ancestors are present, where they spend their formative years, and learn important lessons. They gain the right to stand upon their marae and proclaim their views about the world and life.

Environmental features as tūrangawaewae
Tūrangawaewae can include other places as well. Many tribes identify themselves in terms of their mountains, waterways, and important ancestors. When Ngāti Porou identify themselves in their pepeha they say:

Ko Hikurangi te maunga
Hikurangi is the mountain
Ko Waiapu te awa
Waiapu is the river
Ko Ngāti Porou te iwi
Ngāti Porou is the tribe.
Here, the sense of tūrangawaewae is broadened into a region and located within a wider world.
Outer world and inner world

In the concept of tūrangawaewae, the external world is a reflection of an inner sense of security and foundation. The mountains, rivers, and waterways to which one can claim a relationship also express this internal sense of foundation. See: http://www.teara.govt.nz/en/papatuanuku-the-land/5 
Resource B: Choreographic intention

Possible interpretations of Tūrangawaewae
· a place to stand

· a place of belonging

· home

· significance of tūrangawaewae to the choreographer

· features of your tūrangawaewae – environmental, emotional, spiritual

· tūrangawaewae as part of one’s identity

· ancestors of one’s tūrangawaewae
· issues stimulating inner conflict and the role of tūrangawaewae in inwardly resolving such issues.
Discussion points to develop your choreographic intention
· What does the concept of tūrangawaewae mean to you? 

· Where do you belong? Where do you come from?

· When you feel upset or conflicted inside, where do you go for security and reassurance? Is there a place that helps you to resolve these feelings? What is this place like? What are its features and characteristics? For example, is it light or dark, open space or enclosed, busy or peaceful/solitary? What is the environment like? What textures can you feel, surfaces, plants, and natural features, sounds do you experience?

· What is the significance of this place to you? What does it mean to you? Why is it important?

· Where is your tūrangawaewae – your place to stand, your foundation, your home?

Examples of possible Tūrangawaewae
· tribal marae

· urban marae

· the place you come from

· historic bach

· the place where you, your parents, grandparents, or caregivers were born

· your maunga/mountain

· your awa/river

· family/whanau home

· bedroom.
Assessment schedule: Dance 91588 Tūrangawaewae
	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has produced a dance of at least 2 minutes length, which is a personal response to the stimulus of tūrangawaewae. 

There is a concept and choreographic intention that has been made real in performance.
· The student has used basic choreographic principles, such as repetition, variation, and narrative. 

· The student has applied choreographic processes to develop an intention, explore movement ideas, choose methods for producing movement, choreograph, rehearse, and apply design decisions.
· The student has made and applied choreographic and design decisions to match some of the ideas in the dance.
· The dance is rehearsed to performance standard.

· The dance includes production technologies, as available, that are prepared and largely completed to performance standard. 

· The dance shows that the student has reflected on and evaluated their choreographic and design decisions throughout the process of producing the dance. 
For example:

The soloist mainly uses arm movements, for instance, in front of her face to show she is lost and confused. This is later combined with some walking and running. She also uses her arms as if pushing away the other dancers (who represent thoughts, people and demands on her in a literal way) to create a place for herself. She performs these movements facing the front, repeats them facing the back, repeats them kneeling, and lying on her back. At the end she wraps herself in her duvet, standing, to show she is in her safe place to stand, on her bed in her bedroom. 
The vocabulary lacks range, variety, and interest. The response to tūrangawaewae lacks depth. The choreography tells the dancer’s narrative story of why she goes to her place to stand. It does not abstract the ideas or represent the significance of that place to her. The light is low level to start but increases to match the strong emotions the dancer is expressing. The music has a strong regular beat throughout, which matches the strength of emotion the dancer is expressing. However, the regularity of the beat does not represent or support the unpredictability of strong emotions. The music makes the rhythm of the movement predictable. 
Dancers are sufficiently rehearsed to know the dance, and perform it with some confidence and generally accurate timing, although there may be discrepancies.
Sound is performance-ready with no drop-outs and good sound quality. Costumes have been trialled in rehearsal, are secure and don’t fall off but are a bit tatty, for example, unhemmed with loose threads. Accessories have been found for all but one dancer. The lighting plot has been started but may not be complete. Set items or props are basic but functional.
The choreographer has reflected several times a week on things like whether the intention is clear in their motif, whether the sound fits the concept, and how the dance could be more interesting. Evaluation has resulted in adjustments and improvements to the concept and dance. Some feedback has been accepted and applied. Reflection and evaluation is evident through changes to the choreography, discussion with the teacher while choreographing, class discussion, ‘exit interview’ after assessment, a journal, or written presentation. 

The examples above relate to only part of what is required, and are just indicative.


	The student has produced an effective dance of at least 2 minutes length, which is a personal response to the stimulus of tūrangawaewae. 

There is a concept and intention that has been made real in performance. 

· The student has consciously used choreographic principles such as contrast and abstraction.
· The work shows understanding of choreographic processes.

· The student has made choreographic decisions that support communication of the concept.
· Ideas are developed and progressed in the choreography.

· Production technologies support communication of the concept and enhance the presentation. There may be some innovation.

· The dance is rehearsed to performance standard and includes production technologies, as available, that are completed to a finished standard. 
For example:

The dance begins with a video clip of footsteps imprinting and disappearing in the sand like invisible feet, on a diagonal pathway from bottom stage left to the top stage right of the screen. The clip supports the dance by establishing audience focus on the feet as a symbol of tūrangawaewae, a place to stand. The footsteps are not those of the choreographer or dancers and are not made in their tūrangawaewae. The clip is clichéd images downloaded from the Internet that have already been used in lots of settings. This is confusing for the audience as they remember the clip from other places and are not certain if those memories/references are relevant to this dance.

The image fades and light fades up on three dancers, who are lying on their backs, each with their feet against a rostrum. It is as if the rostra are a vertical ‘wall’ for the feet to step and dance on. The white skin contrasts the black rostra. Each pair of feet does their own solo to start. They start to share and use each other’s steps, working towards unison. The dancers turn on their sides and perform the unison sequence to travel along the rostra. The dancers ‘run’ around their shoulders on the floor to stand up. The feet continue the stepping pattern and the dancers locomote through space, moving in opposite and contrasting directions to each other. They place their feet on different surfaces, on top of the rostra, connecting to and mirroring another dancer’s feet. There is a period of non-unison foot patterns in which the dancers use contrasting energy dynamics, one flicking her feet up as in tipatapata, another stepping delicately and smoothly on tiptoe.

One dancer seems to walk up the side of a rostrum in profile, supported by the other two dancers, and along the top of it. The dancers return to the unison pattern, with two dancers on top of the rostra and one on the floor to contrast levels. The dance ends in a group shape with feet placed on different surfaces, including the crease of a hip and a back, as if climbing on each other. This represents standing on the shoulders of one’s ancestors. However, it is a new idea in the dance that has not been developed throughout. The lights fade to black as the video clip at the start plays in reverse, the footsteps appearing and disappearing from top stage right to bottom stage left.

There is a sense of progression and development to the movement but the climax is not clear. The video clip from the beginning repeating at the end gives the dance a sense of being contained by ‘bookends’ and thus seems to be one whole. However, it lacks a clear climax and ideas are not resolved in the dance. Rostra support the idea of the feet as a symbol of a place to stand by providing a surface against which the audience can easily see the patterns made by them. However, the rostra are not integral to communicating the idea and are not used throughout the dance; the dancers leave them and return to them several times without reason or purpose. They are there as a visual ‘trick’ to help the audience see the feet patterns, and do not represent a place of significance.
Dancers are sufficiently rehearsed to perform it with confidence and general accuracy.

Costumes are reliable and symbolise an idea from the concept. Accessories have been found for all dancers. Set items or props are simple but clean and tidy.
The examples above relate to only part of what is required, and are just indicative.


	The student has produced a cohesive dance of at least 2 minutes length, which is a personal response to the stimulus of tūrangawaewae. 

There is a concept and intention that has been made real in performance. 
· The student has used complex choreographic principles such as unity and climax.
· Choreographic decisions are integral to the communication of the choreographic intention.
· Design decisions are integral to communication of the choreographic intention.
· There is resolution to the work.
· The dance is well-rehearsed to performance standard and includes production technologies, as available, that are completed to a refined standard. 
· An in-depth process of perceptive reflection and evaluation has resulted in a refined choreography and concept.
For example:

The dance begins in darkness with the sound of feet stamping out a rhythm, relating to the idea of waewae/feet having a place to stand. A small hard-edged square of light appears on the floor. Silence falls. A dancer steps into the light. He makes a small, delicate gesture based on the choreographer’s marae or ancestors. He watches the moving body part, and then looks up at the audience/viewers. After a pause, the gesture is repeated in an irregular rhythm, increasing in size, speed, weight, and force. We can hear his breath. The stamping rhythm returns and continues throughout the dance, beneath the sparsely spoken words of a poem called ‘Tūrangawaewae’, delivered by the choreographer’s koro. 

When the stamping returns the light opens out and we see its source in a chorus of dancers performing a stamping pattern. One at a time they pause to gently shadow and echo the soloist’s gesture for a moment, before returning to their stamping rhythm. The dancers insert rolls and turns, and fragment the sequence with gestures representing their own tūrangawaewae, all the while continuing as a group to maintain the stamping rhythm – similar to singers in a waiata finding places to breathe during the lines so the waiata continues without break or gap. 

Together the dancers develop the gesture, repeating it scattered, facing random diagonals, at different levels, in canon, making it travel and creating criss-crossing patterned floor pathways traveling through each other. 

As the dance builds to a climax the sound becomes increasingly layered and busy, with significant words from the poem repeated at volume and fragmented by marae sounds – the chink of dishes, chatter, karanga, chants and laughter. The dancers augment the sequence to involve the torso, head and whole body, eventually turning it into their own jump, which coalesces into one unified jump, repeated over and over. 

The chorus dissolves, exhausted, while the soloist continues jumping. The lights cross-fade from a warm general wash, using high sidelights, through lower light levels to sharp-edged windows of light across the front of the stage. A pair of feet steps into each window to create a fleeting image that imprints an echo of itself on the minds of the audience, before the lights snap to blackout. The amplified sound of breathing continues on the soundtrack, augmented as the movement has been, then fading to silence.

Dancers are well rehearsed to perform the dance with confidence, accurate timing, expression, and directed focus. 

Movements of set and props have been rehearsed in the dimensions of the performance space. There are no last minute additions.
The choreographer has reflected frequently and in- depth on things like: how the placement of dancers creates community or individuality; the relationship between highlighted features in the soundscape and emphasis in movement through weight, force or sudden changes of focus, direction or stillness; whether the climax is sufficiently clear and satisfying; and how the dance could be more cohesive and unified. Evaluation has resulted in refinements to the concept and dance. Feedback has been accepted and applied. 
The examples above relate to only part of what is required, and are just indicative.




Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
NZQA Approved
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