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Internal Assessment Resource

Drama Level 1

	This resource supports assessment against:

Achievement Standard 90006 version 6
Apply drama techniques in a dramatic context

	Resource title: Animated Images

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 3
To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number A-A-02-2015-90006-02-4394

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Drama 90006: Apply drama techniques in a dramatic context

Resource reference: Drama 1.1A v3
Resource title: Animated Images

Credits: 4
Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 90006. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it. 

Context/setting

This assessment activity requires students to work in small groups (2–5 students) to apply drama techniques to perform a dramatic interpretation of a poem. Refer to explanatory notes 1 to 3 in the achievement standard for details of techniques and possible contexts.

Provide a selection of poems suitable for dramatic presentation. Examples are:

· a longer narrative poem, such as The Rime of the Ancient Mariner by Samuel Taylor Coleridge

· shorter poems, such as Rain by Hone Tuwhare.

If a longer narrative poem is used, each group could choose an excerpt(s) to perform from the one poem. You will need to assist students with their choice of an appropriate dramatic context to enable them to demonstrate appropriate use of drama techniques.

Conditions

A suggested time for this assignment is approximately 4–6 weeks. It will involve both in-class and out-of-class time.

Students will work in small groups of 2–5 students to rehearse their presentation and then perform in front of the class. 

The performance should last approximately 2–4 minutes.
The performance will be recorded on video to assist with assessment and quality assurance of grade decisions. 
Students should use minimal props and neutral costume as the focus for assessment is on the application of drama techniques.

As supporting evidence for assessment, students will need to submit: 

· a brief statement of context and interpretation of the poem

· an annotated script. 

Although students perform in a group, each will be assessed individually on the use of all four techniques together (voice, body, movement, and use of space).  Students will interact with at least one other performer.
Resource requirements

A suitable selection of poems.
A suitable space or room for the students’ performance.
A video camera.

Useful supporting resources include:

· voice texts by Patsy Rodenburg, Cecily Berry and Kristin Linklater

· epic and narrative poems, as well as longer lyrical poems
· Laban for Actors and Dancers. Jean Newlove, Nick Hern, 1993

· Creative Dance for All Ages: a conceptual approach. Gilbert, Anne Green NDA/AAHPERD, Reston, VA, 1992.

Additional information

None.
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Achievement Standard Drama 90006: Apply drama techniques in a dramatic context

Resource reference: Drama 1.1A v3
Resource title: Animated Images

Credits: 4

	Achievement
	Achievement with Merit
	Achievement with Excellence

	Apply drama techniques in a dramatic context.
	Apply drama techniques skilfully in a dramatic context.
	Apply drama techniques effectively in a dramatic context.


Student instructions

Introduction

This assessment activity requires you to work in small groups (2–5 students) to apply drama techniques to perform a dramatic interpretation of a poem.
The activity will take place over 4–6 weeks and will involve in-class and out-of-class time.

Your performance will be approximately 2–4 minutes long and will be presented to the class. Performances will be videoed to assist with assessment and quality assurance of grade decisions. You will be given specific details of the time and place for this assessment.

You will be assessed on your ability to apply drama techniques effectively in a dramatic context. Although you will perform in a group, you will be assessed individually on the use of all four techniques together (voice, body, movement, and use of space).  You will need to interact with at least one other performer.
Task

Script and performance development

This work is not assessed. However, it will help you to develop your ideas about your character and your performance. It will also help you to prepare your statement of context and annotated script, which will both be assessed.

Choose a poem

In your groups, select a poem. Your performance must be based on either a short poem or excerpt(s) from a longer poem. Your teacher will give you a selection of poems for discussion. See Resource A for further guidance.

Exploration and planning

As a group, brainstorm ideas about the meaning of your selected poem. 

Decide on a dramatic intention and brainstorm ideas for your performance that will support the communication of this idea or message. Include how you might use drama techniques together as a group, and individually to present your interpretation of the poem (or excerpt). Your purpose is to convey the meaning to the audience through the effective use of drama techniques.
Decide on the final shape of your interpretation. Record this as your statement of context. Make sure you indicate your role, time, place, situation, and action. It is also useful to consider relationships in order to fully examine your dramatic context.
Rehearsal 

Rehearse and develop your performance. You should use minimal props and neutral costume. 

Begin to annotate a performance script. This should be an ongoing process throughout the rehearsal process and should support your planning for performance. It should include notes about character motivation, stage directions, and choices of drama techniques.
You will need to work as an ensemble: be prepared to discuss the work and make group decisions about editing your script and reworking sections as necessary.
Your teacher will guide you through the rehearsal process.

See Student Resource A for further guidance.

Assessment

Present your final work for assessment. This will include the following two aspects.
Performance

Perform your group’s dramatic presentation of the poem to the class. This will be filmed for assessment and moderation purposes.

Supporting Evidence 

You will need to submit the following supporting evidence on the day of your performance:

· a brief statement of context in the form of a written or oral statement

· an annotated copy of your script.
See Student Resource A for further guidance.
Studente Resource A: Further guidance

Dramatic context 

You could decide to dramatise the whole poem, part of the poem, or take a theme/s from the poem and convey this/these in your presentation.

You will need to use voice, body, movement, and space to create the necessary images to convey your intended storyline or theme/s.

Lines from the poem can be spoken once, or as many times as you wish. You may decide to include relevant dialogue. 
You may also choose to use other voice sounds, for example, a soundscape. 
Exploration and planning

Read the poems and discuss the style and mood of each poem. You might use freeze frames, movements, and words to present your reaction to the poems. 

In your brainstorming, jot down words, phrases, ideas, and images that you may be able to incorporate into your drama.

Decide on the basis of your script. Write it down and begin to annotate it to indicate your character’s motivation, stage directions, and the drama techniques you will use.

In your planning, make sure that every member of your group has the opportunity to use all four techniques.  

Consider the following: 
· What use you will make of voice? This could include pace, pitch, pause, volume, projection, and the contrast of silence. How could you use voice to show mood, tension, emotion, and character?
· What use you will make of body? This could include posture, gesture, body language, eye contact, and facial expression. How could you use body to show a sense of role, attitude, action, and emotion?
· What use you will make of movement? This could include timing, pace, direction, energy, weight, and the contrast of stillness. How could you use movement to show emotion, tension, motivation, and action?
· What use you will make of space? This could include different levels, personal and general space, groupings, and distance. How could you use space to show relationships, status, conflicts, and place?
· How will you structure your performance to give the most effective presentation of your poem? You need a strong and clear beginning, middle, and end in your performance.
· How will you give your opening impact?
· How will you develop your story/theme in the middle section?
· How will you make your ending clear and effective?
Rehearsal 

You might use the following as a checklist as you rehearse:

· Is your use of techniques as a group and individually relevant and appropriate to the performance? Do they convey the interpretation of the poem that you have decided on as a group? 

· Does your performance have a strong beginning, middle (development), and ending that effectively conveys that interpretation?

· Is there a clear motivation for your use of techniques throughout the performance? For example:

· Is your group and individual movement motivated? 
· Do you make eye contact with someone or use gesture for a particular reason? Does your stance/gesture reflect the mood of what you are trying to convey?

· Is there a clear purpose in your use of space as a group and as individuals?

· Does everyone in the group use their voice clearly and effectively to support the group concept? 

· Do you wish to add other voice work, such as soundscape and/or dialogue?

· Is your use of drama techniques varied and interesting, and showing contrasting conditions or emotions? For example, do you use contrasts of sound and silence or movement and stillness?

· Have you clearly choreographed your entries and exits?

As you rehearse your performance, note any changes on your annotated script.

Supporting evidence 

Your statement of context will need to include comments on:

· How your group decided to interpret the poem. What was the dramatic intention? What story, part of the story, theme(s) or ideas of the poem were you conveying in your performance? 

· Role – what character or idea did you represent?

· Time and place – where and when is the setting for your poem/excerpt? 

· Situation – what is the poem/excerpt about?

· Action – what does your role do in the performance and why?

Your annotated script will need to include notes on:

· decisions about use of voice, body, movement, and space 

· stage directions 

· character, role, purpose, and motivation for action (if you are playing a specific role).

This evidence will show that you have linked the context to the use of techniques and provide supporting evidence for the performance.

Assessment schedule: Drama 90006 Animated Images

	Evidence/Judgements for Achievement
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student applies drama techniques in a dramatic context. They use body, voice, movement, and use of space together to convey the dramatic context. This includes role, relationship and situation, for the scripted context.
The student submits a brief statement of context and an annotated script as supporting evidence for this assessment.

For example:

In a drama composition based on Dulce et Decorum Est, by Wilfred Owen, the student stands in ranks with the other actors and salutes the sergeant in a manner that indicates her role as an enlisted soldier. She marches appropriately and responds in chorus, “Yes Sir”. In the second part of the performance, she moves more slowly and bends at the waist to communicate the soldier’s exhaustion.
The dramatic intention and choices of drama techniques are reflected in the supporting evidence.

Note: The student must interact with at least one other student in their performance.
	The student applies drama techniques skilfully in a dramatic context. They use body, voice, movement, and the use of space together, with dexterity, competence, control, and a sense of purpose, to support the dramatic context. Their use of technique is sustained throughout the performance.

The student submits a brief statement of context and an annotated script as supporting evidence for this assessment.

For example:

In a drama composition based on Dulce et Decorum Est, by Wilfred Owen, the student competently creates the role as an enlisted soldier, standing to attention on command from the sergeant, saluting, and using an energised vocal delivery that is deepened to communicate gender, when she responds in chorus, “Yes Sir”. Her performance uses appropriate weight and pace to communicate the fact that the character is male. She widens her stance and sits in a more open manner than is traditionally feminine to support her role. This masculinity is maintained throughout the performance. Her facial gesture and interaction with others communicates her excitement at going to war. She smiles as she sings “Pack up your troubles”. The energy of the first half of the performance is contrasted with slower and heavier movement and vocal delivery in the second part of the performance, to communicate the reality of war. Her body is curled as if under a burden and she drags her feet, creating a clear sense of the soldier’s exhaustion. 
The dramatic intention and choices of drama techniques are reflected in the supporting evidence.

Note: The student must interact with at least one other student in their performance.
	The student applies drama techniques effectively in a dramatic context. The student applies drama techniques skilfully in a dramatic context. They use body, voice, movement and the use of space together, with dexterity, competence, control and a sense of purpose, to support the dramatic context. Their use of technique is sustained throughout the performance. Their work is presented convincingly and captures the essence of the dramatic context with impact.

The student submits a brief statement of context and an annotated script as supporting evidence for this assessment.

For example:

In a drama composition based on Dulce et Decorum Est, by Wilfred Owen, the student creates a convincing role as an enlisted soldier, snapping sharply to attention on command from the sergeant, saluting crisply and using an energised vocal delivery that is deepened to communicate gender when she responds in chorus, “Yes Sir”. Her performance in the earlier parts of the performance communicate the excitement as her character, a young man, prepares for war through energised movement and strong gesture, as well as emphatic singing of “Pack up your troubles”. Her role is convincing through the sustained use of appropriately masculine movement and voice. This is contrasted with the defeated and laboured use of body, voice and movement she employs as “blood-shod”, she leans on another soldier to trudge home. She speaks with effort and looks blankly out through the audience, creating a palpable sense of the exhaustion the character is experiencing. This not only conveys the effects of war on the young man, but also serves to contrast with the initial characterisation and thus communicate the dramatic context with impact. 

The dramatic intention and choices of drama techniques are reflected in the supporting evidence.

Note: The student must interact with at least one other student in their performance.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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