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Internal Assessment Resource

Drama Level 2

	This resource supports assessment against:

Achievement Standard 91221 version 2
Direct a scene for drama performance

	Resource title: No One-man Band

	4 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 2
To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number: A-A-02-2015-91221-02-5465

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Drama 91221: Direct a scene for drama performance

Resource reference: Drama 2.9B v2
Resource title: No One-man Band 

Credits: 4
Teacher guidelines

The following guidelines are designed to ensure that teachers can carry out valid and consistent assessment using this internal assessment resource. 

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 91221. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.

Context/setting

One-man-bands seldom make good directors.

Michael McCaffery, Directing a Play
This activity requires students to direct a scene for performance. 

Students will work collaboratively with each other but will be assessed individually.

They will submit a directing journal, and this forms part of the assessment.

You will also assess the process (the way students work with the text, cast, and crew during the process) and the product (the final production).
This assessment task could form part of a larger teaching unit based on aspects of stage production. Student directors could work with student script writers (Drama 2.8) to bring the scripts to the stage. Alternatively, students may choose a short play to direct and enter into a school, local or national play festival. Students could work with students from other year levels (in and out of class time) who take on the roles of actors and crew.
You could present your students with a collection of scenes and short plays to choose from. This is helpful for the students and also ensures quality of choice. You could also specify a particular audience (for example, a local primary school or the Sheilah Winn Shakespeare Festival) and/or a specific social or political purpose (for example, social issues for teenagers). 

Prior learning

Before beginning the assessment task, use workshops and discussions to help students learn about the role and responsibilities of the director and styles of directing. 

Conditions

This assessment task will take place over seven to nine weeks of in- and out-of-class time. 

The students will work collaboratively with the other students working on the play (the actors, designers, and crew) but will be assessed individually. 

Each scene or short play should be 8–10 minutes long.

Students will keep a directing journal or playbook in which they record ideas, analysis of their scene, the production concept, decisions, blocking, schedules, and progress. This will form part of the assessment. 

The performance will take place before an audience and under performance conditions. The audience should be an invited audience. 

Resource requirements

· Resources on the role and responsibilities of the director and on styles of directing, for example, McCaffery, Michael (1988). Directing a Play. (A Phaidon Theatre Manual.) Oxford: Phaidon Press Ltd.

· Copies of each play for all participants – useful sets of short plays include:

· Cartwright, Ann (2000). Forty Short Plays (Heinemann Plays for 11–14). UK: Heinemann Education, an imprint of Pearson Education Ltd.

· Murray, Sue (2000). Big Dramas. Melbourne: Macmillan Education Secondary.

· Murray, Sue (2001). Real Dramas. Melbourne: Macmillan Education Secondary.

· Performance space and technologies (set, costumes, lighting, and so on).
· Performance rights for the play(s). You should take responsibility for this, but make the students aware of the requirements. Performance rights for these plays can be obtained through Playmarket: http://www.playmarket.org.nz/home. 

Another good source of plays is Play Bureau: http://www.playbureau.com. If you decide to use this task with a different play, details about performance rights are usually found on the inside front cover of the published play. 

Additional information

Information on the University of Otago Sheilah Winn Shakespeare Festival can be found at http://shakespeare.enspiral.info/education. 
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	Achievement
	Achievement with Merit
	Achievement with Excellence

	Direct a scene for drama performance.
	Direct a scene for drama performance skilfully.
	Direct a scene for drama performance effectively.


Student instructions 

Introduction

This assessment activity requires you to direct a scene or a short play.

You may choose to direct a scene written by a classmate for Drama 91220, or you may choose a scene or short play to enter in a school, local, or national festival. Your scene or play should be 8–10 minutes long. It may be directed to a specific target audience and/or have a specific social or political purpose. 

You will work collaboratively with the other students on the play, but you will be assessed individually. You will be assessed on the process (the way you work with the text, cast, and crew during the process) and the product (the final production).

You will:

· choose a scene or short play

· develop a performance concept for your scene or short play based on your analysis of the whole play

· cast the characters in the play

· introduce your concept to the cast and crew

· conduct an initial read-through 

· work with actors on blocking, rehearsals, and character development

· work with crew and designers on technology requirements 

· bring the scene to the point where it is ready for performance 

· conduct technical and dress rehearsals

· support actors and crew through the performance

· supervise pack-out.

These activities will take place over seven to nine weeks, in and out of class. The performance will take place before an audience and under performance conditions. 

You will need to keep a directing journal or playbook to record the process. This will form part of the assessment. 

Task 

Select your text

Read a number of scripts before you choose which play to direct. Think about:

· your interests – whether there is something that excites you in the play or something you would like to try

· your target audience – who this play would be aimed at and what important message/s you might want to communicate to them

· your resources – whether you have the time, budget, actors, and technologies to do this play

· copyright – whether this scene or play has copyright restrictions on it.

Choose your play and have it approved by your teacher.

Prepare your journal 

Your journal will be a record of your ideas and progress and should include:

· an analysis of your scene or play

· your target audience

· your production concept

· the process of making this concept happen on stage

· blocking

· schedules

· the decisions you make

· your developing understanding of your role, the play, and the process. 

The realisations you come to through trial and error are an important part of directing, so do not hesitate to record your challenges and problems and how you worked to overcome these. 

You could use an A4 book, a visual diary, or a folder. 

Leave the first few pages free for your analysis of the scene or play, your production concept, and a cast list.

Stick a copy of your scene or play into your journal. Leave the right-hand pages blank for notes and blocking.

Analyse your scene and propose your production concept

Analyse the scene or play. This analysis should include:

· the intention of the playwright (for the whole play and for this scene)

· the key themes or ideas reflected

· how the characters develop

· the key drama elements (focus, action, time, place, tension, mood, and symbol).

Record this analysis in your playbook/journal.

Use this analysis to help you formulate your production concept. Your production concept will explain what you want to achieve visually and artistically in your scene or play. It should include:

· your key focus (what you want the audience to understand or feel from this scene or play)

· how you will communicate this through:

· the acting (consider the characters and their relationships)

· use of space

· the set

· costumes and props

· lighting and sound. 

Record this in your journal or playbook.

Meet with the technical/production crew and discuss your ideas. Remember that these must be practical – you need the technical and production crew to be on board with you from the start. If you are working with a designer, share your ideas at the start of the process so that the designs can be formulated and confirmed early in the schedule. This enables the designs to be implemented in good time.

Choose the cast and develop a schedule

Think about the requirements of the play when you choose the cast (with the help of your teacher). Do you need actors who can handle Shakespearian language? Do you need actors who are flexible and can move confidently? Will parts of the script need to be improvised?

Structure your audition activities accordingly, giving the actors a good opportunity to show you what they can do.

Remember to take full contact details from everyone who auditions.

Hold auditions and cast the production. 

Record your decisions about casting in your journal or playbook.

Formulate a rehearsal schedule that includes technical and dress rehearsals and identifies what you plan to deal with at each rehearsal in general terms. Remember to consider any pre-existing commitments your actors may have.

With your teacher’s help, formulate some deadlines for yourself based on this schedule.

Record these decisions in your journal or playbook.

Rehearse the play

Plan and run your first rehearsals. In these first rehearsals you will:

· introduce and explain your production concept 

· conduct an initial read-through 

· conduct preparation activities and warm-ups 

· introduce or work on important ideas or moments in your scene or play.

Conduct further rehearsals with your cast according to the agreed schedule.

Each rehearsal should have an intended target or outcome (something you would like to achieve) and should start with some preparation activity or warm-up.

In rehearsals, you will work with your actors on:

· blocking

· developing their characters

· refining stage business and action

· communicating your scene or play to the audience effectively.

Record your blocking decisions in your journal or playbook. Diagrams are a useful way of doing this. Also record any specific activities you undertook to support your actors in the development of characters and action.

If you have a designer, maintain contact with them during this process. Make sure that their choices suit your vision and production concept. Make sure that they are progressing appropriately in terms of deadlines.

Conduct technical, dress, and final rehearsals

As you get closer to the technical and dress rehearsals (which may be run as one), work with the designer (if you have one) and crew to rehearse with sound, lighting, props, costume, and set. Work with lighting and sound technicians to specify cues. It is not a good idea to leave this till the technical and/or dress rehearsal.

Run the technical and/or dress rehearsal. Work with any problems that arise. You may have to make some adjustments and/or hold more rehearsals to make sure that the play is ready for an audience. It is important to remain flexible, positive, and also true to your main concept.

Record challenges, adjustments, and decisions in your journal or playbook.

Performance and pack-out

On the set date, your cast and crew will perform your play, according to your direction, for an audience. 

You will be expected to:

· support and guide the cast before and after the show

· relate positively and appropriately with actors and backstage crew

· assist with the pack-out after the show.

Reflect

In your journal or playbook, respond to the following questions.

· What have you learned from this process?

· What advice would you give future directors?

Assessment schedule: Drama 91221 No One-man Band 

	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has directed a scene for drama performance.

To do this, they have:

· analysed a given scene or short play and developed a concept for its performance based on an understanding of the text

· worked with a cast and crew throughout a rehearsal process to communicate this concept 

· communicated the fundamental intention of the scene through their direction 

· implemented a production concept in performance

For example, the student directs an extract from Act 3 Scene 2 from A Midsummer Night’s Dream, with the concept of the Helena and Hermia being two rich Remuera girls, lost in the Waitakeres, having a cat fight. Helena is the more “nerdy” one and Hermia is “sporty”.

· cast the scene or play and participated in decision-making about the design and implementation of stage technologies
For example, the student communicates the character requirements to the costume designer and approves the costumes selected.

· conducted rehearsals with actors working on blocking, action, and development of characters

· run technical/dress rehearsals and ensured that the scene or play is ready for an audience

· supported cast and crew during the performance

For example, the student helps with a warm-up for the actors on performance night.

· kept a record of:

· the analysis of the scene 

· the production concept

· notes on character development

· the rehearsal schedule and deadlines

· blocking

· decisions about casting, design, and technologies

· challenges and how they were resolved

· reflection on the whole process.

The final product maintains the logic and purpose of the play. Blocking is generally appropriate to the space and audience requirements. The actors use the available stage space appropriately, entrances and exits are used in a consistent manner, moments of physical upstaging are avoided and there is evidence of appropriate characterisation.
	The student has directed a scene for drama performance skilfully.

To do this, they have:

· undertaken a detailed analysis of a given scene/short play and developed a concept for its performance that clearly communicates an understanding of the text

· worked purposefully and competently with a cast and crew, throughout a rehearsal process, to develop and communicate this concept

· demonstrated control of the process through forward planning 

· communicated the fundamental intention of the scene clearly and in a cohesive manner

· skilfully developed a considered production concept, based on a secure understanding of the whole play
For example, the student directs an extract from Act 3 Scene 2 from A Midsummer Night’s Dream, with the concept of Helena and Hermia being two rich Remuera girls, lost in the Waitakeres, having a cat fight. They draw out the idea of a cat fight by guiding the actors to work initially as tigers and then to ‘humanise’ their movements. This encourages the actors to be cat-like and hiss and spit at intervals.

· cast the scene appropriately and participated in decision-making about the design and implementation of stage technologies

For example, the student communicates their intention clearly to the costume designer and works with them to ensure that the designs draw out their intention. Consequently the costumes for the two girls have fake fur detailing.

· conducted rehearsals with actors with competence and control, working on blocking, action, and development of characters

· run technical/dress rehearsals competently and with control ,ensuring that the scene clearly communicates its intention and is ready for an audience

· supported cast and crew during the performance

For example, the student helps with a warm-up for the actors on performance night and helps with keeping them focused backstage.
· kept a record of:

· the analysis of the scene 

· the production concept

· notes on character development

· the rehearsal schedule and deadlines 

· blocking

· decisions about casting, design, and technologies

· challenges and how they were resolved

· reflection on the whole process

The final product communicates the messages of the play cohesively within the directorial concept.

For example, the performance of Helena and Hermia depicts the play’s themes such as inconstancy in love and reversal within the modern NZ context. The students use the available stage space appropriately, entrance and exits are used in a consistent manner, and moments of physical upstaging are avoided. The characters are developed and individually distinct.
	The student has directed a scene for drama performance skilfully and effectively.

To do this, they have:

· undertaken a detailed analysis of a given scene/short play and developed a concept for its performance that is convincing and explores the essence of the context in depth and breadth

· worked purposefully and competently with a cast and crew, throughout a rehearsal process, to develop and communicate this concept

· demonstrated control of the process through forward planning and effective people-management skills

· captured the essence of the dramatic/scripted context with impact, drawing out layers of meaning in a convincing manner

· skilfully and convincingly developed a considered and creative production concept, based on a deep and insightful understanding of the whole play

For example, the student directs an extract from Act 3 Scene 2 from A Midsummer Night’s Dream, with the concept of Helena and Hermia being two rich Remuera girls, lost in the Waitakeres, having a cat fight. S/he draws out the idea of a cat fight by guiding the actors to work initially as tigers and then to ‘humanise’ their movements. This encourages the actors to be cat-like and hiss and spit at intervals. They then guide the actors to build on this and choreograph the fight sequence in a feline manner, working with the sound designer to draw out the action with appropriate background music (the intro to ‘Eye of the Tiger’) to capture the comedy of the fight scene.

· cast the scene appropriately and participated creatively in decision-making about the design and implementation of stage technologies

For example, the student communicates their intention clearly to the designers and works with them to ensure that the designs draw out their intention. Consequently the costumes for the two girls have fake fur detailing and the students’ hair is done so that, as the result of some of the fighting, it can be pulled to result in ‘manes’ at the end of the fight.

· conducted rehearsals with actors with competence and control, working on blocking, action, and development of characters

· run technical/dress rehearsals competently and with control, ensuring that the scene has impact and is ready for an audience

· supported cast and crew during the performance, showing leadership

For example, the student leads a warm-up for the actors on performance night and helps with keeping them focused backstage.
· kept a record of:

· the analysis of the scene 

· the production concept

· notes on character development

· the rehearsal schedule and deadlines 

· blocking

· decisions about casting, design, and technologies

· challenges and how they were resolved

· reflection on the whole process

The essence of the scene is captured with impact as a result of the translation of the directorial concept and process into performance.

For example the scene endorses the messages in the play that is congruous with the rest of the text. The scene depicts the themes such as inconstancy in love, the supernatural and reversal and is presented as a romantic comedy to amuse the audience. Blocking choices, set design, and characterisation show the problems and misunderstandings of the young lovers in a light-hearted yet convincing way.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.
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