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Internal Assessment Resource

Physical Education Level 2

	This resource supports assessment against:

Achievement Standard 91336 version 2
Analyse group processes in physical activity

	Resource title: Collaboration and co-operation

	3 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	February 2015 Version 2

To support internal assessment from 2015

	Quality assurance status
	These materials have been quality assured by NZQA.

NZQA Approved number: A-A-02-2015-91336-02-5644

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.


Internal Assessment Resource

Achievement Standard Physical Education 91336: Analyse group processes in physical activity
Resource reference: Physical Education 2.10B v2
Resource title: Collaboration and co-operation
Credits: 3
Teacher guidelines

The following guidelines are designed to ensure that teachers can carry out valid and consistent assessment using this internal assessment resource. 

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Physical Education 91336. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it. 

Context/setting 

This assessment activity requires students to participate in a range of challenging outdoor activities as a group. Suitable activities could include:
· cross country skiing excursion/snow camp
· off-road team adventure race
· working together to plan an outdoor education physical activity event
· river kayaking expedition.
In the context of these activities, students will learn how groups operate and the roles individuals play in groups. They will learn about group dynamics and the behaviours and practices that enable groups to form and perform.  

Students use on-going reflection to analyse and evaluate group processes and practices. 

Conditions 

This assessment activity is ongoing for the duration of the unit and will involve both in- and out-of-class work.

Additional Information 

This assessment should follow a teaching and learning programme in which students have investigated group processes and practices; for example, behaviour and leadership styles, group roles and responsibilities, and group dynamics.

If students and or the class choose to work towards planning a physical activity event, this assessment activity could be used in conjunction with assessment for Achievement Standard 91335.
Resources

None.
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	Achievement
	Achievement with Merit
	Achievement with Excellence

	Analyse group processes in physical activity.
	Analyse, in-depth, group processes in physical activity.
	Analyse comprehensively group processes in physical activity.


Student instructions 
Introduction 
This assessment activity requires you to participate in a range of challenging outdoor activities as a member of a group (3–6 students).

As you do so, you will observe how the group operates, the roles individuals play in the group, and the behaviours and practices that enable the group to form and perform.
Examples of suitable activities include: cross-country skiing expedition, snow camp, river kayaking expedition, tramp, off-road adventure race, working together to plan an outdoor education physical activity event. 
Teacher note: You may wish to replace the previous paragraph so that it includes only the activities that you have planned, or only activities that are realistic for your students, given your school’s location and other restraints.
Using on going reflection, you will analyse and evaluate group behaviours and practices, keeping a record of your reflections in a written journal.

Teacher note: Students may wish to keep their reflections in a different format such as blog or video diary.

You will be assessed on the depth and comprehensiveness of your analysis.

Teacher note: Include timeframe and other details here.

Task 

Participate fully in the scheduled or agreed outdoor activities.

As you do so, reflect on what you observe and/or experience as a member of the group. For the duration of this assessment, keep a journal (or alternative) in which your record, analyse and evaluate how your group functions. 

See Resource A for examples of the group processes and practices that you may observe as members of your group learn to work together.

See Resource B for questions and prompts that you may wish to use as guidance when writing in and maintaining your journal.

Support your reflections, analysis, and evaluation with evidence from observations made while participating, and by referring to relevant theories. Date all entries.

Submit your journal to your teacher by the specified date.

Resource A: Group processes and practices*

Here are some processes and practices you could consider. This is not an exclusive list.

Set action and review goals

· decide on a plan of action

· reflect on personal and group roles

Personal and peer behaviours

· asking for and providing assistance and support

· use of initiative

· responding to needs and changes in the group/individuals and environment

Effective communication

· clear, concise, timely

· active listening

· giving and receiving feedback

Active participation in the management of the group

· maintain on task behaviour

· respond to the needs of others

Group practices

· work cooperatively

· help to solve problems

· make decisions

Respect for difference

· through individual and group behaviour and actions show respect for difference (involves both self and others)

Act on feedback

· receive feedback in a positive manner

· consider and evaluate feedback given

· act on feedback in an appropriate way.

* With acknowledgement to Adventure Works for this material.

Resource B: Questions and prompts

Early days

· Identify and explain some of the processes and practices you have observed. 

· Is what you see happening what you would have expected? Why (not)? 

· What are the positive/negative results of these processes and practices? 

· Have you started working as a group? If so, when did this happen and how do you know? If not, why do you think this is the case?

· What behaviours are you observing frequently? How helpful or harmful are these to group formation?

After a few sessions together

· How is the group making decisions? 

· Are the dynamics of the group changing in any way? 

· What behaviours and or practices is the group now using? Which are most effective? 

· What needs to continue happening? What needs to change so that the group can function better?

· How could we go about making necessary changes?

Later on

· How has leadership evolved in the group? Compare leadership now with leadership then; which is the more effective in terms of group benefits?

· How are decisions arrived at? What roles do group members make when decisions need to be made?

· How have roles and responsibilities evolved? Compare with earlier dynamics. Are things now going better or worse for the group?

· Compare and contrast processes and practices now being used by the group. Which are most effective?

· What needs to continue happening? What needs to change so that the group can function better?

· How could we go about making necessary changes?

Finishing up

Bearing in mind what you have observed and the theories and research you have studied, write a brief concluding statement about the functioning of your group.

Assessment schedule: Physical Education 91336 Collaboration and co-operation
	Evidence/Judgements for Achievement
	Evidence/Judgements for Achievement with 

Merit
	Evidence/Judgements for Achievement with Excellence

	Analyse group processes in physical activity.

The student analyses by using ongoing reflection to explain how and why group processes were applied to physical activity. 

Experience in the physical activity as part of a group is essential to ensure valid evidence can be gathered to explain the processes.
They must support their explanations with supporting evidence.

An example of an analysis at this level might consist of 

When we were first allocated our groups I was a little but worried because we had Tom in our group. He is a little outspoken and always wants to be the centre of attention. I thought he would not fit into our group and for the first few times that we met I think this was the case. He was always trying to dominate meetings that we had by trying to lead them and giving ideas and direction to the group when maybe not all of us agreed with what he had to say. The other 3 people in our group are all a little more reserved and scared to stand up to Tom and challenge what he has to say. By the end of the first week I most people has been given roles in the group with Tom being the leader. When deciding on the menu I observed that everyone had a say in what food we would be cooking and eating. We managed to negotiate a menu that everyone agreed on by having everyone prepare a meal on a particular night. That way we all got to cook what meal we liked and it would cater for all needs. Not only did we negotiate what we would be having but this helped to avoid conflict about what we would be eating 

When we were working out what we wanted to achieve and to work out what success would be we all wrote ideas of post it’s and then brought them together.  We put all the similar ideas together and then our teacher showed us a way of working out what was really important by sing an activity called the negotiation task.  We had to work out as a group what was vital, what was very important and what was important. Then we had to decide as a group which 4 in each category were the most important. This worked well as we all had input at the beginning and then we had really good conversations to decide the 4 top ones in each category.  Talking it through helped to clarify ideas.
	Analyse in-depth group processes in physical activity.

The student analyses in-depth by using ongoing reflection to explain how and why group processes were applied to physical activity. Explanations must consider the relation of the nature and benefits of group processes.
Experience in the physical activity as part of a group is essential to ensure valid evidence can be gathered to explain the processes

They must support their analysis with supporting evidence.

An example of in-depth analysis at this level might consist of 

When we started planning for our snow camp, we were randomly put into groups by the teacher. The relationship in our group was immediately positive as we were all boys and had a relationship that was based on being all male. We had already found meaning and satisfaction in our group because of the make-up of it. (Richard Hackman)

The behaviours that I observed to start with were that we were all getting to know each other better and getting orientated with the group by laughing and having fun and engaging in behaviour that was generally off task. We did not get a lot planned for the trip in the first week. However research suggests that there needs to be a balance between task focus and social focus. We then started to get organised by firstly appointing a leader of the group, which was Nate. He then allocated each of the people in the group roles. This was a natural choice to make, as Nate is the head boy and is used to being in a leadership role. Other roles were as follows (roles explained and why people are suited to that role). These roles helped to provide structure to the group which meant that everyone had a role based on their strengths (Richard Hackman) My role was to organise the menu and food for the trip. There was some disagreement from Liam, as he wanted this role. This was handled by Nate as he explained to Liam that because I was taking Food technology as a subject then I had the skills that may best serve us best in this role. This reasoning with Liam provided evidence and an argument that has logic to it and was a way that we dealt with conflict within the group. Another example of this was when Ethan wanted to take tinned food. When I pointed out that it would be too heavy to carry and was supported by others in the group a consensus was reached that no cans would be taken thus avoiding conflict. This has real benefits to the group as it meant that the group was more cohesive and develops more of a team spirit. 

When I had finished the menu I presented it to the group to see what they thought of it. This was a way of communicating what I had done. The benefit of this was that everyone got some input into what they thought about the menu. This was a way we made decision within the group.

I hadn’t realised how many things were involved in working in a group. By focusing on what required it made be thinking more carefully about what was important and what wasn’t. I realised that it was important to listen to all group members and not just the confident ones.  There were some really good ideas from group members who were quiet and when we mad ensure everyone had a chance to speak with out being interrupted us had more ides to consider. The other thing that was interesting was that there are ways of working that focus specifically on allowing everyone a chance to have their say. Round Robins and give one get one were two ways that allowed each person to contribute with out speaking out in front of everyone.
	Analyse comprehensively group processes in physical activity.

The student analyses comprehensively by making judgments (evaluation) about group processes that relate to the nature and benefits of meaningful interpersonal relationships through their experiences in physical activity. 
The evaluation is done on an ongoing basis.

Experience in the physical activity as part of a group is essential to ensure valid evidence can be gathered to explain the processes.
They must support their judgements with supporting evidence.
An example of comprehensive analysis at this level might consist of 

The groups that we were put into for the planning of our snow camp in the first week were ones that should have worked from the start. We all had the same social identity (Refer social identity theory) which meant that we all had an interest in sports. This definitely made the group work better than if we had someone who was not sport minded, as this may have resulted in conflict within the group with that person because of their lack of interest in what we were doing. 

In the first week of planning for our outdoor experience we were in the polite stage (Cogs ladder) were as group members we all got reacquainted with one another. Ideas about how we were going to plan our outdoor camp were simple; this is so controversy is avoided. We tended to know the people in our group pretty well as we had been in this class with them for two terms. Tina is also in my form class so I have a good relationship with her. The others in our group come from different classes so they did not have the same familiarity as Tina and I and there-fore they had limited self-disclosure with us. 

In the second week of planning I took a dominate role and lead the group in our discussion of planning for the menu. I found the others in the group contributed more to the planning than in the past and the individuals need for approval diminished and the groups purpose and goals became more apparent one of which was to develop a menu for the week that we would be away (Cogs ladder stage 2) This was good as we came to a consensus on what sort of food we should have on the trip. However this took a long time to agree upon because people in the group were more willing to put their ideas forward. The boys wanted to take lots of bacon and eggs, which is food that they liked, however it was pointed out to them that this would be heavy to carry. They said that they would carry the extra food. It was Tom who lead this point and it was clear that he was trying to challenge me on my leadership of the group, as one of his comments was that “why are you the leader and deciding what we should take’. This was probably not the optimum solution to the problem but to avoid conflict between the different people in the group we agreed to let them take the food.

In the future we should have looked for a compromise between the group by having maybe just having bacon and eggs for one of the meals rather than just letting the boys take whatever they wanted. However this was the only issue that we had a conflict of interest over. We discussed what other foods may be important changed the menu to try and include all peoples different perspectives, this ‘pleasing everyone’ scenario worked well in the initial stages of planning and had benefits in that it helped to promote cohesion and resolving conflict. As we progressed up to the day of our departure the group developed more of a team spirit with members of the group being more relaxed and valuing others opinions more. When Tina went to plan our route for the tramp on the second day, others in the group were supportive of her ideas. Had we not developed a team spirit with others in the group having a vested interest in what we were doing her ideas may have dismissed of hand by some others in the group. 

The thing that worked the best for our group in getting the task completed was the way we received feedback and acted on it.  Many times before we have heard feedback but what was different this time was that no one took it personally but immediately said so what are we going to do about this. When our teacher gave us some feedback on how we had lost some focus when we were working out how to put the plan into action John immediately said to us all ”So what we can we do differently to get this plan happening” We all sat down and allocated group members to each task.


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard. 
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