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Teacher Guidelines:

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource. 

Context/setting:

This activity requires students to use drama elements and conventions to devise, script and perform a solo or paired / trio drama. This activity is generic and requires teachers to adapt it to a context/theme. 

The generic activity allows the students to explore human experiences of specific interest to the class. The selection of an issue may be negotiated through decision-making processes such as discussion, brainstorming, story-telling or sharing and swapping topics that most engage interest. Examples of possible themes could include 'poverty' or 'freedom'. (See Appendix A for an example of a whole class decision-making process). 

Another approach could be to explore a theme related to the class or school production.

Students respond to stimulus materials provided by the teacher and created by the class. They will research the topic from a range of sources. The students gather and record information then develop the material through improvisation. This involves exploring a range of devising process conventions in order to generate dramatic content. The students then edit, sequence, structure and script an original solo or paired drama for performance to an invited audience.

Conditions:

This activity has been designed for solo or paired/trio performance but includes whole class and group formative processes for the first three tasks. The students will be expected to complete some of their work out of class. In order to provide evidence of key decisions each student must present in their drama portfolios:

· responses to at least three of the starters 

· a rationale for selecting a style and an perspective on the chosen theme

· feedback from improvisations on use of elements and conventions

· devising ideas for structuring the content

· an annotated script

· a sketch showing symbolic application of a key idea

· design notes such as use of sound effects, props, costume

· a record of decisions about production choices

· a final reflection on the devising process and the performance

It is suggested that approximately six weeks be allowed for this activity. This would include decision-making, revision of conventions and performance preparation and presentation. As a guideline it is expected that final performances be of 3 - 5 minutes’ duration for a solo and 6 - 10 minutes’ duration for a paired/trio performance. Student work will benefit from the careful planning of deadlines for the devising process. Students who meet early deadlines, such as the completion of a symbol and a first draft of the script give themselves a better opportunity to achieve at higher levels, as they have more time to refine and rehearse their work.

Resource Requirements:
Teachers will need to provide students with stimulus material appropriate to the theme chosen. This could include material such as:

· Short written stimuli: quotations, proverbs, letters, stories, myths, poems.

· Kinaesthetic stimuli: movement motifs, ritual, musical instruments.

· Visual stimuli: coloured cloth, symbolic props, paintings, cartoons, photos.

· Media information: newspaper articles, news clips, website sources, movie clips.

· Sound starters: songs, sound effects, soundtracks, mood music.

· C.D. player.

· Rostra/ boxes.

· Paint/ brushes/ paper.

· Found or created props or costumes.

Additional information:

Task 1

Once the class issue is identified, each student will have a week of out-of-class time to find or develop a resource. This resource will be used as part of the generation of material to be used in the devising process. The allowance of a week out of class is so that students have time to consider the topic and to “own” the theme. The students’ initial responses may be inspired by different perspectives: personal, artistic, psychological, political, mythological, cultural, sociological or historical. 

Task 2

For a week in class time, the teacher revises dramatic conventions, selecting a specific starter relevant to the chosen theme. (See Appendix B for examples of stimulus materials that might be used with a class on the theme of ‘poverty’). The students are organised into groups of three or four and given a card with a variety of conventions, involving different drama techniques. (See Appendix C for examples.) Each group explores the same starter, using the given four conventions. Within the time limitations of one lesson, each group plans, rehearses, presents and evaluates a short improvisation from the same starter. Over a week, in order to experiment with a variety of both stimuli and conventions, the process is repeated using different starters and a different range of conventions. 

Task 3

Having revised the use of conventions and explored ideas around the chosen theme with teacher direction, students will share the individual resources that they have created in response to the theme. The class collection of both teacher and student resources is displayed for inspiration and contemplation. In silence, students record in their portfolios personal responses that explain their attraction to three of the starters. From this focussed reflection, the student then writes down one question to share with the class.
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Student Instruction Sheet

Introduction

This activity will take place over approximately six weeks and involve in-class and out-of-class time. The performance will take place within a specified time period which will be given to you by your teacher. Your work will benefit from the careful planning of deadlines for the devising process, both as a class and an individual. Supporting documentation, covering evidence of processing for devising and preparation for performance, must be presented before your performance assessment. You are expected to present evidence collected over an extended period of time. This means that documentation must be on-going as the devising process develops.
Your teacher will inform you of available resources.
As a class you will make a decision about a preferred topic or issue related to the nature of human experience on which to base your solo or paired/trio devised drama. Your teacher will provide access to starter resources that are appropriately linked to the chosen theme. You will explore these through a wide range of drama elements and conventions. You will also contribute individually to the range of starters by creating a resource appropriate to the chosen theme. 

From the collection, you will select at least three starters that help to inspire your interest and focus your perspective on the topic or issue.

You will then:

· Explore elements, techniques, conventions and forms or styles of drama through improvisation in order to highlight aspects of your angle on the topic.

· Create a devised structure and setting for your performance piece.

· Write and edit an appropriate script.

· Annotate your script for performance.

· Rehearse your script.

· Perform your piece to an invited audience. The performance length should be 3 - 5 minutes solo and 6 - 10 minutes for a paired/trio performance.

· Maintain, edit and submit a portfolio, recording and reflecting on the whole process.

Task One – Initial Topic Selection and Exploration

As a class you will collectively identify a compelling issue through decision-making processes. This may involve discussion, brainstorming, storytelling, and sharing and swapping topics that most engage interest for further dramatic exploration. 

Your homework is to source or create an interesting resource to contribute to a class collection of stimulus material based on the chosen theme. 

This might be: 

· Written: quotations, proverbs, a letter, a short story, myth, poem/s.

· Kinaesthetic: movement motifs, a ritual, use of musical instruments.

· Aural: song/s, sound effects, soundtrack/s, mood music.

· Visual: a painting/s, cartoon/s, photograph/s, symbolic props, coloured cloth.

· Media: newspaper articles, news items, website sources, movie clips.

The class collection of material, including material sourced by your teacher will be used as a starting point basis for your devising process.

You have one week to complete this task.

Task Two - Revision of Dramatic Conventions

Form groups of three or four. Your teacher will give the whole class a starter related to your chosen theme, and a different set of four conventions to each group to interpret this starter through improvisation.  

Your group will have 20 minutes to plan and rehearse a two-minute devised interpretation of the initial stimulus, using the given conventions. 

In your portfolio, record feedback on the effect of interpreting the same starter through using different dramatic conventions. You may also like to records thoughts on the chosen theme and any ideas that you have for a devised performance.

Repeat this process two or three times over the week, using another starter and a different set of conventions given by your teacher. 

Task Three - Selection of Starters 

As a class you will present your individual resource inspired by the chosen theme that you completed for Task One. You may like to do this as a gallery style presentation, through which you tour as a class.

Take your time to view and respond in silence to the class collection.

Record, in your portfolio, responses to the three starters that most catch your attention.  Define a more specific focus for yourself from the general theme. For example, if the general theme is poverty, your specific focus might become homelessness. Your responses in your portfolio might take a range of forms: personal, artistic, political, cultural, and/or historical.

Write down a question suggested by these starters. Share this with the class. 

At this point decide if you are creating a solo devised work, inspired by your perspective on the starters, or find a partner/s who may complement, contrast or add dramatic tension to the process of developing a devised performance.

Research further ideas for homework. File in your portfolio.

Task Four - Signing

Draw a symbol to reflect a key idea, suggested by your specific starters. 

Develop and sketch this symbol as part of a visual design concept e.g. for set, costume, props or lighting. 

Write a brief justification of your choice of symbol in your portfolio.

Task Five – Improvisation. 

With a partner, explore use of space, voice, movement and body language to interpret some of the combined starters and to tell stories. Share your work with another pair. Give feedback on how well ideas were communicated to you through the use of drama elements, techniques, and/or conventions. What did you find effective/engaging or weak?

Record feedback given to you in your portfolio. Note strong ideas to develop.

In pairs, experiment with the use of conventions such as 'voices in the head', mime, slow motion, song, soundtrack, diary/letter writing or hot-seating. 

Focus on communicating illuminating moments of human experience that relate to your topic. Give feedback to each other about what conventions worked well for making the improvised scenes come alive.

Working solo, or as a pair / trio, experiment with the shape of the staging, the form or the style of how you present ideas, tell the story or communicate the message. For example you might experiment with aspects of epic, realist, absurdist, or Greek theatre, or with shadow puppetry or mask. The dramatic form or style that you use in your final performance should be appropriate and strengthen your chosen theme.

Task Six – Writing

List potential scenes and linking devices.

Rank in order 'what the audience must see and hear'. Keep in mind your original question, inspired by the choice of starters.

Consider the logic, the pace and the rhythm of the possible scenes. Adjust the structure. Consider conventions you might use to enhance the structure. 

Write your draft script. 

Read it aloud and on your feet, moving about as required several times. 

Invite other students to give you feedback on the coherence and clarity of your work.

Edit your draft to refine both the form, the intention and the style of your dramatic interpretation. 

Ensure that you have included any appropriate stage directions in italics.

Retain your working scripts in your portfolio as evidence of your intentions.

Task Seven– Annotation

Annotate your script to include appropriate pausing, changes of beat, emphasis and inflection. Check to make sure that your use of drama techniques enables you to convey appropriate elements of drama i.e. role, situation, time, place, action, contrast, mood, symbol, tension and focus.

Task Eight - Delivery

Plan and prepare your set, costume and props as appropriate. 

Rehearse your piece for performance, including technical rehearsals. As a class you may need to work collaboratively to support each other with the production and operation of technical aspects of your performances, such as lighting, set, sound and publicity. 

Decide on the running order for your performances, to create interest for your audience.

Deliver your performance piece at an agreed time in order to communicate your ideas as clearly and effectively as possible to your audience. 

Task Nine - Reflecting 

Record your response to the following questions:

· What did you want to communicate most about your perspective on the theme and how did you realise this intention through performance?

· Which drama conventions helped you most in preparing your devised work?

· Which elements of drama are shown most clearly in your performance? How?

· Which devising tasks helped most to shape, refine and deepen your understanding of role and the interpretation of your specific theme, through both the process and the delivery?

· How did awareness of style and dramatic form contribute to the cohesiveness of your devised work? For example what did you leave out of your final piece and why?

· What helpful advice would you give to someone who is setting out to devise drama from a range of starters?

Task Ten - Portfolio Check

Edit and refine your collected preparation material.

Your portfolio should contain:

· responses to at least three of the starters

· a rationale for selecting a style and a perspective on the chosen theme

· feedback on the use of drama elements and conventions from improvisations

· ideas that you used for structuring the content

· an annotated script 

· a sketch showing symbolic application of a key idea

· design notes i.e. sound effects, props, costume

· a record of decisions about production choices

· a final reflection on the devising process and performance.

Your work must show the process you went through and that you have understood how to develop material effectively from starters and how to perform with conviction.

Assessment Schedule: Drama/3/3_C2 - Just for Starters - Achievement Standard 90609 v3
	Task or question
	Evidence towards Achievement
	Evidence towards Merit
	Evidence towards Excellence

	The student has applied a process of researching, signing, improvising, writing, refining and reflecting on the material to create a viable script.


	· Appropriate notes created from thematic starters.

· Record of signing process and symbol application.

· Appropriate use of drama elements, techniques and conventions to explore the theme through improvisation.

· The revised script indicates coherent drama and is clearly annotated, for own performance.

For example, through researching a specific perspective on the experience of poverty, the student has justified decisions, making the theme consistent to style and form, such as using Epic Theatre conventions in the improvising and formatting tasks. The student shows the process and creates a coherent script.
	· Appropriate notes created from thematic starters.

· Record of signing process and well-integrated application of relevant symbol.

· Appropriate and convincing use of drama techniques and conventions to explore the theme through improvisation.

· The revised script indicates coherent and effective drama and is clearly annotated, for own performance.

For example, the student has also interpreted the theme by exploring and recording a range of appropriate and well-integrated conventions for the purpose of clarifying and communicating a convincing experience of poverty, through the improvising and formatting tasks. The student details the process and creates a coherent and effective script. 
	· Comprehensive notes created from thematic starters.

· Record of signing process and effective, well-integrated application of relevant symbol.

· Appropriate, convincing and effective use of drama techniques to explore the theme through improvisation.

· The revised script indicates coherent, effective and compelling drama and is clearly annotated, for own performance.

· The overall effect is fresh, innovative, powerful and tightly structured.

For example, the student has also provided an in-depth, detailed and committed justification of creative decisions, from the selection of starters through to the refining of the script structure so that the effect strongly engages audience interest by vividly illuminating the human experience of poverty.



	The student has performed his/her own script to an audience.


	· Text is presented by author as intended.

· The performance is credible.

For example, the student stays true to the concept of poverty that been has developed through the devising and scripting process. The student carries out this intention by sustaining the performance with conviction.


	· Text is presented by author as intended 

· The performance is credible and highlights effective drama.
For example, the student stays true to the concept of poverty that has been developed through the devising and scripting process. The student carries out this intention by sustaining the performance with conviction.


	· Text is presented by author as intended 

· The performance is credible, highlighting compelling drama.
For example, the student stays true to the concept of poverty that has been developed through the devising and scripting process. The student carries out this intention by sustaining the performance with conviction.


APPENDIX A

Cecily O'Neill uses a 'listen and repeat’ milling about exercise to clarify a whole class decision-making process. She demonstrated this exercise with drama teachers during her visit to New Zealand in 1993.

Round 1 - Playing 'favourites':

· Think of something you care about. Remember what you start with.

· Everyone on their feet, ready to move from person to person.

· Tell someone else what you care about. Listen to their choice. Exchange topics, i.e. you take away their topic and they take away yours.

· Exchange what you have just heard with a new person. Keep swapping. Speed up the exchanges.

· One last swap. Remember what you have just been told.

· Sit down in a circle. Check what each person started with, who ended up with it and what got 'lost' and why.

Round 2 – Trading issues

· Think of an issue you are interested in at the moment. Remember what you start with.

· Everyone on their feet, ready to move from person to person.

· Exchange with a partner. This time you have a choice. Stay with your own issue or choose to take your partner's if you like their issue better.

· Keep the exchanges happening with as many partners as possible.

· One last trade. Remember what you end up with.

· Share the issue that you started with, whether you changed it and what you ended up with.

· Discuss the dominant concerns generated by this exercise.

APPENDIX B

Here are some suggestions for selecting starters. For example, if you have chosen “Children of the Poor” as a class production, you may deepen and broaden the students' understanding of the key theme by choosing 'poverty' as the issue to explore in this devising achievement standard.

Examples of starters for the topic of 'poverty':

· A contemporary news item from local, national or international sources.

· Photos, cartoons, paintings, such as 419 poverty images (www.google.com).

· A social studies diagram of 'The Poverty Cycle' or a statistics graph on poverty.

· Symbolic objects, such as an empty bowl, purse, kete or sack.

· A song, such as 'Nobody knows you when you are Down and Out' (Bessie Smith).

· A soundtrack, such as 'Threnody for the Victims of Hiroshima', (Krzystof Penderecki).

· A short story, such as an extract from 'The Doll’s House' by Katherine Mansfield.

· A proverb, such as, When Poverty comes in the door, Love flies out the window.

· A poem, such as this extract from 'The Destitute Woman' by Edward Bond


I passed a woman alone on the street


Her face was a shivering stone


The tower blocks were tall – she had rags on her feet


I heard the traffic groan


There were planes in the sky – and on that street there


   hurried this creature of bone


She passes offices and shops and steel-barred banks


Her head was bowed and she muttered one word: thanks


And went on her way alone

· A performance text, such as this extract from Grooves of Glory (Alan Brunton)


THE REFUGEE STORY


Eyes of the refugee I see me. Sitting on a plastic mat on the


deck of a container boat


Under the sun


Staring out to sea


Dolphins break the waves


I think of my home


This is why I left


There was no rain, there was no wheat


We were eating grass


And dying in the heat


In that Living Graveyard


There was no clean water


We elected boys to control us with sticks because we could not 


control ourselves


We were like dogs fighting over bones


Every day, one child died


We curse our leaders who made us 


like this


It was a critical situation, oh my God, I went to the river


It was not possible to get across


10 000 people spent the night in holes they dug in the mud, I


was the one that got away, I can't tell you details, I have to 


protect my family  I've got no snapshots.


We crossed the Equator, travelling south


I saw the sea for the first time


This black ship was waiting there for me


I had arrived at Degree Zero


I know it will be beautiful when we get there


I was a teacher


The court will give me a visa


I will dance flamenco in that land of infinite restaurants


They will register me – if I can ever get off this black ship


Oh fantastic voyage into the black hole of the bureaucracy


Fantastic voyage into God's darkness

APPENDIX C

Possible combinations of dramatic conventions for card hand-outs:

1. Mime, thought-tracking, split-stage, ritual.

2. Bodies as objects; narration; flashback; symbolic props.

3. Still image; voices in the head; flashforward; soundtrack.

4. Tableaux; chorus/chant; overheard conversation; breaking the fourth wall.

5. Dance; soundscape; interview; use of signs or captions.

6. Slow motion; song; re-enactment; letter/diary.
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