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Teacher Guidelines:
The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Context/setting:

Students will examine the contexts that influence the conception, production and interpretation of two recorded versions of Pounamu by New Zealand composer, Helen Fisher, through comparison of two versions of the work, then relate these to the expressive qualities of the music, and provide personal perspectives.

Students will examine the expressive qualities within all or some of these contextual categories, as appropriate:

1 Structural and Communicative

· Compositional (eg ideas, elements of music, techniques/devices, form, function, mood)

· Performance (eg conventions/practices, interpretation, techniques).

2 Material and Mechanical Production

· Technological (eg instruments, tools, mechanical aspects of production and reproduction)

· Acoustical (eg physical environment, instrument qualities, live or recorded, modifications and effects).

3 Socio-cultural

· Historical (eg time, era, period)

· Cultural (eg artifacts, taonga, customs, rituals)

· Social (eg occasions, ceremonies, celebrations, worship, values, politics)

· Aesthetic/Individual (eg taste and disposition of composer(s)/performers)

· Geographical (eg place, environment, changing environment).

These contexts will then be related to the:

· conception - why the music has been created, its inspiration and the purpose or conditions which led to it being composed 

· production - the processes of how the music is made and realised, including technologies (electronic and acoustic), presentation/staging, and people/personalities 

· interpretation - the effect, function and setting of the music - and how these relate to expressive qualities of Pounamu for choir and flute, and choir and kōauau by Helen Fisher. 

The way in which the contexts influence the expressive qualities (i.e. the style) must be explicitly considered. It is recommended that as part of the task, students are guided to making the connection between contexts and expressive qualities clear and in particular to summarise these in a conclusion.
Students must provide their personal perspectives in their writing. These will be gained and informed through listening, study, reading and discussion.

Conditions:

Students will need to spend approximately 30 hours of taught class time plus students’ own time to complete the assessment activity for this achievement standard. Students should be familiar with the sound and/or score of the work. Teachers will need to be able to ensure authenticity by monitoring student progress and giving regular feedback and advice.

Students’ work will be presented in a written format.

Resource requirements:

Camm, Cheryl. (1999) Helen Fisher: Pounamu Guide and accompanying CD – Sounzwrite Education Series. Wellington: Sounz (The Centre for New Zealand Music) www.sounz.org.nz  

This resource includes an audio CD. Track 12 features the Auckland University Singers with Uwe Grodd on flute (1998) and track 13 features the Auckland Dorian Choir with Richard Nunns on Kōauau (1999).

A classroom score of Helen Fisher’s Pounamu (at a price much less than the full editions) can be obtained from Sounz (The Centre for New Zealand Music).

Further resources:

Melbourne, H. & Nunns, R. Te Ku Te Whe. Rattle CD D004 [audio CD] (Hear the kōauau melody from Helen Fisher’s Pounamu presented in another context)

Ministry of Education. (1999). Toi Puoro: Taonga Puoro. Wellington: Learning Media. [video]

Dawson Falls & Associates. (2001). Traditional Māori  Music. Music Teach, Issue 6, Term 1, 2001. (PO Box 74 497, Market Road, Auckland 5.)

Dashper, M. (1996). He Nguru, He Kōauau – A user’s guide to Māori  flutes.  Napier: M Dashper.

Turner, B. (1996). The Living Flute: a complete companion to listening, learning and playing. (Book and CD) London: Macmillan. 
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Student Instructions Sheet

This achievement standard requires you to examine the contexts that influence the conception, production and interpretation of music, and which relate to its expressive qualities, and provide your own personal perspectives. 

Context

This helps us to understand what is unique about a particular musical work.  In looking at context we might ask: What expressive qualities give this music meaning? What gives this music meaning and expression, and to whom or what group is the meaning intended?

Contexts may include: 

· Structural and communicative 

That is, the particular ideas, techniques and structuring devices that influence and/or make up the composition, and how the elements and features define the mood and function.

What aspects of the performance are important?

For example - what is the usual way this music is performed? 

Are there any special techniques needed to perform it? 

Might there be differences in interpretation of the performance? 

For example, the same piece of music might be interpreted on the concert stage at a Pasifika cultural festival, as part of a film score, or the musical aspect of an advertisement.

· Material and mechanical production

For example, what technologies (acoustic or electronic) are used to perform the music? This might be the particular instruments or sounds that are used, it might be electronic technologies involved, or even the technologies involved in the production of a recording.  The acoustical contexts also form a part of this.  

For example, what is the physical environment (concert hall, outdoors, in a small live venue, on a recording, on the web)?  

What instrumental or vocal qualities affect the music? 

For example, the tone of the tenor saxophone, the vocal quality of the throat singer, the brushes on the snare drum, and any studio or external effects that are added to modify the acoustical sound, the difference between a bone flute and a metal flute.

· Socio-cultural

This places the music into the society from where it came.  

Aspects we might consider are:

Historical 

Is there a particular period or style in music that the music represents (eg. Baroque, Classical, etc) and what evidence brings you to this conclusion?

When was the music written and what historical events might have influenced the music? 

Cultural 

What culture or backgrounds are represented in the music?  

Does the music have a cultural function or purpose?

Are any of the instruments used associated with a particular culture?

Social 

What occasions might this have been written for, such as ceremony, celebration, worship, entertainment or dancing? 

Whose values are being expressed by the music?

Aesthetic 

Is there a particular group whose taste in music this would suit, and what might this mean to other groups? Has this changed over time? For example, a traditional waiata being used in a Western Art Music piece.

This aspect also includes the composer’s background and characteristics (such as aesthetic disposition).

Geographical 

Where was it written?  

How might the physical environment have affected the creation of the music?  How might a change of physical environment affect the music?  

For example, what would it mean to a culture that relied on a particular hard wood to make their slit drums, when all their hard wood supplies had been depleted? Could the same thing have been done today in the same place?

We have to look at these contexts to see how they influenced the

· conception of the work (why the music has been created, its inspiration and the purpose or conditions which led to it being composed)

· production (the processes of how the music is made and realised, including technologies - electronic and acoustic -, presentation/staging, and people/personalities) and

· interpretation (the effect, function and setting of the music - what the music means to different groups - whether performers or audience or cultural group - whose ideas form part of it) and how these relate to its expressive qualities.

Most importantly you need to relate these clearly to the expressive qualities of the music by giving appropriate examples from the recording and the score of the work and providing your personal perspectives. You should integrate these comments into your work and also provide a conclusion that summarises how the contexts you have examined influence the expressive qualities of the music. 

Personal perspectives may illuminate the links that have been identified between the contexts, the conception, production and interpretation of the music. Your personal perspectives might also be your identification, interpretation and explanation of key examples from the music as support material. Talk with others to share personal perspectives and to develop deeper understandings in relation to the work.

The achievement criteria in the standard which will be reflected in your assessment schedule are:

Achievement standard: 90497 v2

Examine the contexts that influence the expressive qualities of music 

	Achievement
	Achievement with Merit
	Achievement with Excellence

	· Examine the contexts that influence the conception, production, and interpretation of music and relate these to its expressive qualities, providing personal perspectives.


	· Examine the contexts that influence the conception, production, and interpretation of music and clearly relate these to its expressive qualities, providing personal perspectives.


	· Examine the contexts that influence the conception, production, and interpretation of music and clearly relate these with insight, to its expressive qualities, providing personal perspectives.




Read through all the information given to you in this assessment activity before starting work. Make sure you understand what you are being asked to do. Ensure that you know what is required to obtain the grade of achievement, achievement with merit or achievement with excellence for this achievement standard.

In this assessment activity you are to examine and provide personal perspectives, using evidence from the music, how:

· the compositional/performance aspects of Pounamu,

· the technological and acoustical properties of the instruments used in Pounamu, and

· the social and cultural background to Pounamu
have influenced the conception (why the music has been created), production (the processes of how the music is made and realised) and interpretation (the effect, function and setting of the music) of the work. Relate these clearly to the expressive qualities of the music by giving appropriate examples from the two recorded interpretations and score of the work. 

You are to spend approximately 30 hours of taught class time and personal study time (4 - 5 weeks) on this assessment activity. Make sure you have a copy of the recordings and score of the work. Arrange regular meetings with your teacher, so that you can get feedback and advice on your work. Talk with others (peers, artists in the community, kaumatua, rangatira, the Māori teacher, local community/iwi) to share perspectives and to develop deeper understandings in relation to the work. 

Present your work in written format in response to the following tasks.

1.
Compositional and performance aspects

Richard Nunns refers to Pounamu as: "a collaboration…a collaboration that is going through many metamorphoses".  [Sounzwrite Guide p13.]

In this respect Pounamu could be considered a work in progress because of the ways in which the composer has collaborated with different performers. This has had a direct impact on the ongoing growth of the work in terms of the compositional material and performance features. 

From a composer's perspective, Helen Fisher has said: 

"The words of the waiata suggested what I should do with the texture. It's a textural piece with all the 'sparkling' lines that the… sopranos and altos have - their parts are by far the most difficult" [Sounzwrite Guide p16.]

From a performer's perspective, flautist Uwe Grodd has stated that:

"the text and musical ideas in Pounamu deal with the beauty, depth and myth of New Zealand greenstone. Evocative callings from the flute (akin to the women's chant welcoming visitors to the marae…) required me to search for appropriate sounds to match the atmosphere." [Sounzwrite Guide p16.]

Examine these compositional and performance aspects with respect to the production and interpretation of the music.

For example, you might consider the connections between the sound of the human voice and that of the flute – why was the voice chosen? How does it work with the different timbres of the flute in Pounamu.  How is a variety of expression gained within the choral parts?

2. Instrument technology and acoustics

"I've got about twelve kōauau but this particular one is wooden and it is made from a very hard wood tree in New Zealand known as maire…[the kōauau] is a short three holed flute that is all I use on the piece Pounamu. It has a very limited range of four tones and the methods of playing mimic the human voice." [Richard Nunns, Sounzwrite Guide p18.]

Examine how the technological and acoustical properties of the voice, kōauau and flute influence the two interpretations of the work. 

Consider the following:

· Pitch range

· Dynamic range

· Tonal characteristics

· Potential for sound modification (including alteration of tone colour)

· Potential for pitch modification – this is to include the ways in which the available pitch palette can be extended through techniques such as pitch bending, fall-offs and microtones

· Scope and limitations which affect the realisation/interpretation of the work.

3. Social and Cultural Background to the work Pounamu by Helen Fisher

"Helen Fisher often refers to the ‘bi-cultural journey’ she is undertaking in her life as she discovers more and more about Māori culture and seeks to sensitively combine elements of that culture with elements of her own European heritage in many of her compositions (an example being Pounamu)."  [Sounzwrite Guide p46.]

You are to examine key aspects of the 'journey' in terms of the historical, cultural, social, geographical and individual contexts and use these findings to map Helen's bi-cultural journey that lead to the formation/conception of the work Pounamu for choir and flute or kōauau.

· Historical - when was it composed and how it has been transformed over time? Where was it composed? What music styles might have influenced the composer?

· Cultural - examine Helen's own cultural background and the influence of tikanga Māori (customs and traditions) on the wairua (essence) of Pounamu. Consideration should also be given to the cultural significance of kōauau and flute.

· Social - examine the ways in which the composer has collaborated with different performers and the impact these collaborations have had on the whakapapa/transformation of the work.

· Geographical - what places in Aotearoa, New Zealand, have had an influence on the work?

· Individual - what aspects of Helen's personal bi-cultural journey have impacted on the work?
Expressive qualities
Refers to aspects which contribute to the meaning and artistic language of the music and how the music engages the listener.

You will need to express your comments in your own words after you have listened to, studied, read about and discussed the work.

On the next page is a diagram which helps break down these aspects of the task further and provides some useful starting questions.

4. Conclusion - Drawing the strands together

Summarise the contexts you have considered and make clear links between these contexts, describing the way in which they influence the expressive qualities of the music.  Expressive qualities refers to aspects which contribute to the meaning and artistic language of the music and how the music engages the listener. You will need to express your comments in your own words after you have listened to, studied, read about and discussed the work.

The achievement criteria in the standard which will be reflected in your assessment schedule are:

Assessment schedule: MusicSt/3/2_C4: Examine the contexts that influence the expressive qualities of music
	Achievement
	Achievement with Merit
	Achievement with Excellence

	· Contexts that influence the conception, production and interpretation of Pounamu are examined and related to the expressive qualities of the music.

· Personal perspectives relating to the music are provided in written form.
	· Contexts that influence the conception, production and interpretation of Pounamu are examined and clearly related to the expressive qualities of the music.

· Personal perspectives relating to the music are provided in written form.
	· Contexts that influence the conception, production and interpretation of Pounamu are examined and clearly related with insight to the expressive qualities of the music.

· Personal perspectives relating to the music are provided in written form.


This assessment schedule is generic only. More detailed evidence and judgment statements based on the particular works chosen for study should be included.

For Teacher Use Only:

Examples of evidence related to the contexts that influence the conception, production and interpretation of the two version of Pounamu by Helen Fisher

Conception of the work

The composer's commitment to bi-culturalism: eg, text is based on Māori vowel sounds.

The conception of the waiata that is based on the Tainui whakatauki and the reason that it is incorporated into Pounamu.
The significance of the educational kaupapa of Pounamu.
The composer's collaboration with performers and kaumatua.

The compositional development of the work as a result of collaboration with performers.

The influence of the “sparkling waters” of Tasman Bay.

The composer's love of flute, kōauau and shakuhachi for their expressive qualities.

The performance conceived with Richard Nunns' incorporation of 'Tangimokemoke a Raureka'.
Production of the work:

The technical characteristics of the kōauau (due to production techniques) and flute, eg, ranges of instruments.

The techniques and conventions of kōauau and flute eg, the ornamentation (trills, grace notes, ‘terminal glissandi’ [kōauau]).

The shifting textures in the work which help to achieve contrast and build/release tension.

The overlapping of phrases that call for careful breath control on the part of the singers.

How intonation/tone must be maintained through changing vowel sounds on held notes.

How contrast is achieved between voices and flute/kōauau.

How atmosphere/mood is established and maintained.

Interpretation of the work:

The less extensive range of kōauau which impacts on overall balance in performance.

How the flute tends to sit above the choral texture.

How the kōauau version of Pounamu is pitched lower for choir to accommodate physical characteristics of the instrument.

The reasons that the flute solo section has been removed in kōauau version to allow the kōauau player (Richard Nunns) to have more creative control over the interpretation of the work. 

The conventions of notation and improvisation in relation to the production and interpretation of the work.

How articulations important in the flute version affect interpretation and compare this to the kōauau version.

Reasons why differing tempi are chosen for the two recorded versions.

Expressive qualities of the music





Interpretation





Production





Conception





Contexts: 	


Structural and communicative: Compositional aspects; Performance aspects





Material and mechanical production: Technological aspects; Acoustical aspects





Socio-cultural:  Historical; Cultural; Social; Aesthetic; Geographical








Performer(s) and audience


How is the music understood and communicated by the performer(s)?


What is the response of the listener?


Can the work be performed with different forces – effect?


Does the music have or allow for multiple interpretations? How/why?


Aesthetics of composer/audience?











Composer’s aesthetic and socio-cultural background


Why/how was the music created? 


How are techniques/devices used to communicate the concept?


Why did the composer write for the chosen forces?


How does the composer’s background impact on the music?





























Composer’s/performer’s skills, knowledge and understanding


How is the music made/realised?


What technologies are used?


What physical environment is the music performed in?


What ‘effects’ are used?


What are the historical/authentic performance conventions? 


Is there a cultural purpose to the music?
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