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Teacher Guidelines:

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Context/setting:


In this activity students write commentary or opinion pieces suitable for a column section of a school newspaper on topics that are relevant and interesting to young adults. They should build on ideas that are reflected in some way in the titles of the pieces.  

To create a sense of coherence students might integrate motifs or other linking devices through their writing. Students can write in a range of styles. They are expected to write in a controlled way and use language techniques skilfully to create deliberate effects.

It is intended at this level that students should have the opportunity to explore and develop a writing genre of their choice. Refer to explanatory note 2 in the Achievement Standard.

Conditions:

This activity should be worked on in class under teacher supervision to ensure authenticity. Teachers may guide students through the initial tasks, helping them to make suitable language choices. Teachers may demonstrate how the techniques/language choices used in the samples in the activity can be applied to the students’ own writing.

As students develop their final drafts, teachers can offer appropriate guidance that writing may need further work on ideas, language, structure or accuracy in spelling, punctuation or paragraphing. Teachers may not correct errors, rewrite sentences or suggest specific ideas. Students should have access to dictionaries and thesauruses to check their writing. Word processing is acceptable. Refer to explanatory note 12 in the Achievement Standard.

Resource requirements:
Access to articles/columns in this activity.

Dictionary.

Thesaurus.
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In this activity you will write a commentary or opinion piece suitable for publication in the opinions pages/section of a school newspaper. You should choose a topic that will be relevant and interesting to young people. You should build on a single idea or theme that is reflected in some way in the title of your piece.  

To create a sense of coherence you might integrate a motif or other linking device through your writing. You can be witty, satirical, serious, self deprecating, even provocative, but you will be expected to write in a controlled way and use language techniques skilfully to create deliberate effects.

Before beginning your own writing, you will examine and discuss several columns written by senior students. You will also read pieces written by professional columnists.

You will be assessed on your ability to

· develop and sustain one or more central ideas on your selected topic throughout the column

· craft your writing to achieve a stylistic coherence throughout the piece through your deliberate use of a range of language techniques

· structure the piece clearly and effectively

· use writing conventions accurately.

Your column will be at least 600 words long. It should be appropriate for a readership of your peers and your English teacher, as well as suitable for publication in a school newspaper.

Task 1 A Matter of Style

a) Columns differ from editorials and feature articles which tend to be more formally expressed, objective and informative. Columnists can be provocative and opinionated and use a wide range of distinctive styles to interest, challenge and entertain readers. Columnists attract regular readers often because their readers recognise and enjoy their writing styles. 

Familiarise yourself with the column writing genre and various styles used by columnists by reading columns in a range of publications including major daily and weekend newspapers, New Zealand Listener, North and South, and Metro.  Having found a columnist(s) whose style(s) you enjoy, read several of their pieces and make notes on the characteristics of their style(s).

b) The impact your column is intrinsically linked to how you write. You could engage your readers by using:

· irony 

· parody or satire

· self deprecation

· personal anecdotes

· deliberate exaggeration or understatement

· allusions

· puns, eg: a word play in the title

· contrasting language registers, eg: combining colloquial with formal language

· deliberate use of irregular sentence structures, eg a minor sentence placed for impact after a complex sentence.

Discuss other techniques you have observed in columns you have read in task 1(a). As a class you could develop and annotate a display of clippings from columns showing various techniques.

c) Draft some paragraphs for a column where you experiment with different techniques.  You could take one subject and write on it in different styles: eg: witty, satirical, serious, self deprecating, even provocative. Whatever style you select aim to write in a controlled way and use language techniques skilfully to create deliberate effects. Share and discuss your paragraphs with the class.

Task 2: Starting with everyday experiences

Columnists in newspapers and magazines sometimes use common experiences, anything from waiting in a queue to catching a cold, as starting points for pieces of writing which can then move into commenting on topics or issues. 

You are planning a column that may follow a similar structure. The column is intended for a school newspaper read by students and teachers. Read Exemplars A, D, E and H developed for the same readership on the following pages. The experiences the writers begin with are listed on the left. Identify the topic or issue(s) each writer then goes on to explore in the boxes on the right:   











Read all eight exemplars. The boxes around each of the following exemplars indicate how the writing has been assessed against the achievement standard.

Exemplar A:
Excellence
I Knocked The Bugger Off

I recently ran in our school cross country and although I am still traumatised by the event, at my pace I had plenty of time to do some thinking, As the starting gun sounded all the students bolted off in the naïve belief they could maintain this sprint pace for the whole race, while the teachers who chose to run began at a jog. By halfway the teachers were still jogging, but most of the students, now tired and distracted from the task of trying, were walking.

We ran past a lake on our course where there was a model yacht race going on. I thought of Trevor Mallard's proposition to put $34 million into the America's Cup at a time when that ship has already sailed. Now Trev can claim all he wants that it is an investment for New Zealand. I suppose it's a lot safer than the superannuation fund, but I'm sure he's just getting back at all those kids who beat him at model yacht races when all he could afford was a home-made job of an ice cream container and an old tea towel. After all these are real big boys' toys, but that Swiss billionaire can’t have read the script. HE wasn’t supposed to knock the bugger off. WE were.

On the homeward stretch the lofty peaks of the Port Hills rose before me. I was reminded of the trapped climber in the US who saved his own life by hacking off his own arm with a pocket knife so blunt it couldn't even cut the hairs off his arm. Now many will say he just did what he could to save his life, but any man who speaks of twisting his own radius and ulna until they snap as though he is calmly doing a simple dissection in biology is milking the situation just a little. Still, we should give him credit for appropriately timing the knocking off of a different bugger:


So what did all this thinking tell me? Boys will still be boys. Even in our mocchachino, house husband, unisex society, there is still a desire to be heroic, to lead from the front. Even in our intellectual society, a desire for actions to speak louder than words. Evolution hasn't removed the alpha male gene from the human race. Why do the Matrix movies succeed at the box office where other deeply theological and philosophical movies fail? Learn kung fu - easy as plug in that alpha gene and go, complete with sunglasses, leather, and 14 minute chase scene‑ that's why.

The alpha male syndrome is part of our culture as far as sport is concerned. We hear stories of sports stars playing on with broken arms, snapped ligaments and, for those north of the Bombay Hills, without fully functioning brains. It is the reason rugby is our national game. Soccer requires a greater range of skills, more coordination and more complex tactics than rugby, but in soccer a poke in the back sees players fall over and start crying. Plus all the Italian team have girlie haircuts.

It even permeates politics. Our great mate George W. Bush, the straight shooting cowboy, is the classic alpha saturated example. In his desire to knock another bugger off, he has managed to turn the Middle East (sounds a lot like the Wild West) into a classic good guy / bad guy situation where the Americans ride into town on white horses and find that there 'isn't enough oil for the two of us'. Where will George’s Middle Eastern round up finish? Syria and Iran are just towns the Americans haven't visited yet. The alpha male can be found in the root of our civilisation’s mythology, where from Tane to Hermes there are arguments about who has caught the biggest fish or drives the fastest car.


Having figured all this out during the race (isn't it amazing how life becomes crystal clear at moments of agony?), I found the alpha male gene inside me. I surged ahead at the river crossing overtaking three people in the process and catapulting myself to I06th in the race. What made this extra sweet was that our Principal had been one of the three I had overtaken. Of course he has had coronary artery bypass surgery and is no longer in the athletic prime of his youth, but at the time that didn’t seem to matter. I had just conquered my own snowy topped Everest.

Exemplar B:
Excellence
Powerless? Get A Teacher’s Toolbox.

You, my friend, are a power‑hungry control freak. Don't worry though; so am I. So, in fact, are the Dalai Lama, Hugh Grant and Keisha Castle‑Hughes. So are the street sweepers, plastic surgeons, shoe makers and insect collectors. And so are the teachers. While the rest of us beg, buy, barter and squabble for power, teachers alone have developed a toolbox fit to burst with tools finely honed by decades of teenagers and timeless attempts at classroom order. The classroom is their garage. We are their engines.

Teachers have held authority for centuries. Without question, students have calculated, copied, raised hands and voices and scrubbed desks on command. And for what sort of powerful leader? The prat in the lab coat who can recite backwards the extended table of elements in under fifteen seconds? Rambling writers with half‑glasses, pining for that exquisite extended metaphor? Don't be absurd. Open the teacher’s toolbox and run your fingers across its contents. There you will find enough power to light Hollywood at Christmas time. Never mind nuclear.

The whiteboard marker is tucked into a side compartment. Similar in size and shape to a short, stout magician's wand, the marker is versatile. It can write, and write it does, with no apparent input from the brandisher. The marker knows precisely what to write and when to write it in order to command respect, magically hovering mere millimetres from the whiteboard’s surface. The aura surrounding the marker‑bearer is captivating. Flourishing the marker in one hand, the bearer uses it to cast spells, to speculate about sonnets, to solve equations, to hold a class hypnotically in anticipation of its next magic markings.

The coffee cup has stencilled smeared rings across the lid of the teacher’s toolbox. Medium size and smoked-look glass, the cup is never half full. Nor is it half empty. The teacher's coffee cup is rarely drained to the final film of dregs. The teacher's coffee cup sings: `Ha ha, can't touch this'. Even with its rabbit like reproductive powers, the cup never outgrows the magical toolbox. One of my teachers utilises this tool to its full advantage. In his classroom last Monday morning, six cups congregated on his desk. The next day there were eight. Ten more teetered in front of the stacks of textbooks. At last count, the twelfth and thirteenth cups crept across the narrow shelf beneath the whiteboard, singing as they went. No conventional staffroom cupboard could harbour this number of cups for each teacher. The teacher's toolbox, however, is seemingly bottomless.

Words worm their ways throughout the toolbox. Teacherly adverbs and adjectives burrow diligently in the toolbox’s lining to breed again when reports are written. Have they made the most of their opportunities, or have they been disappointingly disinterested? Nibbling and scampering, jargon digs its nests. Surds. Epithets. Precipitation. Pythagoras and hypotheses. Teachers release jargon from the toolbox and watch their students squirm. Allusive and useless, jargon is  the teacher's best friend.

The register tool is perhaps the most efficient of the entire collection. Think of the compliance that can be achieved with thirty odd yesses, every period, every day. It's the only answer possible, unless you're a witty Year Niner. A quiet scan from any teacher provides more than enough data to keep the attendance manager quiet. But there's no fun in that. Say hello to the roll call: trust, submission and full mind‑control. Listen to any successful sales pitch to hear the effect of this tool. Do you want more money? Do you value your family's wellbeing? Would you like to be debt‑free? Would you like to be sun tanned, slim and ... Of course you would. You’re hooked after the first answer. Yes.

There's the teacher’s toolbox. Impressed? Of course not. Thirteen school years have bred a contemptuous familiarity.  Glance again across the desperate collection of tools, the feeble narration of a quest for power. Pathetic, isn't it? You're so beyond this. The formal. Free texting. Roundabout indicating. These are the real kicks. Power? Yeah, you want it, but not enough to bother trying too hard. Toolboxes? Sad. Be yourself. Turn up your I Pod and head for the door. Let the teachers have their cheap thrills. Oh, and check your phone. I think you just got a text message.
Exemplar C:
Merit



Che

I saw Che Guevara today. In the canteen. It's not unusual. I saw him in town too. Ernesto Guevara. Born in Argentina and aimlessly strolling through the mall. He used to be a freedom fighter you know. Led a revolution. Back before the CIA granted him martyrdom and before his face was printed on thousands of T‑shirts, bags and other fashionable stuff. The Che I saw was on a red T‑shirt. There are others around school too, on bags and T‑shirts mainly. Even I own a Che badge. I never wear it though.

This fashion revolution invaded New Zealand from the United States. The home of democracy and freedom of speech. And anti-communism. They have fought wars and spun propaganda to convince the world that communists are a primitive folk that need converting. Being politically correct, communist countries aren't disease ridden enough to be third world, nor corporation ridden enough to be first world. They are second world. And wouldn’’t you know, Che and his cronies installed a communist government after they revolted. And now Americans worship him.

Modern Che sightings are understandable. Che is cool. His careless but perfectly placed hair with his careless but perfectly placed hat urges that fashionable feeling of fighting for peace. Ever since March 2003 when one dictator tried to remove another, while banishing any pro‑USA feelings in both hemispheres, the need for peace to be reinstated has had a serious assault on the shelves. Check out thechestore.com. Trucker hats, t‑shirts, hoodies, backpacks, cigarette lighters. Che is an icon. He is an idol for his part in the Cuban revolution. Why not? He stood up for the rights of the people. The CIA caught up with him in the Bolivian jungle and gave him the proper suspected terrorist treatment, making sure to remove his hands to avoid identification of the corpse. He does deserve to be remembered for what he achieved in his short life. But he's not.

The image of Che's face is so common that it has grown detached from the reality. If we are going to celebrate a revolutionary, why not celebrate the actual leader of the revolution, not his scruffy friend? Or even better, why don't we celebrate the leader of non‑violent revolutions like Mahatma Gandhi or Martin Luther King? Che introduced the idea of guerrilla warfare. He and his cronies spent several years killing the authorities before they finally overthrew the dictator. Che personally signed death warrants for several generals. What a lovely role model. I wonder how many of the cool generation want that on their chests.

It all comes down to the photo. It's cool. Che's John Lennon hair and revolutionary whiskers really can’t be compared to images of others in his field. Even though Ghandi also overthrew a greater power and was killed for doing it, his bald smiling head decorated with spectacles doesn't arouse the same feeling of rebellion as Che. It just doesn't look as cool. And Fidel Castro. He also led a revolution. He wasn't killed however. He is still lurking somewhere in Cuba, old, decrepit and not fashionable.


The average Che‑wearing‑cool‑dude doesn't know about the person behind the ragged and distant face he or she is parading. The more the image of Che is used as an icon of rebellion, the further the image goes from the real man. But I won’t complain if, forty years after I die, my face is printed on a t‑shirt. I really won’t mind whether the person who is wearing me knows about who I was. Just that they think my face on the t‑shirt looks cool enough to wear will be good enough for me.

Exemplar D:
Merit


Screened Out

It’s 5:02 in the evening when I realise I’m missing the start of ’Home and Away’. I frantically toss the couch cushions from their indented niches in search of the remote. Ahuh! Found it. I hit the channel three button while falling back into the La-z boy. I negotiate if I can flip out the footrest without taking my eyes off the screen. As the theme song dies away I settle back into the cushioned comfort, and relax for a half hour of living in television ‘reality’. For that half hour I can forget about the Maths assignment waiting on my desk for me, or that I should be emptying the dishwasher for Mum.

Why is it that the human race is so drawn to television and movie theatres, to see other people’s lives played out on screen? It seems to me that we are all looking for an escape. Just as books provided this for the generations gone by, this technologically advanced generation has turned to the screen. We no longer have time or the imagination to indulge in a good read. We have to rely on someone else to provide us with the character’s faces, the scenery and the finer nuances of the plot. Television though, no longer has fine nuances in its plot. We have become so reliant on the screen, that we will watch whatever brain washing sludge they feed us. And it’s all to escape the hectic, rushing lives we have created for ourselves.

We think we are lucky living in the technology age, but we don’t realise we now have a lot more strains and stresses placed on us. Just driving to work in our cars we experience ‘road rage’, a term unknown 50 years ago. When at work we are told our job is not needed anymore because a computer can do it, we experience another stress. Just 20 years ago this would be unheard of. And it’s in the last 20 years that our lives have become revolved around television and movies. As we watch our plasma screens, play ‘Married with Children’ re-runs, or pay too much to see the ‘Matrix Reloaded’, we can forget that overdue parking fine, or that our monthly internet automatic payment failed to go through. People see movie set reality as better than living in the present.


Our society is becoming dependent on screen reality to function. Every morning at school, the daily gossip is with soap opera names and you may hear last night’s ‘Neighbour’s’ plot three times, as it’s repeated to the unfortunates that missed it. “Oh my God did you see what ‘Home and Away’s’ Angie did? I heard she gets killed;” and “Did you see that ‘ER’ Doctor’s arm get chopped off? I wish it had’ve been his head – I hate him.” This desensitisation to death is another negative effect that television and movies have had on our lives. 


We haven’t realised the negative effects television and movies have had on our lives. Desensitisation to death is just one of those effects. In letting ourselves be drawn into watching too much screen reality we now have many negatives to deal with. Take social problems for example. Many more people don’t know how to interact with each other properly. People are so used to watching other’s lives on a screen, that to meet new friends or a romantic partner we turn to another couple of screens – our cell phone screen and our computer screen. The computer screen allows us to assume an alias. We can talk to people on the opposite side of Earth and have them believe a life we have made up. We are now Sascha de Ville instead of Molly Wilson, and we live in a mansion not a state house. This desire to make our life seem better to others and our discontent with the norm stems from our screen watching time. Our cell phone screens allow us to agree on a meeting place in a ½ minute, or if social interaction is too strenuous we can do all our talking on screen. For only 20c a pop you can chat and flirt. 

Another negative effect movies specifically have had on human behaviour is the acceptance of violence. Some people see violence on television or in particular movies and they think it’s okay. Some people get so caught up in another reality, they are deluded into thinking that violence doesn’t hurt others or that they will get away with it. I believe the ideas of many of the high school massacres and other acts of extreme violence have been born from watching too many hours of violence on a screen.

I believe people are too reliant on television and movies. We see them as an escape from our stressed-out lives, a way to make our problems go away. But really screen reality has created more problems for today’s society to cope with. A lack of social interaction, desensitization to death and the acceptance and increased use of violence are just some of the problems that go hand in hand with television and movies. I believe people need to realise this and start taking television and movies less seriously. We need to rule what happens on screen, not let what happens on screen rule us.

.

Exemplar E:
Achievement

 

Whose problem?

On Monday it’s gossip day. Monday is the day when we hear and tell stories of people getting drunk. Our friends’ and colleagues’ evening antics are the number one topic as we laugh about Friday’s and Saturday night’s ‘fun.’ We laugh, but we shouldn’t. We laugh, but we should frown and shake our heads thinking about what a dysfunctional society we live in.

New Zealand has typically been a country with quite serious alcohol related issues for at least the past two decades. These include violence, social behaviour, drunk driving, drinking age/enforcement and bingeing. Generally these issues are all due to the overall immature attitudes New Zealanders have concerning alcohol. Very few respect alcohol as a serious drug, heavily affecting a person’s mentality which can lead to violence, memory loss and misjudgement to name a few negative effects. Now for the positive effects….um, there aren’t any, so why do we drink at all?

New Zealanders have some idea that any socialising requires alcohol and that the two go hand in hand. Not only is this a stupid idea, it is worsened by the fact the drinking is more often than not bingeing or excessive. Oh yes I hear you say, there is a real problem with young people and alcohol. Young people just can’t handle it, what with cheap high alcohol drinks, supermarkets selling to underage customers, and the legal drinking age being just 18. Young people do have a lot to learn about alcohol, but don’t think it is just the young who binge or who need to address a problem. The group we need to look at the ones who supposedly set the example.

During Christmas time I have watched my parents and their friends drank away every day of their precious holiday. The men started bingeing midday, have a snooze about 3pm and then drink most of the night away, as did the women. Although the women did not begin drinking until evening, they still consumed their fair share of alcohol. The reasons they do this I did not properly understand. They may call it relaxing, but alcohol is a depressant. The next morning they would invariably miss the best part of the day, crawling out of bed mid morning bleary eyed and complaining. While away on holiday I would have thought that everyone would be making the most of it meaning the scenery and the sunshine, not the most of what they could drink.

New Zealanders’ socialising ideas are obviously flawed, and will continue with examples like my parents and their friends handing it down. Another attitude problem most of us have is that it is acceptable to get drunk and make an idiot of yourself. We have a very forgiving nature when it comes to alcohol and the phrase “Yeah but I was drunk” is a very weak, widely used, accepted excuse for some absolutely shocking acts. In Europe, alcohol is more easily obtained by youth (legally) and is seldom abused by any. In Europe, being drunk is no excuse for anything, in fact people who get drunk are considered immature and socially insecure and treated more firmly by the police.

Why can’t New Zealanders change their attitudes and adopt these views? They make so much more sense and would solve many alcohol related issues, as well as taking a chunk out of crime and consequently money spent on police and enforcement. As our attitudes are the roots of all our alcohol related issues, it is guaranteed to be quite a while before we see much of a change especially with these habits and views being passed down to younger generations.

Exemplar F:
Achievement

 

Just One - For Today


KFC's 95c thick shakes. I've been told they're great for such a cheap price, so I thought I'd see if they were as good as they say. I enjoyed this 95c delight. The inconsistently smooth pieces of crushed ice and frozen milk mixed with sticky, sugar filled syrup, were enough to have me back for more. Little did I know that `more' would be that same afternoon.


I went back to KFC twice again that week. I was a sucker for those 95c thick shakes. Who else had the KFC cheap goods trap ensnared? I bet millions of people have each told a friend about it, to only have them fall prey to their predator. Joined by our buddies, we all rush to support the latest deals KFC has to offer. Do we realise we are just encouraging them to add another arrow to their quiver?

What are the key components in making the KFC trap successful? How about spare change, spare time and low patience. The first time I went back, all three factors were spoken for. 1) I had a spare dollar in my shirt pocket. 2) My bus was ten minutes away. 3) My patience is non-existent. Down to KFC to indulge in a 95c thick shake. Just one for today, I thought.

I have encountered, on my journeys downtown, `Free Popcorn Chicken' signs coating the walls of KFC, buses and empty spaces everywhere. Imagine the money KFC is making to afford such pricey advertising. Obviously the free stuff is no bigger than a golf ball, but still that's a lot of money to spend on advertising this miniscule popcorn dollop. We must see through a great tactic for getting a name and product across to the public as just another part of their multi layered trap.

T.V advertising is another way we are  encouraged to waste our money. Ads as stupid as the one were the guy gives his girlfriend a burger for her birthday to make up for forgetting it, do not speak truth to today's youth. We all know that you don't get your size 6 yet weight conscious girl a burger for her birthday. You're meant to get Impulse deodorant, because everyone knows ‘girls act on impulse’, and Glasson's clothing because `Glasson's is good for you.’


It is not only television and wall spaces KFC is dominating; it's the whole world. Or at least the English language. What three letters in any language mean just one thing? You guessed it: K, F and C. Kentucky Fried Chicken. My cousin's initials are K.F.C, so you can imagine the `fun' she has when having to give her full name or initials. Whatever country you're in or what ever your name is, KFC will always be associated with everyone's favourite chicken fast food joint.

Cheap fatty foods are a big help in our always expanding youth obesity epidemic. Fat kids everywhere will be enjoying these treats till they can enjoy them no more. Each time I went back I was in line behind three or four chubby pre‑teens. Do they believe a thick shake a day will keep the doctor away? I think not, little piggy. These kids need to be properly informed of the risks of such a lethal diet.

Last week my friend asked if I wanted to go get another 95c delight. This time I was aware of the trap. I had donated the last of my silver to the blind and caught an earlier bus. No spare change or spare time and my patience was on the bus with me. I made the choice to ignore the trap of the persistent posters and endless ads.

I have been told how good they are. 

I now have found how bad they are.
Exemplar G:
Not Achieved
What Is The Right High School?


It is the first day of high school and I sit in the assembly hall with 250 other nervous Year 9s. The Principal greets us: “ Good morning girls!”  I look around and only see girls.  That’s right, it’s my first day of what is to be five years in an all girls school.  I sit here thinking to myself but there aren’t any boys, there is no eye candy to stare at when we are bored in class.  Is this really the right school for me?  But is there any such thing as the right high school?

On having to choose which high school I was going to I was faced with many options.  Well as many options as someone who is facing their death sentence has, but the two main options were still there, single-sex or co-educational.  I never had the choice of where I was going.  Who chooses where you go?  Is it the student themselves or their parents?.  I was off to an all girls school as mum believed that it would be best . 

Every high school is different.  It would be a boring world if they were all the same.  Different schools are better at some things compared to another.  Why send your child to one school over the choice of the other ones?  Some students are more academic and they need to be sent to a school that does focus on this. Another student may have sporting potential in an area, and sending them to a school that is good in this area may see them through to a future in this sport. 

After speaking to some students about what made them choose the high school they went to I was faced with a bucket full of answers.  One girl, along with her parents chose an all girls school because they believed she would be able to focus the best at this school.  Why? Does the only contact she has with guys is when sitting in a classroom?  Would she be in such a dream-like state when gazing at them she wouldn’t be able to do her work?  (Probably).  Or would she be out to the toilets every break to touch her make-up in the hope that she might just get noticed?

Another girl was sent to a co-ed school because her parents thought an all girls’ school would be too catty.  Why?  Are the girls so hung up thinking that the other girls would steal their guys, even though the guys aren’t even at the same school?  It’s not like another girl is going to pounce on your guy at lunch time.  Can’t they just leave it at the gate?

Now that I am in my final year at school, looking back I think the school I has been to has been right for me. Talking to friends at different schools, both co-ed and single-sex who are also in their last year at high school all have similar responses.  They have enjoyed all of their high school years, full of both highs and lows, and feel that they have had as many opportunities as everyone else.

So on choosing the right high school I believe that every student is different. Single-sex high schools are more academic, where as co-ed schools offer more social sides.  But when trying to choose and you can’t decide whether you are going for the academic or social side to school, I say go to the school closest to you because then you can go home for lunch. At least that way you can eat what you want!
Exemplar H:
Not Achieved
Delinquent Driving


It's been a long day and you're heading home. The roads are busy. You are just interested in getting home, but other people's driving is getting on your nerves. You try and change lane, indicating first, but there is no decent sized gap for you to pull across into. So you hope that other drivers will let you in. Not a chance. What does the car next to you do? It speeds up just to make it impossible for you to change. If you don't change you will miss your turn off. Road Rage.

New Zealand drivers are jerks. They don't care about other drivers. New Zealanders ~ are far from courteous when they placed behind a wheel. People from other countries are surprised by the way at which traffic is on our roads. The friendly image that kiwis have goes out the window when it comes to driving.

The chances that you, yourself have actually experienced some from of frustration on the roads are fairly high. People will actually go out of their way to cut you off, block gaps and generally frustrate you. There must be some experiences that come to mind. Why do New Zealanders do this? The answer must lie in our size. We aren't a big country. Roughly four million is pretty small by world’s standards. Therefore we are not used to busy, crowded streets and places. Congestion is not common in New Zealand. The roads are one of the few places you can find it.
When most of today's workers grew up the rush hour traffic wasn't bad. Someone could cut you off and you would know that there would be a gap big enough to park a bus in behind them. Today this is now longer the case. The population growth has caused those gaps to disappear.

Road Rage could be spawned from many possible sources. There is no major or obvious cause. A breakdown of communities, inadequate policing and a poor upbringing are likely causes.

Are communities in New Zealand breaking down? Road rage is supporting that they are. There must not no longer be the same strong community relationship if the breakdown is the cause. As life is getting busier and stressful are the old strong bonds of New Zealand communities falling apart?

The New Zealand police force could do more about road rage. Look at what they are doing now. Hardly anything. Road rage is a major problem in New Zealand. The police need to become more proactive about road rage before it becomes out of control. New Zealand drivers don't care what they do on the roads to other people because they know that there is no chance of a fine or ticket from the police. There needs to be. A fear similar to that of the drunk driving penalties is needed. The police have to take a tougher stance on road rage.


If children aren't raised to respect those around them, then they will not care about others. One result would obviously be road rage. Maybe parents need to be more stricter towards their children when it comes to respect for other people.

There are no adverts on television or anywhere else to try and prevent road rage. The techniques that are used in the `shocking` adverts that are played about drink driving could be applied in a similar approach to road rage. The drink driving adverts have had a stunning effect on the public and it could be just what is needed.


What is needed from the New Zealand public is a less self centred attitude. Those who live overseas drive in much more crowded conditions all the time and they are some of the most courteous drivers in the world. New Zealanders are obviously not keeping up with the rate at which the world is changing. They need to.

Task 3: Topic planning

As a class brainstorm some everyday events or experiences that could be useful starting points for columns, then suggest some topics or issues, which could then be explored. Keep your readership (other students and your teacher) in mind as you plan topics, which your readers will hopefully find interesting and entertaining. To begin your brainstorm, some possibilities for starting points and topics are suggested below:



· The queue for school social tickets


Observing human nature

· Walking through a shopping mall 


Our preoccupations with materialism

· A driving lesson 




Road rage

· Queuing at McDonalds 



Obesity 

· Watching a sibling grow up 



Masculinity

You might select one of the possibilities from your brainstorm and develop it for your column later in task 5.

Task 4: Effective endings

a) Consider how the ending can make effective links back into the columns. Re-read the endings from Exemplars A, B and C.

b) Identify and discuss the effectiveness of one other technique from the list in task 1(b) used in each of the endings. 

Task 5: Drafting and developing your column

a) Look over all f annotated exemplars again, discussing their strengths and areas where they could be improved.

b) Look back over tasks 1 to 4. Select the topic you will write on and the style you will use.

c) Develop a final version of your column. It should: 

· develop and sustain one or more central ideas on your selected topic throughout the column

· be crafted to achieve a stylistic coherence throughout the column through your deliberate use of a range of language techniques

· be structured clearly and effectively, paying particular attention to developing an effective opening and ending

· use writing conventions accurately.

Your column will be 600-800 words long. It should be appropriate for a readership of your peers and your English teacher. Your column should also be suitable for publication in a school newspaper.

Assessment Schedule 3.1: Produce an extended piece of writing in a selected style

	
	Descriptor
	Example

	Achievement 
	· Develop, sustain and/or support idea(s).

· Craft controlled writing which creates effects appropriate to audience, purpose and text type.

· Structure material clearly in a way that is appropriate to audience, purpose and text type.

· Use writing conventions accurately.
	Refer achievement Exemplars E and F.

	Merit
	· Develop, sustain and/or support idea(s) convincingly. 

· Craft controlled and fluent writing which creates effects appropriate to audience, purpose and text type.

· Structure material clearly and effectively in a way that is appropriate to audience, purpose and text type.

· Use writing conventions accurately.
	Refer merit Exemplars C and D.

	Excellence
	· Develop, sustain and/or support idea(s) convincingly, showing insight and/or originality.

· Craft controlled and fluent writing which creates effects appropriate to audience, purpose and text type, and which commands attention.

· Structure material clearly and effectively in a way that is appropriate to audience, purpose and text type and which achieves impact.

· Use writing conventions accurately.
	Refer excellence Exemplars A and B.


Surface features:


achievement criteria assessing:


conventions.











Ideas are developed  and sustained, but not in a convincing way as needed for merit. While points made are relevant, ideas and examples are not sufficiently integrated.








Writing is clearly structured. 


Develops the ‘trap’ and the ‘change’, ‘time’ and ‘patience’ structures effectively.








Deeper features:


achievement criteria assessing:


ideas


crafting


structure.











Writing is crafted, controlled and creates effects, but crafting is not sufficiently sustained or fluent throughout the piece, as required for merit. 


Eg: sentence beginning: “Ads as stupid as the one were the guy gives his girlfriend a burger for her birthday to make up for forgetting it, do not speak truth to today's youth …”


[and elsewhere]





Writing is generally crafted and controlled. Contrasting  formal and informal language registers  combined well: eg: within one sentence: “Obviously the free stuff is no bigger than a golf ball, but still that's a lot of money to spend on advertising this miniscule popcorn dollop.”


Over the whole piece, fluency is not sustained at merit level.





Writing conventions are used accurately throughout: 


appropriate syntax, paragraphing, punctuation and spelling. 


(NB: a few random errors, or minor editing lapses, are acceptable)











Surface features:


achievement criteria assessing:


conventions.











Deeper features:


achievement criteria assessing:


ideas


crafting


structure.











While syntax and vocabulary selection are controlled and create effects, they do not command attention as needed for excellence.





Writing is crafted controlled and creates effects. 


Effective use of parallel structures [eg: “ careless but perfectly placed hair…” and other devices.





Writing is clearly and effectively structured. 


Integrates humour effectively throughout: eg: self deprecating reference in the conclusion to the writer’s own image being on a t-shirt.








Ideas are developed sustained and convincing. Central argument about  image and reality is skilfully developed.








Crafting does not command attention as needed for excellence. Some awkward expressions. Eg: Sentence beginning “Ever since March 2003 when one dictator…”








Writing is clearly structured. 


Develops central  ‘attitude’ argument effectively with supporting evidence.








Ideas are developed sustained but not in a convincing way as needed for merit. Some aspects treated superficially. (eg final two paragraphs)








In this piece a colloquial and informal style detracts. Crafting and fluency are not at merit level. Eg


“Young people do have a lot to learn about alcohol, but don’t think it is just…”








Writing conventions are used accurately throughout: 


appropriate syntax, paragraphing, punctuation and spelling. 


(NB: a few random errors, or minor editing lapses, are acceptable)











Writing is not crafted and controlled. Direct address detracts.





Limited range of sentence structures used.


Does not meet the standard for the crafting criterion.





Writing is crafted and controlled. Varied diction in places and some effective variations in syntax and tone. eg  formal complex sentence listing problems, followed by “Now for the positive effects….um, there aren’t any, so why do we drink at all?”





Deeper features:


achievement criteria assessing:


ideas


crafting


structure.











Surface features:


achievement criteria assessing:


conventions.











Surface features:


achievement criteria assessing:


conventions.











Deeper features:


achievement criteria assessing:


ideas


crafting


structure.











Deeper features:


achievement criteria assessing:


ideas


crafting


structure.











which can act as an introduction to a column exploring a





Writing is crafted, controlled and fluent and commands attention.


Skilful blending of colloquial and more formal registers. Eg “permeates politics” juxtaposed with “our great mate…”





Writing is crafted, controlled and fluent. It creates effects appropriate to its audience and commands attention.


Understatement  deliberately and effectively used after graphic medical description.





Writing is clearly and effectively structured and achieves impact. The cross country run is used as an effective linking device as topical issues are raised.





Surface features:


achievement criteria assessing:


conventions.











Writing is crafted controlled and creates effects. 


A strong opening which captures the reader’s interest.





Topic / issue





Event / experience





Writing conventions are used accurately throughout: 


accurate use of syntax, paragraphing, punctuation and spelling. 


(NB: a few random errors, or minor editing lapses, are acceptable).











Ideas are developed and sustained convincingly, showing originality. 


A wide ranging and insightful commentary is developed.





Surface features:


achievement criteria assessing:


conventions.











Deeper features:


achievement criteria assessing:


ideas


crafting


structure.

















Monday morning gossip at school. 











Running in the school cross country.





Driving home in the rush hour.











Writing is clearly and effectively structured and achieves impact. The toolbox motif is developed effectively throughout. 





Effective use of irony in the final line.





Ideas are developed and sustained convincingly, showing originality. 


An original satirical piece is developed.





Writing is crafted, controlled and fluent. It creates effects appropriate to its audience and commands attention.


Original, striking vocabulary selection  sustained throughout and creates impact: eg: “nibbling and scampering.”





Deeper features:


achievement criteria assessing:


ideas


crafting


structure.











Writing is clearly and effectively structured and achieves impact. Personification and other figurative devices used effectively throughout the piece. 











Writing is crafted, controlled and fluent. It creates effects appropriate to its audience and commands attention.


Effective use of a series of lists. 


Range of sentence structures used skilfully for deliberate effect.





Surface features:


achievement criteria assessing:


conventions.











Writing is clearly and effectively structured and achieves impact. The idea of “knocking the bugger off” is developed effectively throughout, including subtle reference to beating the Principal. 





Effective ending, with a respectful allusion to Sir Edmund Hillary, the originator of the “knocked the bugger off” expression.





Writing is crafted, controlled and fluent and commands attention.


Witty and sustained. Clever allusions create humour. Eg “from Tane to Hermes…”








Writing is clearly structured. 


Meets the standard for the structure criterion.








The topic(s) or issue(s) explored: 





The experience used to open the column piece:





Writing is not clearly structured. 


Does not meet the standard for the structure criterion.








Writing is not sufficiently crafted and controlled. 





Ordinary, dull style. Does not show evidence of selecting language to create effects.





Watching a favourite TV programme.





Over the whole piece, ideas are not sufficiently developed. 





Limited development of ideas.


Does not meet the standard for the ideas criterion. 





Writing conventions [grammar, punctuation and spelling] are used sufficiently accurately. There are some grammatical errors, but the error pattern is just acceptable. 





Just meets the standard for the conventions criterion [borderline].








Writing is not sufficiently crafted and controlled. 





Weak expression in several places eg: “Does the only contact she has with guys  is when sitting in a classroom?”


Does not meet the standard for the crafting criterion.





Writing is clearly and effectively structured. 


Develops central argument effectively with supporting evidence.








Ideas are developed sustained and convincing. Several thoughtful points about our dependence on technology are made.








Crafting does not command attention as needed for excellence. Some awkward expressions. Eg Our lives have become revolved around television and movies…”








Writing is crafted controlled and creates effects. 


A strong opening which captures the reader’s interest.





Writing conventions are used accurately throughout: 


appropriate syntax, paragraphing, punctuation and spelling. 


(NB: a few random errors, or minor editing lapses, are acceptable)











Writing conventions are used accurately throughout: 


appropriate syntax, paragraphing, punctuation and spelling. 


(NB: a few random errors, or minor editing lapses, are acceptable)











Writing conventions are used accurately throughout: 


accurate use of syntax, paragraphing, punctuation and spelling. 


(NB: a few random errors, or minor editing lapses, are acceptable).











Writing conventions are not used accurately throughout: 


Some confusion over paragraphing.


Accurate use of syntax, punctuation and spelling. 


(NB: a few random errors, or minor editing lapses, are acceptable).





Does not meet the standard for the conventions criterion.





Ideas are not developed. 


After a reasonable opening, superficial treatment of material.  Random cause and effect. Limited development of ideas. Repetitive.


Does not meet the standard for the ideas criterion.





Ideas are not developed. 


Ineffective linking. Several brief points about road rage made in isolation and not developed.





Writing is not crafted and controlled. 


Weak expression in several places eg “more stricter.”





Deeper features:


achievement criteria assessing:


ideas


crafting


structure.











Surface features:


achievement criteria assessing:


conventions.
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