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Internal Assessment Resource

Drama Level 3

	This resource supports assessment against:

Achievement Standard 91513
Devise and perform a drama to realise a concept

	Resource title: In their footsteps

	5 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by 

Ministry of Education
	December 2012

To support internal assessment from 2013

	Quality assurance status
	These materials have been quality assured by NZQA. NZQA Approved number A-A-12-2012-91513-01-6066

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.
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Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Drama 91513. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it.
Context/setting

This activity requires students to devise and perform a drama to realise a concept drawn from their examination of an historical character. The students provide a statement of intention that outlines their concept for the drama.
In practical workshops, the students should explore a range of elements and conventions that result in performed improvisations. These explorations and improvisations will help the students decide on textual conventions and technologies that can assist them in the performance of their devised drama.

It may be useful to provide resources on a theatre practitioner model to support stylistic choices during the devising process.

Conditions

It is expected that students will have participated in workshops exploring devising processes prior to the commencement of this activity. This assessment activity will take place over 6-8 weeks of in-class and out-of-class time. Students can perform a monologue, duologue, or in a small group but will be assessed individually. The length of the performance should be between 4-8 minutes, at a time organised by you.

Resource requirements

Useful resources include but are not limited to:

· biographies of famous people

· performance space

· basic stage furniture (screens, rostra, chairs, tables)

· props and costumes, where necessary

· sound and lighting if required.

Additional information

None.

Internal Assessment Resource

Achievement Standard Drama 91513: Devise and perform a drama to realise a concept
Resource reference: Drama 3.2B
Resource title: In their footsteps
Credits: 5
	Achievement
	Achievement with Merit
	Achievement with Excellence

	Devise and perform a drama to realise a concept.
	Devise and perform a coherent drama to realise a concept.
	Devise and perform an effective drama to realise a concept.


Student instructions 
Introduction
This assessment activity requires you to devise and perform an original drama based on a concept you have developed, drawing on the life of an historical character. For example, an original drama based on themes in the character’s life but set in a contemporary and new context.

You need to include a brief statement of intention outlining your concept for the drama. The concept includes the style of the drama, what you want the audience to understand, and how you choose to communicate these ideas.

You can perform individually, in pairs, or in a small group but you will be assessed individually. The length of your drama should be approximately 4-8 minutes.
You will be assessed on how effectively your devised drama communicates a dramatic intention or concept. 

The task, and any preparatory activities, will take place over 8-10 weeks of in-class and out-of-class time.

Task

Write your concept

Your teacher may suggest examples of famous people suitable for your devised drama, or guide you in the exploration of an historical event from which you will select a person to focus on.

Choose a person you can research comprehensively. 
The selection of a theme for devising will help you to develop a perspective or angle for the devising process. Themes can be organised under different headings, which will prompt different kinds of approaches to the rest of the devising process. Examples include but are not limited to:

· a sociological theme (emphasising social roles, and relationships)

· a cultural theme (emphasising attitudes, values, and morality)

· a psychological theme (emphasising the effects on the individual)

· an historical theme (emphasising the events in a particular period).

Begin to develop your concept by writing an initial statement of intention. Revisit and refine the concept throughout the devising and rehearsal process, in order to ensure it fully reflects your intention for the drama.

Devise
Use improvisation to explore your concept and character. Your teacher will provide you with some structured opportunities to examine both. Workshop scenes and ideas and decide on which work best. Explore ways to ‘show’ rather than ‘tell’ the audience the themes and situations. If you are working in a group, discuss your ideas until you have an agreement.
Record any ideas or material that develop from this process for consideration as you progress through the devising process. This material is for your own use and does not need to be submitted for assessment. 

Consider the various ways you could present the ideas in your concept. Look at the strengths of your group. If you have people who can sing, choreograph, use computers to generate music or create video images, think about how to use these skills effectively in your drama.
You also need to focus on the styles that you think will be useful to you and decide on whether the play is likely to mix realist and non-realist elements. Look at the materials you have selected to use in the devising process and make some decisions as to how you think the material should be handled. 

Explore how dramatic conventions and technologies will support the communication of your concept, and advance the drama in a manner that is cohesive and effective. 

How will these things support your ability to show, rather than tell, your intention to the audience? Use your decisions to continue to develop and modify your statement of intention.

Structure your ideas into a 4-8 minute drama.

Shape
Use a process of improvised trialling and discussion to establish a structure for your drama. Record your decisions about the structure of the drama and stage directions in a devised drama outline. You may wish to record dialogue in this document but this is not a requirement of the standard. This is a working document and should be refined throughout the remainder of the devising and rehearsing process. 
Ensure that the drama is cohesive and not just a series of unlinked scenes. This means that there is a flow of ideas that unify the text and move the action towards the articulation of the concept. Alternatively, a series of vignettes will need to demonstrate some relationship with each other and the communication of the concept. You might use a consistent motif to create this.

Rehearse and refine
Rehearse your drama and make changes that will enhance the communication of your concept. What changes in rhythm and pace might need to be further explored and tested before performance? What additional work will need to be done on characters, scenes and technical effects? You may decide that you need more enactment or movement in your drama to embody the mood of a key scene, rather than communicating it through an extended soliloquy.
Perform your devised drama for peers and consider their feedback. Are there issues that you need to consider in order to make sure your drama is more convincing, compelling and engaging in its communication of the concept? Make any appropriate modifications.

Hand in supporting evidence

Finalise your statement of intention. This statement needs to outline the ideas and stylistic choices you have combined to communicate your chosen concept, including what you want the audience to understand from watching your performance and how you intend to communicate this. It will include role, time, place, situation and action. Hand it in to your teacher along with a copy of your devised drama outline, including stage directions. 

Make sure that the devised drama outline reflects exactly what you will perform on the day. 
Perform your drama
Perform your drama according to the decisions you made as outlined in the devised drama outline.

Your drama should realise the intention of your concept. Your performance should be convincing, compelling, highly engaging and powerful. Aim to perform in a manner that supports the communication of that concept.

Assessment schedule: Drama 91513 In their footsteps
	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student actively devises around the theme of ‘dramatic biography’ to develop a performable drama that credibly realises the concept for the drama. 

The student provides a statement of intention that outlines the ideas underpinning the drama and the stylistic choices made to communicate these ideas.

The student performance supports the credible realisation of the concept for the drama as outlined in the statement of intention.

For example:

The student participates in an ongoing cycle of discussion, exploration, experimentation, selection and rejection, shaping, structuring and sequencing and refining to produce a drama.
Statement of intention

As Edith Piaf, I want to show the hard life I had as a child and how that a hard start and lack of confidence affected me all the way through my life. I want the audience to understand how my excessive behaviour in certain situations was not just the result of my passionate artistic nature, but also of a need for love that came from my unhappy childhood. I want the audience to see the nervous little girl in the triumphant stage performer, and to understand how my eventual downfall was because of this rocky beginning. I will use a circular narrative and a generally naturalistic style to communicate my ideas.
Drama in performance
The actor enters in role and takes position centre stage. She is clearly nervous and fiddles with her hands and skirt. As soon as the music starts she alters her physicality and becomes very confident, lip-syncing appropriately in the style of Edith Piaf. This mirrors the opening scene of the drama, where we meet the ‘flamboyant’ Edith before being shown her more vulnerable side. The music volume decreases as, in verse two, she begins to fold up like a child. This enables her to be audible when she exhorts the audience “please, please, just love me”.

It is important to note while this is not a performance standard, the student must be able to support the realisation of the concept for the drama at the appropriate level in performance.
The examples above relate to only part of what is required, and are just indicative.


	The student actively devises around the theme of ‘dramatic biography’ to develop a performable and convincing drama that coherently realises the concept for that drama. 

The student provides a statement of intention that outlines the ideas underpinning the drama and the stylistic choices made to communicate these ideas.

The drama has flow and the combination of dramatic elements and conventions creates dramatic unity.

The student performance supports the convincing realisation of the concept for the drama as outlined in the statement of intention. 
For example:
The student participates in an ongoing cycle of discussion, exploration, experimentation, selection and rejection, shaping, structuring and sequencing and refining to produce a drama.
Statement of intention

As Edith Piaf, I want to show the hard life I had as a child and how that a hard start and lack of confidence affected me all the way through my life. I want the audience to understand how my excessive behaviour in certain situations was not just the result of my passionate artistic nature, but also of a need for love that came from my unhappy childhood. I want the audience to see the nervous little girl in the triumphant stage performer, and to understand how my eventual downfall was because of this rocky beginning. I will use a circular narrative and a generally naturalistic style to communicate my ideas.

Drama in performance
The actor enters in role and takes position centre stage. She is clearly nervous and fiddles with her hands and skirt. The lighting changes to a spot closely focused on Edith. She freezes and stares into the audience, as if caught in headlights. As soon as the music starts she alters her physicality and gradually becomes very confident, lip-syncing appropriately in the style of Edith Piaf. This mirrors the opening scene of the drama, where we meet the ‘flamboyant’ Edith before being shown her more vulnerable side. The music volume increases to a discordant row as, in verse two, she begins to fold up like a child. She shouts over the noise “please, please”. The music then cuts to enable her to be audible when she delivers the last line … “just love me”. 

It is important to note while this is not a performance standard, the student must be able to support the realisation of the concept for the drama at the appropriate level in performance.
The examples above relate to only part of what is required, and are just indicative.


	The student actively devises around the theme of ‘dramatic biography’ to develop a performable and compelling drama that effectively realises the concept for that drama with originality. 

The student provides a statement of intention that outlines the ideas underpinning the drama and the stylistic choices made to communicate these ideas.

The drama is highly engaging and powerful.

The student performance supports the compelling realisation of the concept for the drama as outlined in the statement of intention.

For example:
The student participates in an ongoing cycle of discussion, exploration, experimentation, selection and rejection, shaping, structuring and sequencing and refining to produce a drama.
Statement of intention

As Edith Piaf, I want to show the hard life I had as a child and how that a hard start and lack of confidence affected me all the way through my life. I want the audience to understand how my excessive behaviour in certain situations was not just the result of my passionate artistic nature, but also of a need for love that came from my unhappy childhood. I want the audience to see the nervous little girl in the triumphant stage performer, and to understand how my eventual downfall was because of this rocky beginning. I will use a circular narrative and a generally naturalistic style to communicate my ideas.

Drama in performance
The actor enters in role and takes position centre stage. She is clearly nervous and fiddles with her hands and skirt. The lighting changes to a spot closely focused on Edith. She freezes and stares into the audience, as if caught in headlights. As soon as the music starts she alters her physicality and gradually becomes very confident, lip-syncing appropriately in the style of Edith Piaf. This mirrors the opening scene of the drama, where we meet the ‘flamboyant’ Edith before being shown her more vulnerable side. Back-projected onto a screen behind the actor, a film extract of Piaf in performance comes up. The actor and the projection mirror each other. The music volume increases to a discordant row as, in verse two, the actor begins to fold up like a child. This contrasts with the image of Piaf still performing in the background, and reinforces the duality of the character’s nature and the dramatic concept for the piece. The actor shouts over the noise “please, please”. The music then cuts to enable her to be audible when she delivers the last line … “just love me”. 

It is important to note that while this is not a performance standard, the student must be able to support the realisation of the concept for the drama at the appropriate level in performance.
The examples above relate to only part of what is required, and are just indicative.




Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.

NZQA Approved
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