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Internal Assessment Resource

Dance Level 3

	This resource supports assessment against:

Achievement Standard 91588
Produce a dance to realise a concept

	Resource title: Haiku dance

	8 credits

	This resource:

· Clarifies the requirements of the standard

· Supports good assessment practice

· Should be subjected to the school’s usual assessment quality assurance process

· Should be modified to make the context relevant to students in their school environment and ensure that submitted evidence is authentic


	Date version published by Ministry of Education
	December 2012

To support internal assessment from 2013

	Quality assurance status
	These materials have been quality assured by NZQA. NZQA Approved number A-A-12-2012-91588-01-6046

	Authenticity of evidence
	Teachers must manage authenticity for any assessment from a public source, because students may have access to the assessment schedule or student exemplar material.

Using this assessment resource without modification may mean that students’ work is not authentic. The teacher may need to change figures, measurements or data sources or set a different context or topic to be investigated or a different text to read or perform.
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Teacher guidelines

The following guidelines are supplied to enable teachers to carry out valid and consistent assessment using this internal assessment resource.

Teachers need to be very familiar with the outcome being assessed by Achievement Standard Dance 91588. The achievement criteria and the explanatory notes contain information, definitions, and requirements that are crucial when interpreting the standard and assessing students against it. 
Context/setting 

This activity requires students to interpret a haiku (see Resource A) and make a dance video based on this interpretation. Prior to the assessment task, lead the students in a workshop process that includes ways to interpret words and imagery through movement. You will also need to ensure that students understand choreographic principles and that they understand what is involved in developing a concept (see Resource B). 

The video dance can be filmed in several ways. For example, students may film sequences of movement and sequences that relate to the ideas in a haiku and combine these into a dance video that explores the meaning of the haiku. The dance sequences may be filmed in a location that relates to the ideas in the haiku if that is manageable. A single shot video may be used if opportunities to edit are limited. Students will present the finished work as a DVD or in another digital format that the school has access to. 

Conditions 

Students will individually choreograph, design and present a video dance that is 2-4 minutes long. Although the choreographer has overall artistic control, s/he may use collaborative processes when working with dancers or making design and filming decisions. 

The video dance must be presented with the use of relevant and available production technologies, for example, costume and sound.

For moderation and assessment, students will also need to explain the concept of the video dance in written, visual, or oral form. This should take the form of a brief programme note that includes: 

· the name of the dance

· the text of the chosen haiku

· an analysis of its structure

· the student’s interpretation of the deeper meanings of the haiku

· a brief explanation of the main choreographic and design decisions (for example, movement choices, location, filming) that were made in order to communicate the concept.

This can be presented in written, visual and/or oral form and could also be presented digitally. This will not be assessed but will help you to assess the video dance. 

Resource requirements 
You will need to ensure that students have access to both traditional and modern haiku, and that they understand how haiku are structured and that haiku normally contain layers of meaning. 

You will need to show students some examples of video dance. Students will also require the use of a video camera. Specialist editing equipment may be used but is not required. 

Templates for story boarding will be useful. Many different styles can be found at: http://www.google.co.nz/search?q=free+story+board+template&hl=en&client=firefox 

The following website might be useful: http://www.makingvideodance.com/Home.html 

Additional information 

You may give feedback to students throughout the creative process to guide them in their choreography development and filming decisions. 
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	Achievement
	Achievement with Merit
	Achievement with Excellence

	Produce a dance to realise a concept.
	Produce an effective dance to realise a concept.
	Produce a cohesive dance to realise a concept.


Student instructions 
Introduction 
This assessment activity requires you to: develop a concept for a video dance based on the structure, images, and ideas in a haiku; to create the dance for camera; and to present the video dance as a recording (2-4 minutes long). 

You will explain your concept in written and/or visual form and this will accompany the recording of the dance. The concept will include an explanation of how you have interpreted the haiku and ways that you have revealed your interpretation in the movement, location, content, and filming choices you have made. You will be assessed on how effectively you realise your concept in the production of your video dance, and how cohesive the video dance is.

This assessment activity will take place over 3-4 weeks of in-class and out-of-class time. 

Teacher note: This resource could be adapted so that students choreograph a live dance based on a haiku rather than a video dance. Adjust the timeframe to suit your students and the availability of equipment.

Task
Understand your haiku

Choose a haiku and analyse it so that you understand what it is saying, how it connects with nature, the season it refers to, and how it is structured. An important element of haiku is the imagery used to convey an idea or thought, or to evoke emotion in the reader. Often a haiku describes a single moment in time but contains a deeper meaning relating to a wider aspect of human life. 

Once you understand your chosen haiku, plan how you will bring it to life through the movement you choreograph, and your choice of filmed images, music, and locations. You might choose to film the choreographed movement in locations that represent the ideas in your haiku or film your movement in your dance room and intersperse it with filmed sections depicting images or ideas from the haiku.

Choreography 

Structure your dance so that it has three parts; one representing each line of your haiku. Choreograph a sequence of movement to convey the ideas in each line – three sequences in all. There needs to be a strong relationship between any images in the film and the choreographed movement. You may choreograph for three to seven dancers. You will have to make decisions about the number of dancers you will need in each sequence, the costumes your dancers will wear, and the music that will accompany your choreographed dance. 
Filming 

Choose a location or locations for filming that complement the ideas in your haiku. Think about images that you could use between each sequence that relate to the way you have interpreted your haiku and/or about how the setting will complement the ideas in the haiku and your choreography. 

Reflect the structure of your haiku in the way you structure your video dance.
Prepare a storyboard:

· enter shot titles and descriptions, complete with planned lengths and edited order 

· indicate shot types: video, still, audio, music, or titles 

· enter film tips for you or your cameraperson to use when videotaping the shot and editing tips to be used when editing
· print copies of your storyboard for use while filming and editing. 

Record your video dance. You may edit your film, but this is not a requirement. The completed video dance should be 2-4 minutes long.

Presentation

You will present your video dance on a DVD or in another digital format specified by your teacher. 

You will also present your concept in written, visual, or oral form. This information will allow markers to assess the extent to which your video dance has realised your concept. 

Your concept information must include:

· the name of your dance

· the text of your chosen haiku

· an analysis of the structure of the haiku

· your interpretation of the deeper meanings of the haiku

· a brief explanation of the main choreographic and design decisions (for example, movement choices, location, filming) that you made in order to communicate your concept.

Resource A: Haiku

Images

Most traditional haiku incorporate one of the four seasons using imagery that relates to these seasons to evoke feelings in the reader. Winter, for example, is associated with coldness, which might convey a message about being cold and alone. Haiku writers also gain inspiration from human activity, which is often a momentary event. For example, a small gesture can provide imagery for a haiku. Haiku often appeal to at least one of the five senses to allow the reader to experience what the haiku is depicting. 

Ideas

Often a haiku describes a single moment in time, but contains a deeper meaning relating to a wider aspect of human life. For example, a famous haiku written by Basho describes the moment when a frog causes a splash as it jumps into a pond. It is said to represent the idea that thought and contemplation must be accompanied by action if they are going to make a difference to society.

Structure

Although traditional haiku have a pattern of five syllables in the first line, seven in the second line and five in the third, they can have a variety of different structures. Haiku often use juxtapositions of opposing ideas. For example, some bring together two different images and create a relationship, contrast or comparison between them. Understanding the structure helps with understanding the deeper meaning of the haiku.

Examples of haiku structures

	Line 1
	Line 2
	Line 3

	An idea
	The idea is extended
	Contrast to lines 1 & 2

	An idea or image
	A contrasting idea or image is introduced
	Unifying line or relationship established

	An idea
	The idea is extended
	The subject is revealed


Resource B: Concept

Developing a concept – what does this involve?






Assessment schedule: Dance 91588 Haiku dance
	Evidence/Judgements for Achievement 
	Evidence/Judgements for Achievement with Merit
	Evidence/Judgements for Achievement with Excellence

	The student has produced a video dance to express an interpretation of a haiku. 

The student has applied choreographic processes to developing the video dance and has made and applied design decisions to match some of the ideas in the dance. The student has also applied basic choreographic principles. The resulting dance shows that the student has reflected on and evaluated the choreographic and design decisions throughout the process of producing the dance.

For example:

The student explains that her concept is to show that her haiku represents spring. She wants to show a calm, still pond, and the change to the pond when a frog jumps in. The third section returns to the stillness of the pond. She wants to communicate that it is spring. The student has produced a dance that shows a relationship between the movement of a frog and a still pond and has used the haiku structure to structure the dance.

The student has chosen six dancers who begin in a circle to represent the shape of the pond in the haiku. In the background there are shots of a pond. The dancers wear blue costumes. The first section has the dancers travelling in a circle. This section is quite short and uses a series of cuts from the dancers to wide shots of the pond. Rather than reflecting the stillness of the pond this makes the first section disjointed and busy.

The second section focuses on the movement of the frog and uses leaping and jumping phrases in a fairly literal way. The choreographer uses an additional dancer dressed in green to represent the frog. She does a solo in the centre of the circle of dancers. This is interspersed with images showing a frog leaping. The other dancers in the circle perform non-locomotor movements as though reacting to the frog movements. The solo strongly contrasts with the opening section and the movements of the other dancers. 

The third section uses similar movements and the same formation as the beginning section. There is more variation in the locomotor movements used to travel in the circle and the travelling is interspersed with non-locomotor movements involving flowing movements of the arms. Shots of the pond are used again in this section.

The examples above relate to only part of what is required, and are just indicative.


	The student has produced an effective video dance to express an interpretation of a haiku. 
The student has applied choreographic processes to developing the video dance and the work shows understanding of choreographic principles. The student has made and applied choreographic and design decisions to support the development and communication of the concept and enhance the presentation.

For example:

The student interpreted the haiku as showing the importance of new life and new beginnings that are associated with spring. She also makes reference to cycles of life as the pond returns to stillness at the end of the haiku. The student has used the haiku structure to structure the dance. Most of her choreographic and design decisions support the communication of this concept.

The first section uses a series of still shapes followed by slow circular movements, performed by four dancers dressed in green, to represent the stillness of the pond. The dancers are dancing on grass and the pond is visible in the background. The movement is performed in unison. The mood, which is serene, is communicated through the images, the music and the movement of the dancers. The dynamic of the movement is smooth and flowing although interrupted at times by the still shapes. 

The second section contrasts with the first. Each dancer performs a sharp movement on the spot while the others freeze. This sequence repeats four times in the same order although the individual movements differ each time. This represents the sudden sharp movements of the frog’s leap and also the stages of the opening of spring buds. Between sections one and two footage of a frog leaping and a splash is shown. At the end of this section images of buds opening are shown. The sequence is performed to quiet percussive sounds.

The third section repeats the movement from the first section to show the cyclical nature of the seasons, but this time it is performed in retrograde so that the slow circular movements begin this section and dance ends with still shapes and then stillness. The dancers are again beside the pond. This final shot is of the still pond. The music from the first section is used again.

The examples above relate to only part of what is required, and are just indicative.


	The student has produced a cohesive video dance to express an interpretation of a haiku. 
The video dance has a sense of cohesion between all the sections of dance, the images used, and the ideas in the haiku. The work shows understanding of complex choreographic principles. The student has made and applied choreographic and design decisions that are integral to the development and communication of the concept. 

For example:

The student’s interpretation of a haiku involves showing a relationship between the impact of a frog leaping into a still pond and the idea that contemplation can be beneficial but that action is also important. All of his choreography and design decisions are integral to the communication of this concept. The student has also used the haiku structure to structure the dance.

The first section uses a series of slow circular locomotor and non-locomotor movements, performed by three dancers dressed in shades of blue and green, to represent the stillness of the pond. The video gives the impression of an evening in spring. The camera shows close-ups of buds on trees and … The shots of the pond show very still water. The mood, which is contemplative and serene, is communicated through the images, the music, and the movement of the dancers. The dynamic of the movement is smooth and flowing. The movement is a combination of unison and canon, which relates to the ongoing stillness of the pond. Smooth spiralling movements from high to low levels and back to high suggest the depth of the pond and depth of thought involved in contemplation.

The second section contrasts with the first and suggests that thought needs to be turned into action. The stillness is broken by the splash of a frog, which is the footage that precedes the dancers’ movements. The section uses a lot of strong, sudden dynamic movements. The dancers use leaps, runs and other forms of fast, locomotor movements. They also use high, medium and low levels with at least two different levels being used together much of the time. There is no unison movement in this section. A slow motion image of water splashing up after a frog’s dive accompanies this section of the dance and contrasts with dynamics of the movement. The music chosen for the middle section produces a staccato percussive effect, which contrasts with the calm and serene effect of the first section.

The third section returns to the mood and location of the first section, but with some development. The splash has caused ripples seen on the video, which have made a difference to the environment. The student represents this by repeating and varying some of the movements from the first section. Many of the movements are bigger and some have additional gestures inserted into them. The variations suggest that the action has made a difference and that there is room for more thought and further action. Pathways used acknowledge the ripple effect of the frog in the pond and reflect the students’ ideas that change can be made through thought and action.
The examples above relate to only part of what is required, and are just indicative.

 


Final grades will be decided using professional judgement based on a holistic examination of the evidence provided against the criteria in the Achievement Standard.

NZQA Approved








Concept refers to a broad abstract idea realised through the choreography and design of a dance. The concept may be researched, developed, and refined alongside the creating of the choreography and the exploration of design possibilities.








Initial inspiration


Ideas


Artworks


Another dance





Research


Dances - similar themes


Information related to idea





Chosen genre or fusion of genres





Movement choices





Choreographic intention/purpose





Choice of structures


Overall structure


Repetition & variation








Choices about:


Formations & groupings


Use of stage space


Tempo & dynamics 








Accompaniment choices


Music – style, recorded or live, lyrics or not 


Other sounds


Dancers involved in singing, producing sound/music





Concept


The concept informs and is informed by many factors





Choice of title





Choice of dancers


Number


Gender





Design decisions


Costumes


Set 


Make-up
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